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As Bronfenbrenner's ecological systems theory so well demonstrates, there are multiple contexts or systems that directly or indirectly affect children's
development. These systems (or levels of ecological systems theory) are interconnected, and the relationships are multidirectional. Everything from
political system changes to parental workplace changes can affect children and their learning experience.

When studying early childhood learning to gain a better understanding of it, we must think with more depth and breadth than many theories offer. This is
why utilizing the ideas of Bronfenbrenner, Vygotsky, Piaget, and others such as Montessori, can be so helpful. In addition, case studies allow us to
examine an issue from many perspectives and from a real worldview. As educators, we deal with these types of issues on a daily basis, so we should
seek resolutions to problems with a broader base. This course examines issues and cases that you may readily encounter in your work places and asks
that you work both in teams and individually to present solutions from varying angles. Just as in the work place, you will need to consider a wide range of
factors and, thus, will see how very applicable ecological systems theory is.

Access to Families and Educators
This course emphasizes learning beyond the courseroom and getting out into the early childhood education environment. Thus, you will need to have
access to people who are a part of this environment. Your course project asks you to create a case study, which will involve interviewing parents, a child,
and teachers or administrators. You will also need to interview two family members with young children who are involved in some type of care or
educational program.

Important Message About External Exam Requirement
The Minnesota Teacher Licensure Exam (MTLE) is an important program requirement for Capella learners who enrolled in the MS Reading and Literacy
or Early Childhood Education programs, July 2012 and beyond. The MTLE serves as an external validation assessment, and learners must successfully
pass the exam to ensure that they have gained the necessary knowledge prior to entering clinical practice.

It is ideal that you take the MTLE immediately following your last specialization course, so that the information is fresh in your mind and you have the
opportunity to re-take the exam, if needed. Your official passing score report will be a component of the graduation audit and will be needed as part of
program completion.

Please note that Early Childhood Education learners are only required to take the Content-Area Tests in Early Childhood Education (Birth to Grade
3) and not the Pedagogy test. The Content-Area Test in Early Childhood Education (Birth to Grade 3) includes two subtests (Test Codes 020 and 021).
Candidates must take and pass both subtests to apply for practicum, to meet program requirements, and/or to qualify for a Minnesota license in this
field. If you accidentally take the Pedagogy: Early Childhood Education (Birth to Grade 3) test, this test will not be accepted toward graduation and you
will have to complete and pass the Content-Area Tests in Early Childhood Education (Birth to Grade 3).

Please read the MTLE document, Minnesota Teacher Licensure Exam – FAQs.

Course Competencies

To successfully complete this course, you will be expected to:

Effectively support cultural, linguistic, and ethnic diversity.1

Share assessment results with children and their families to optimize learner engagement and reflection.2

Build reciprocal relationships with the families of all children that actively engage the family and community in the
children's development.

3

Advocate for children and the profession by working with others to ethically improve education.4



Course Prerequisites

This course requires access to educational settings, programs, and/or practitioners with a focus on children from birth to age 8. 
Prerequisite(s): ED5405. Cannot be fulfilled by transfer except by coursework from Minnesota schools with approved licensure 
programs.

Syllabus  Course Materials

Required

The materials listed below are required to complete the learning activities in this course.

Integrated Materials

Many of your required books are available via the VitalSource Bookshelf link in the courseroom, located in your Course Tools. Registered learners in a
Resource Kit program can access these materials using the courseroom link on the Friday before the course start date. Some materials are available
only in hard-copy format or by using an access code. For these materials, you will receive an email with further instructions for access. Visit the Course
Materials page on Campus for more information.

Book

Bredekamp, S., & Copple, C. (Eds.) (2009). Developmentally appropriate practice in early childhood programs (3rd ed.). Washington D.C.: National
Association for the Education of Young Children. NAEYC #234. ISBN: 9781928896647.

Weiss, H. B., Lopez, M. E., Kreider, H., & Chatman-Nelson, C. (Eds.). (2014). Preparing educators to engage families: Case studies using an
ecological systems framework (3rd ed.). Thousand Oaks, CA: Sage. ISBN: 9781452241074.

Reflect on the symbiotic nature of the child's relationships.5

Access a variety of family and community resources necessary to actively engage the child and family in the child's
learning.

6



Library

The following required readings are provided in the Capella University Library or linked directly in this course. To find specific readings by journal or book
title, use Journal and Book Locator. Refer to the Journal and Book Locator library guide to learn how to use this tool.

• Souto-Manning, M., & Swick, K. (2006). Teachers' beliefs about parent and family involvement: Rethinking our family involvement paradigm. Early
Childhood Education Journal, 34(2), 187-193.

• Swick, K., & Williams, R. (2006). An analysis of Bronfenbrenner's bio-ecological perspective for early childhood educators: Implications for working
with families experiencing stress. Early Childhood Education Journal, 33(5), 1–9.

• Vygodskaya, G. L. (1995). His life. School Psychology International, 16(2), 105–116.
• Wertsch, J. (2005). Making human beings human: Bioecological perspectives on human development. British Journal of Developmental
Psychology, 23(1), 143-151.

External Resource

Please note that URLs change frequently. While the URLs were current when this course was designed, some may no longer be valid. If you cannot
access a specific link, contact your instructor for an alternative URL. Permissions for the following links have been either granted or deemed appropriate
for educational use at the time of course publication.

• Cornell University News Service. (2005). Urie Bronfenbrenner's Obituary. Retrieved February 26, 2008, from
http://www.news.cornell.edu/stories/Sept05/Bronfenbrenner.ssl.html

• Gross, T. (Producer). (2001, December 17). Fresh Prince and Beyond: Will Smith.WHYY:Fresh Air. Retrieved February 24, 2008, from National
Public Radio Web site: http://www.npr.org/templates/story/story.php?storyId=4828156

• National Association for the Education of Young People. (n.d.). Retrieved February 24, 2008, from http://naeyc.org/
• Office of the Revisor of Statutes, State of Minnesota. (n.d.). 8710.2100 Code of ethics for Minnesota teachers.Minnesota Administrative Rules.

Retrieved from https://www.revisor.leg.state.mn.us/rules/?id=8710.2100
• Society for Research in Child Development. (2007). Retrieved February 24, 2008, from http://www.srcd.org/
• The World Association for Infant Mental Health. (n.d). Retrieved from http://www.waimh.org/
• Zero to Three. (n.d). Retrieved February 24, 2008, from http://www.zerotothree.org/site/PageServer

Suggested

The following materials are recommended to provide you with a better understanding of the topics in this course. These materials are not required to
complete the course, but they are aligned to course activities and assessments and are highly recommended for your use.

Optional

The following optional materials are offered to provide you with a better understanding of the topics in this course. These materials are not required to
complete the course.

External Resource

Please note that URLs change frequently. While the URLs were current when this course was designed, some may no longer be valid. If you cannot
access a specific link, contact your instructor for an alternative URL. Permissions for the following links have been either granted or deemed appropriate
for educational use at the time of course publication.

• U.S. Department of Education. (n.d.). Family Educational Rights and Privacy Act (FERPA) https://www.ed.gov/policy/gen/guid/fpco/ferpa/index.html
• U.S. Department of Health & Human Services. (n.d.). Summary of the HIPAA privacy rule https://www.hhs.gov/hipaa/for-

professionals/privacy/laws-regulations/index.html

Projects

Project Macrosystem Case Study Application

Project Overview

Case studies let us practice examining topics from multiple angles and share information and ideas with our colleagues. In this course, you have
practiced with group case studies and an individual case study that was presented to you. With this final project, you are given the opportunity to create



Unit 1  Families and Their Origins

your own case study and to develop ways you would strategically approach a problem, combining knowledge and leadership skills to enact change. This
is your chance to apply and demonstrate your knowledge of early childhood and educational theories, as well as to advocate for practices that improve
learning for young children. Being able to successfully complete this project will give you a meaningful example of applied work, and would be a good
project to save for a portfolio.

There are four segments of this final project.

Segment 1 – Macrosystem Case Study
First, create your own case study. This involves writing a 3-4 page paper describing and analyzing your case, which should be taken from real-world
people. Interviews with parents, a child, and a teacher or an administrator are all to be included for a multiprong look at the situation you are writing
about. The case must exemplify various issues related to the macrosystem. These issues are not limited to, but should cover an analysis of:

• The cultural issues and influences related to family involvement in education (to include family structure, economics, and ethnicity).
• The cultural forces and influences driving the way the school currently operates.
• Other factors and organizations affecting the child's education.
• How these influences affect the education the child is currently getting.

Segment 2 – Suggestions
Using the case you have created, offer suggestions for improving the child's education based on the issues outlined above in an additional 3–4 page
paper. In this section, you should utilize various scholarly references to support your answers and suggestions. These references should come from
course material, journal articles, academic books, and appropriate Web sites that relate to the issue. The solutions you address should include answers
to the following:

• How can the school include and support families, especially those from racial and ethnic minority groups?
• How can the school actively engage children and families beyond the immediate school environment?
• How can the school develop collaborative relationships with other professionals and organizations to ethically improve education?

Segment 3 – Action
In this section, you need to identify an agency, organization, or individual that may be in a position to help you promote change. First, identify who or
where that is, and state why this would be a good choice. Then, write a letter that outlines the issue, and suggest ways in which you think changes could
be made to rectify or improve the situation. Articulate how you think policies should be changed to improve the development and learning environment for
young children in relation to this specific case. Include this 2–3 page letter (do not send it) in your final project.

Segment 4 – Feedback and Reflection
The final segment is reflective. Share your findings and suggestions with the parent and teacher or administrator (and child, if appropriate) and gather
their feedback on your ideas. Add this and your final thoughts about the entire process to the paper. This last segment should be about 2–4 pages in
length.

• Style and References: The project must be a scholarly piece of work free of grammatical errors with a cover page, APA style, and citations and
references.

• Length: The project must be 8-12 pages in length and double-spaced, not including cover page and references.

Introduction

Families–we all have them in some form. Close your eyes for a minute and think of the word family. What does yours look like? Who is in it? What
emotions does it conjure up? Chances are, your vision is very different than the other learners in this course. It is this great variety that can bring such a



u01s1 - Studies

u01s2 - Project Preparation

u01s3 - Your Online ePortfolio

wealth of experiences and ideas and yet may also cause us to be uncomfortable or create barriers in communication. But the more we acknowledge,
identify, and celebrate our own family culture, the better able we are at doing the same for those around us who are perhaps different.

As the course description states, in this course, you will be examining the importance of families in the education and care of children. Thus, in this first
unit, you are asked to reflect on your own experience during childhood and the skills you now hold. This is a good chance to take stock of your own ideas
and beliefs about family involvement. As you complete the first reading in the Weiss, Lopez, Kreider, and Chatman-Nelson text, look at the various
processes that family involvement includes: values and beliefs, behavior, participation, and leadership. How did your own family of origin respond to
these various processes? How do those early experiences you went through direct or impact your practices in education today?

So many questions to start with, but as we progress through the course, we will explore and clarify many of these.

Course Resources

Learning Activities

Readings
Use your textbooks and the Internet to complete the following:

• In Weiss et al.'s Preparing Educators to Engage Families, read the Introduction, pages xviii–xxxvi. This reading gives a short overview of family
involvement in education, Ecological Systems Theory, and the use of case studies as a learning tool.

• Read Swick & Williams's 2006 " An Analysis of Bronfenbrenner's Bio-Ecological Perspective for Early Childhood Educators: Implications for
Working with Families Experiencing Stress" from Early Childhood Education Journal, volume 33, issue 5, pages 1-9. As you read this article, you
will gain a deeper understanding of Bronfenbrenner's theory. You will also learn how it is so easily applied to very real situations young children and
families face.

• Read Wertsch's 2005 " Making Human Beings Human: Bioecological Perspectives on Human Development" from British Journal of Developmental
Psychology, volume 23, issue 1, pages 143-151. This article gives more information about Urie Bronfenbrenner and his work. It also links his work
to Vygotsky, another important theorist in the field. You will read more about Vygotsky later in this course, including an article written by his
daughter.

• Read Urie Bronfenbrenner's Obituary, which provides a nice overview of some of Bronfenbrenner's major life accomplishments.

Capella Resources
Review the following Capella resources:

• Review Capella's Online Writing Center module on APA Style and Formatting, and browse the Writing Center's other resources. Your work in this
course requires use of APA style.

• Review the module on Finding Articles in a Library Database to familiarize yourself with this process. You will use Capella's online library to conduct
research for this course.

Read the Macrosystem Case Study Application course project description to learn the requirements for your course project. Then, begin planning who
you will interview to complete the project.

Weiss, H. B., Lopez, M. E., Kreider, H., & Chatman-Nelson, C. (Eds.). (2014). Preparing educators to engage families: Case studies using an
ecological systems framework (3rd ed.). Thousand Oaks, CA: Sage. ISBN:9781452241074.



u01d1 - Family and Educational Choices

Online ePortfolios serve two key purposes: 1) to support learning and reflection, and 2) to be used as a showcase tool. Your learning journey can be
documented, and ePortfolios contribute to lifelong learning and growth through reflection and sharing. Online ePortfolios can also be shared with
employers and peers to present artifacts that demonstrate your accomplishments at Capella.

Using ePortfolio to Prepare for Your Capstone
Your program may culminate in a capstone course. At that time you may be required to show evidence of your learning throughout the program by
referring to multiple assessments that you have created. You will be telling a story about your learning throughout the program using artifacts you have
collected during many of these courses.

Using ePortfolio to Build Your Career
As you are preparing to tell your story in the professional world, leverage your ePortfolio artifacts to demonstrate the knowledge and competencies you
have gained through your program in professional conversations, performance reviews, and interviews.

To do that, reflect on the knowledge and skills you have gained from your courses and the elements you have put in your portfolio, along with how you
have already applied these things to your professional life or how you might apply them in the future.

Next, create your story or talking points to tell your professional story.

Saving Your Documents to ePortfolio
You will need a place to store your documents in an organized fashion so that you can access them at a later date. Do not rely on the courseroom to store
your assignments for you as you will lose access to the courseroom after you have completed the course. Capella uses a cloud-based portfolio platform
to facilitate your organization of the artifacts you create throughout your program.

To make an online portfolio useful, it is essential that it is organized clearly and that important files of any format are accessible. Read the Online
ePortfolio Guidelines [PDF] to ensure you set up your online portfolio correctly. For more information on ePortfolio visit the Campus ePortfolio page.

Privacy Statement
Capella complies with privacy laws designed to protect the privacy of personal information. While you may voluntarily share your own information
publicly, you are obligated to protect the personal information of others that may be associated with your academic or professional development. Before
sharing information and material in any ePortfolio that is set up to be shared externally to your program at Capella, please consider privacy obligations in
relation to protected populations who may be included or referenced in your academic or clinical work. Refer to the Family Educational Rights and
Privacy Act (FERPA) and/or the Health Insurance Portability and Accountability Act (HIPAA) if you have specific questions or concerns about your
choices.

Read the Discussion Participation Scoring Guide to learn how the instructor will evaluate your discussion participation throughout this course.

As you can see from the readings, families play a large role in our early and current educational choices. Please introduce yourself to everyone and
share aspects of your own family background. Then, share something from your childhood that reflects your culture and that in some way influenced your
past and perhaps current education choices.

Response Guidelines
Respond to at least one other learner who you believe has described a similar background or whose post resonates with you. What about the post in
particular connected with you?

Course Resources

Graduate Discussion Participation Scoring Guide



u01d2 - Skills and Perspectives

Unit 2  Ecological Perspective

Teachers bring a wealth of diversity from their own backgrounds to the educational environment. Reflect on your own skills and cultural perspectives, and
examine how these will help you as an early childhood professional. Are there areas or skills you may need to expand on and, if so, what are some
professional development avenues you could pursue?

Response Guidelines
Respond to at least one other learner you believe has different perspectives from your own. Share your differences and if there are commonalities
despite the differences.

Course Resources

Introduction

"The ecological environment is conceived as a set of nested structures, each inside the next, like a set of Russian dolls. At the innermost level is the
immediate setting containing the developing person."

—Bronfenbrenner,
1979, p. 3

Urie Bronfenbrenner developed his comprehensive ecological theory in the late 1970s. It rapidly took hold of the academic community in that it combined
aspects of human development that previously had been studied in isolation. Humans were now looked at as a vibrant part of a multidimensional
environment rather than a static unidirectional unit. Home life affects school work, educational issues affect parental work practices, and politics and
history affect all. Each child in a classroom carries his or her own story or layers, like a set of Russian nesting dolls. But so do the teachers and
administrators, parents, grandparents, and lawmakers. Then there are the myriad ways in which all these layers affect each other. We can quickly see
how difficult it often is to really understand a problem or issue that a child is encountering. Usually problems that stem from a variety of factors and
suggestions for improvement or resolution must seek answers from multiple approaches. It may be helpful to review Bronfenbrenner's definition of this
beginning layer, the individual person:

The ecology of human development involves the scientific study of the progressive, mutual accommodation between an active, growing
human being and the changing properties of the immediate settings in which the developing person lives, as this process is affected by
relations between these settings, and by the larger contexts in which the settings are embedded. (Bronfenbrenner, 1979, p. 21)

Hopefully by becoming more familiar with ecological theory, we can start to automatically approach change from this dynamic and multidirectional
approach. Keep this in mind as you read about Developmentally Appropriate Practices (DAP) this week and see if you can identify aspects of ecological
theory within DAP.

As you expand your readings outside of the course, you may also see this theory referred to as the bioecological approach, both of which are acceptable.

Reference

Bronfenbrenner, U. (1979). The ecology of human development. Cambridge, MA: Harvard University Press.

Learning Activities

Graduate Discussion Participation Scoring Guide



u02s1 - Studies

u02d1 - Ecological Systems Theory

u02d2 - Principles of Child Development

Readings
Use your textbooks and the Internet to complete the following:

• In Bredekamp and Copple, read "Developmentally Appropriate Practice Part 1," pages vi–31. This reading gives you an introduction to the National
Association for the Education of Young People (NAEYC) and their position statement about early childhood. NAEYC is the leading organization in
this field and thus important to be knowledgeable about.

• View the Ecological Systems Theory illustration. This interactive graphic will help you better understand this theory.

Video
Watch Part 1 from An Amusement Park for Birds. How do you think this demonstrates aspects of DAP? You will watch the rest of this video in Units 8 and
10, but you may jump ahead and view them now if you like.

Interview Preparation
You will conduct several interviews in this course. For Unit 4, you will interview one member of a family with a young child who is involved in some type of
care or educational program. You will conduct a similar interview of someone in a family with a different cultural background for Unit 7. Begin planning
ahead and conducting these interviews.

Course Resources

Ecological systems theory is a broad-based theory that encompasses many levels. Describe your own early childhood education workplace (or the one
you hope to be in) and give examples of what and how your institution is addressing issues at all the levels of this theory.

Response Guidelines
Compare other learners' responses to this post and examine how similar your own experience is in relation to theirs. Respond in depth to at least one
other learner about this.

Course Resources

The Bredekamp and Copple reading describes 12 empirically based principles of child development and learning that guide DAP. As you read those,
which of them struck you as either being a new idea or a vital issue that you had not explored before? Describe elements of this that really resonated
strongly with you, either positively or negatively.

Response Guidelines
Review your peers' responses and see if there is any trend in ideas. Is there any particular element that is jumping out strongly in the discussion?
Respond to at least one other learner and discuss this in depth.

The Amusement Park for Birds, Part 1

Graduate Discussion Participation Scoring Guide



Unit 3  Microsystem

Course Resources

Introduction

Micro – extremely small, minute in scope or capability

—micro, n.d.

"A microsystem is a pattern of activities, roles, and interpersonal relations experienced by the developing person in a given setting with particular
physical and material characteristics"

—Bronfenbrenner,
1979, p. 22

Being an American is different from being French or Dutch or any number of other nationalities because, except for Native Americans, there's no such
thing as an American without a hyphen somewhere in the past. To identify with the front end of that hyphen is to maintain a connection–however
tenuous, illusory, or sentimentalized–without roots. It sets us apart from others, allows us the fantasy of uniqueness–a quest given particular urgency
by a psychological culture that increasingly emphasizes the development of the self and personal history. Paradoxically, however, it also gives us a
sense of belonging–of being one with others like ourselves–that helps to overcome some of the isolation of modern life"

—Rubin,
1994, p. 179

In Unit 1, you were asked to reflect on your own family culture and how it has impacted your own practices today. As we see in the above quote, our
cultural identification (our prehyphen) gives us both a personal identify and a sense of belonging to a group. These identities help drive our perception of
education and are even reflected in our personal motivation to learn. Try to keep this mind as you read and process the case this week–"Tomasito is Too
Big to Hold Hands."

This is your first group work for the course. Some people enjoy groups and others are not as comfortable. But there is good evidence that working
together enhances our learning experience. If we tie this back to the premise of ecological theory, we can see that just as a child is part of an
interconnected and reciprocal environment, so are you. Imagine yourself as that innermost Russian nesting doll as you interact with your group.

[Socrates] introduced the idea that individuals could not be intelligent on their own, that they needed someone else to stimulate them. ... His
brilliant idea was that if two unsure individuals were put together, they could achieve what they could not do separately: they could discover
the truth, their own truth, for themselves. (Zeldin, 1996)

References

Bronfenbrenner, U. (1979). The ecology of human development. Cambridge, MA: Harvard University Press.

Micro. (n.d.). In Dictionary.com Unabridged (v 1.1). Retrieved January 23, 2008, from http://dictionary.reference.com/browse/micro

Rubin, L. (1979). Families on the front line. New York: HarperCollins Publishers.

Zeldin, T. (1996). An Intimate history of humanity. Harper Collins: New York.

Graduate Discussion Participation Scoring Guide

Developmentally Appropriate Practice in Early Childhood Programs
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u03s2 - Project Preparation

u03a1 - Microsystem Case Study

Course Resources

Learning Activities

Readings
Use your Weiss et al. textbook to read the following:

• Pages 134–165. These two chapters provide more information about the microsystem and chronosystem. They also present Case 14, "Tomasito Is
Too Big to Hold Hands" (pages 149–157), which you will analyze with your small group for this week's discussion and assignment.

Multimedia
• Click Launch Presentation to watch a recreation of the Tomasito case, which may help you identify with the situation and make the issues more

realistic.

Course Resources

Continue planning and conducting interviews for your Macrosystem Case Study Application Project. The first section of your project is due in Unit 8.

Problem solving in early childhood education environments is done mostly in groups rather than individually. One person is not responsible for coming up
with all the answers, but rather with synthesizing information to help implement the best solutions for a child.

A discussion in this unit asks you to work in small groups to address the issues of Case 14, "Tomasito Is Too Big to Hold Hands" (Weiss et al., pages
149–157). After participating in the discussion, individually create your own analysis to the following questions:

• How do family processes influence Tomasito's development?
• How does Tomasito's sense of connectedness affect his motivation to learn? How does it affect those around him and the way they support his

learning?
• If you were sharing the results of math work and math assessments with Tomasito and his family, how would you go about doing that to optimize his

future success in the subject?
• What are the possible ways of building reciprocal relationships with this family? Which do you think are the most appropriate and why? What

support can be offered and how can parents be encouraged to be more involved?

As with any analysis, your report should provide the reasons behind your assessments and recommendations. Use examples from the case study and
other appropriate reading to support your responses. Your final report should be 3-5 pages long and be written in scholarly and APA style.

Portfolio Prompt: You are required to save this learning activity to your ePortfolio.

Course Resources

Case Study: Tomasito Is Too Big to Hold Hands | Transcript

Case Study: Tomasito Is Too Big to Hold Hands



u03d1 - Microsystem Case Discussion

u03d2 - Motivation

Unit 4  Developmentally Appropriate Practices

For this discussion, you will need to address the issues of Case 14, "Tomasito Is Too Big to Hold Hands" (Weiss et al., pp. 149–157). Use the following
questions to guide your discussion:

1. How do family processes influence Tomasito's development?
2. How does Tomasito's sense of connectedness affect his motivation to learn? How does it affect those around him and the way they support his

learning?
3. If you were sharing the results of math work and math assessments with Tomasito and his family, how would you go about doing that to optimize his

future success in the subject?
4. What are the possible ways of building reciprocal relationships with this family? Which do you think are the most appropriate and why? What support

can be offered and how can parents be encouraged to be more involved?

Use examples from the case study and other appropriate reading to support your responses. This discussion will help you complete your assignment for
the unit. Review the postings of others to help you complete your assignment for this week.

Response Guidelines
When you respond to at least two other learners, answer them from the perspective of one of the following roles:

• Parent.
• Teacher.

As you respond, consider whether this is a realistic assessment or solution from that perspective. How could it be improved?

Course Resources

Very young children are usually highly motivated to learn (such as exploring gravity by dropping things from the highchair), but this often declines as they
grow. With your readings in mind, think about your own motivational drive. What pushes you the most: extrinsic or intrinsic factors? How did your
educational environments in the past and today support or detract from this motivation?

Response Guidelines
Share your own experiences with motivation with at least one other learner. How are their experiences similar or dissimilar to yours?

Course Resources

Introduction

ePortfolio

Graduate Discussion Participation Scoring Guide

Graduate Discussion Participation Scoring Guide
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u04d1 - Interview

"We would like you to create an IEP for an ECE program using NAEYC guidelines of DAP. Make sure you use IDEA as the child is ADD."

Did you break out into a sweat reading the above assignment? Why would that be difficult to do? You are all master's level learners in an early childhood
education course, so surely everyone understands all of those acronyms because you must all be at the same level of understanding and development
to be in this course together. Right?

Wrong. We know you are all different and bring varying experiences and backgrounds to our learning environment. Just because everyone in the course
is an adult studying education, we cannot assume we have the same background or knowledge base, and thus we cannot develop curriculum that
assumes similarity of development.

This same idea needs to be applied to our youngest learners as well. Your reading in Bredekamp and Copple outlines why and how this is vital for young
children. The guidelines developed by the NAEYC are gold standards in the field because they are based on years of research from a multitude of
professionals. You will also see this reflected as you search the library for research studies using ecological theory. These continuing research projects
help us grow and expand in our knowledge of many aspects of development. Knowledge should never be stagnant.

Please do not write an Individualized Education Program (IEP), but do keep the example in mind of the importance of individualizing education to all
children and learners.

Course Resources

Learning Activities

Readings
Use your textbook to complete the following:

• In Bredekamp and Copple, read pages 33–50. This reading looks at the role of the early childhood teacher as a decision maker and active
participant in the learning experience.

Library Search
Search the library databases and find a journal article that utilizes ecological systems theory in some capacity. As you search the databases, take note of
the variety of ways this theory is used to study people. You will evaluate this article in an upcoming discussion.

Interview
Interview one member of a family with a young child who is involved in some type of care or educational program. Ask the following:

• What are some of the biggest issues the parents and child struggle with in regard to education?
• What ways are the school administrators and teachers addressing their needs and providing support to them?
• How do they communicate with educators about their child and how is the communication reciprocated?
• Does the parent believe the school supports their cultural and diversity needs and is in sync with their own beliefs toward education?

You will use this interview in an upcoming discussion.

Actively listening to parents and discovering the issues and problems that are affecting them is vital to helping promote a positive learning environment
for children. Share the findings you discovered through your interview this week, taking care to not identify the family by name. Identify any positive or
negative issues related to home-school communication and how or if the school is appropriately addressing diverse needs.

Bredekamp, S., & Copple, C. (Eds.) (2009). Developmentally appropriate practice in early childhood programs (3rd ed.). Washington D.C.: National
Association for the Education of Young Children. NAEYC #234. ISBN:9781928896647.



u04d2 - Journal Article

Unit 5  Mesosystem

Response Guidelines
Review the interviews posted by fellow learners. Identify the primary issues you see various families struggling with or experiencing. Are there any
themes you can identify here? Share your findings in a discussion with at least one other learner.

Course Resources

Many current research studies utilize ecological systems theory. Share the journal article you found in the library and give a synopsis of how the theory is
integrated in the study or article. What levels of the theory are being addressed the most?

Response Guidelines
Review the other articles posted and respond to at least one other person in depth. What levels of the ecological theory does their study seem to
address? Share your general perspectives about the articles you have seen posted by other members in the course. How do both of your studies fit in?

Course Resources

Introduction

Meso- – a combining form meaning "middle," used in the formation of compound words. Origin: Greek mésos middle, in the middle; akin to Latin
medius.

"A mesosystem comprises the interrelations among two or more settings in which the developing person actively participates (such as, for a child, the
relations among home, school, and neighborhood peer group; for an adult, among family, work, and social life)"

—Bronfenbrenner,
1979, p. 25

This week, we expand our thinking outward to the mesosystem in ecological theory. This level of the theory involves the connections between the
environments or structures related to the child. For example, the relationships between parents and teachers or between parents and church. This idea
that the child's structures connect is played out in the philosophy of Reggio Emilia. Reggio Emilia schools are grounded in constructivist philosophy with
the belief that children must construct and develop their own learning paths. Much of the work is project based, stemming from the children's interests.
Elements of Vygotsky's ideas relating to the zone of proximal development and John Dewey's ideas that children learn from doing are visible in this
philosophy.

Parents and the entire community are vital links in the child's learning experience, and the schools seek out opportunities to engage the local community
to be involved. The environment is another important aspect and is sometimes referred to as the third teacher. Classrooms are built around a central
plaza, and all rooms connect to this and to each other to create community. Plants and natural lighting are heavily utilized, as well as mirrors that are
placed on the ceilings, floors, and even in triangular-type units so children can crawl into the space and see themselves reflected multiple ways. Another
defining aspect of Reggio Emilia schools is the big emphasis on art, with each school employing an atelierista who is a trained artist rather than an early
childhood educator. The levels of art produced by these young children is quite amazing.

References

Bronfenbrenner, U. (1979). The ecology of human development. Cambridge, MA: Harvard University Press.

Meso-. (n.d.). In Dictionary.com Unabridged (v 1.1). Retrieved January 23, 2008, from http://dictionary.reference.com/browse/meso-
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u05s1 - Studies

u05d1 - Mesosystem Case Study Discussion

u05d2 - Leadership Roles

Learning Activities

Readings
Use your Weiss et al. textbook to read the following:

• Pages 32–64. These two chapters provide more information about the mesosystem, as well as Case 4, "Lunchtime at Sunnydale Elementary
School" (pages 42–49). You will analyze this case with your small group in this week's discussion.

Multimedia
Click Launch Presentation to watch the Videatives video Fly, Fly, Go Away. As you watch, think about the ways in which the teacher allowed the
unexpected arrival of a fly that captured the children's attention to guide their play. She let them have freedom to explore new play and ideas. As a
teacher, how can you facilitate this? As an administrator, how can you guide your teachers to become comfortable with child-led learning?

Interview Preparation
In Unit 7, you will report on a second interview of a family member with a young child who is involved in some type of care or educational program.
Conduct this interview with someone of a different cultural background than your earlier interview. Begin planning ahead and conducting the interview.

Course Resources

You will again analyze a case study in this discussion. This time, address the issues of Case 4, "Lunchtime at Sunnydale Elementary School" (Weiss et
al., pp. 42–49). After reading the case, use the following questions to guide your discussion:

• How are parents encouraged and supported to participate in school decision making?
• How can better coordination be achieved between families and the school?
• How does the school support varying cultural beliefs in day-to-day practices and in decision making groups? In what ways are linguistic and ethnic

differences addressed? Analyze opportunities for improvement in these areas and make suggestions for the most appropriate practices.

Use examples from the case study and other appropriate reading to support your responses. Post by midweek so others have the opportunity to
respond.

Response Guidelines
When you respond to at least two other learners, answer them from the perspective of one of the following roles:

• Parent or grandparent.
• School principal or administrator.

As you respond, consider whether this is a realistic assessment or solution from that perspective. How could it be improved?

Course Resources

Fly, Fly, Go Away
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Unit 6  Exosystem

After watching the video Fly, Fly, Go Away, discuss how you, as a teacher, can take a leadership role to address the situation presented. As an
administrator, how can you mentor teachers to lead in situations like this?

Response Guidelines
In your response to another learner's posting, comment on how you, as a teacher, would respond to the mentoring approaches suggested in the posting.

Course Resources

Introduction

Exo – A prefix signifying out of, outside; as in exocarp, exogen, exosekeleton. Greek out of, outside (Exo, n.d.)

"An exosystem refers to one or more settings that do not involve the developing person as an active participant, but in which events occur that affect,
or are affected by, what happens in the setting containing the developing person"

—Bronfenbrenner,
1979, p. 25

At the end of 2007, the government passed the Improving Head Start for School Readiness Act. This act reauthorized the preschool program Head Start,
which is geared toward children ages three to five years who are from low-income families. Proponents of this program hope the passing of this
reauthorization act signals a renewed dedication to supporting the program, which will in turn be reflected in higher funding. The last several years have
seen many budget cuts across the program, meaning that many of the thousands of children who qualify for the program are not able to attend.

Since its inception in 1965, Head Start has served more than 24 million children, providing them not only with educational opportunities, but access to
health care, nutritious meals, and a multitude of services to help ensure children are given a good start in life. Parents are required to volunteer in various
capacities and, interestingly, many of them go on to teach in the schools. In 2005-2006, 27 percent of the staff members were parents of current or
former Head Start children (Head Start Program Fact Sheet, 2008).

Can you see the idea of links between settings here as outlined in the exosystem? The child's educational environment affects the parent, who may even
adapt their own workplace as a result. We can see this concept extend even higher to the ideological beliefs of the political party that is in the majority.
This affects the funding of such programs as Head Start and how many children and parents can be involved. Such links illustrate a truly multidirectional
system, something to keep in mind as you read and examine this week's case study, "Afterschool for Cindy."

References

Bronfenbrenner, U. (1979). The ecology of human development. Cambridge, MA: Harvard University Press.

Exo. (n.d.). InWebster's Revised Unabridged Dictionary. Retrieved January 23, 2008, from http://dictionary.reference.com/browse/exo

Head Start Program Fact Sheet (2005/2006). Retrieved January 24, 2008, from the U.S. Department of Health and Human Services Web site
http://www.acf.hhs.gov/programs/hsb/about/fy2007.html
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u06s1 - Studies

u06s2 - Project Preparation

u06a1 - Exosystem Case Study

Course Resources

Learning Activities

Readings
Use your Weiss et al. textbook to read the following:

• Pages 66–98. These two chapters provide more information about the exosystem, as well as Case 8, "After School for Cindy" (Weiss et al., pp. 84–
92). You will analyze this case in this unit's group discussion, and then submit your analysis as an assignment.

Multimedia
• Click Launch Presentation to watch a recreation of the "After School" case, which may help you identify with the situation and make the issues

more realistic.

Web Search
Explore an after school program, early childcare and education program (such as Head Start), or family support program that is offered in your own
community. You will contribute what you find to this unit's discussion.

Course Resources

Continue work on your Macrosystem Case Study Application Project. The case study overview of your project is due in Unit 8. Remember that you will
also incorporate feedback on your suggestions before you submit the final project in Unit 10, so make plans to gather that feedback.

This week's discussion again asks you to work in small groups to address the issues of Case 8, "After School for Cindy" (Weiss et al., pp. 84–92). After
participating in the discussion, individually create your own analysis to the following questions:

1. What support can (or should) the school offer to the mother in helping her find after-school care? Ethically, what role should the school play in a
child's education beyond the typical classroom? How could the Code of Ethics for Minnesota Teachers (linked in the Resources) be used as a guide
to inform teachers?

2. How can school personnel empower parents?
3. What role should communities take in supporting and promoting families' involvement in school and protecting children?
4. How can schools provide after or before school programs? How should this be coordinated? Should transport be provided as well?

As with any analysis, your report should provide the reasons behind your assessments and recommendations. Use examples from the case study and
other appropriate reading to support your responses. Your final report should be 3–5 pages and be written in scholarly and APA style.

Portfolio Prompt: You are required to save this learning activity to your ePortfolio.

Case Study: Afterschool for Cindy | Transcript

Case Study: Afterschool for Cindy



u06d1 - Case Study Discussion

u06d2 - After School Programs

Course Resources

You will again analyze a case study for this discussion. This time, address the issues of the Case 8, "After School for Cindy" (Weiss et al., pages 84–92).
After reading the case, use the following questions to guide your discussion:

• What support can (or should) the school offer to the mother in helping her find after-school care? Ethically, what role should the school play in a
child's education beyond the typical classroom?

• How can school personnel empower parents?
• What role should communities take in supporting and promoting families' involvement in school and protecting children?
• How can schools provide after or before school programs? How should this be coordinated? Should transport be provided as well?

Use examples from the case study and other appropriate reading to support your responses. This discussion will help you complete your assignment for
the unit.

Post by midweek so others have the opportunity to respond. Review the postings of all course members to help you complete your assignment for this
week.

Response Guidelines
When you respond to at least two other learners, answer them from the perspective of one of the following roles:

• Parent.
• Teacher.
• School principal or administrator.

As you respond, consider whether this is a realistic assessment or solution from that perspective. How could it be improved?

Course Resources

After school programs, early childcare and education programs (such as Head Start), and family support programs are all important elements of life for a
young child. Explore one of these programs that is offered in your own community. What help does it offer children and families? Who provides it and how
is it funded? Do you think this program, and others similar, do enough to help families, or should they not be a part of government responsibility?

Response Guidelines
Examine your peers' postings to see the variety of programs described. No response is required, though you are welcome to comment on elements of
programs you find interesting or helpful.

Course Resources

8710.2100 Code of Ethics for Minnesota Teachers

ePortfolio
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Unit 7  Cultural Diversity

u07s1 - Studies

u07d1 - Cultural Differences

Introduction

Do you speak more than one language? Do you speak something other than English, specifically Standard American English (SAE), within your home
now or when growing up? If you answered yes to this, then you are not alone. The U.S. Census reported that in 2000, more than 27 million people in the
United States spoke something other than English at home. And this does not take into account the number of people who speak with a dialect or an
accent. Those who use SAE are at the advantage in much of society because this pronunciation usually reflects middle-class norms, which also tend to
govern business, media, and education. Those who have an accent or dialect that differs may not be as accepted in that community.

Many teachers in the past have taken the correction approach. They have tried to interrupt children who do not use SAE, or to correct the child's speech
patterns to help guide the child toward speaking the dominant SAE dialect. Teachers are now becoming aware that they must be the bridge between the
child's own dialect and SAE, and the goal is to help the child become bidialectic rather than give up their own cultural dialect (Dever & Falconer, 2008).
Consider this issue as you listen to the interview with Will Smith in this unit's studies. What impact did education have on his early life, and how was his
home life linked with his surrounding community? What do "ya'll" think about "yawl?" Is it a boat or something else?

Reference

Dever, M., & Falconer, R. (2008). Foundations and change in early childhood education. Hoboken, NJ: John Wiley & Sons.

Learning Activities

Readings
Use the Internet to complete the following:

• Read Souto-Manning and Swick's 2006 " Teachers' Beliefs about Parent and Family Involvement: Rethinking our Family Involvement Paradigm"
from Early Childhood Education Journal, volume 34, issue 2, pages 187-193. This article describes strategies and beliefs that will promote positive
relationships between home and school.

• Click Listen to hear to National Public Radio's story " Fresh Prince and Beyond: Will Smith."

Interview
Conduct another interview of a family member with a young child who is involved in some type of care or educational program. Conduct this interview
with someone from a different cultural background than your first interview. Ask the same questions:

• What are some of the biggest issues the parents and child struggle with in regard to education?
• What ways are the school administrators and teachers addressing their needs and providing support to them?
• How do they communicate with educators about their child and how is the communication reciprocated?
• Does the parent believe the school supports their cultural and diversity needs and is in sync with their own beliefs toward education?

You will use this interview in an upcoming discussion.

In your reading this week, Souto-Manning and Swick described strategies that promote positive relationships between home and school. In many of our
case studies, you may have noticed a leading problem is lack of shared understanding between parents and teachers or administrators. What problems
can occur when culture or economic differences create this separation and gap between the school and home? Add to the journal article's discussion by
suggesting some proactive ways in which the gaps caused by these varying perspectives can be addressed, minimized, or even eliminated.



u07s2 - Project Preparation

u07d2 - Interview

Unit 8  Macrosystem

Response Guidelines
Respond to at least one other learner, commenting on his or her ideas and suggesting additional ways they could expand their ideas.

Course Resources

The first part of your Macrosystem Case Study Application Project, the case overview, is due in Unit 8. Spend time working on it this week.

As discussed previously, actively listening to parents and discovering the issues and problems that affect them is vital to helping promote a positive
learning environment for children. Share the findings you discovered through your interview this week, taking care to not identify the family by name.
Identify any positive or negative issues related to home-school communication and how or if the school is appropriately addressing diverse needs. How
did this interview differ and how was it similar to your first interview?

Response Guidelines
Review the interviews posted by fellow learners. Identify the primary issues you see various families struggling with or experiencing. Are there any
themes you can identify here? How do the responses differ regarding the varying cultural aspects? Share your findings in a discussion with at least one
other learner.

Course Resources

Introduction

Macro - very large in scale, scope, or capability (Macro, n.d.)

"The macrosystem refers to consistencies, in the form and content of lower-order systems (micro-, meso-, and exo-) that exist, or could exist, at the
level of the subculture or the culture as a whole, along with any belief systems or ideology underlying such consistencies"

—Bronfenbrenner,
1979, p. 26

Children from low-income families consistently experience lower academic achievement and, in fact, individuals in poverty may also have an IQ that is
nine points lower than people who are middle class (Payne, 2003, p. 117). Yet IQ tests are created by people who are usually middle class, are often
normed on middle-class children, and are geared towards the mainstream ideology.

Payne (2003) offers an IQ test. Try it:

1. What is gray tape and what is it used for?
2. What does dissed mean?
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u08s1 - Studies

u08a1 - Macrosystem Case Study

3. What are the advantages and disadvantages of moving often?
4. What is the main kind of work that a bondsman does?
5. What is a roach?
6. How are a pawnshop and a convenience store alike? How are they different?
7. Why is it important for a non-US citizen to have a green card?
8. What does deportation mean?
9. What is the difference between marriage and a common law relationship?

The test is similar to normal IQ tests, but the content has been tweaked to illustrate how much of the information on such tests is based on acquired
knowledge, which stems from our culture and economic status in society. Payne suggests that if middle-class children were to take an IQ test with these
questions, they may also score nine points or so lower as a group. An interesting idea. How do you think you performed on the test, and how did it make
you feel?

References

Bronfenbrenner, U. (1979). The ecology of human development. Cambridge, MA: Harvard University Press.

Macro. (n.d.). In Dictionary.com Unabridged (v 1.1). Retrieved January 23, 2008, from http://dictionary.reference.com/browse/macro

Payne, R. (2003). A framework for understanding poverty. Highlands, TX: aha! Process, inc.

Learning Activities

Readings
Use your Weiss et al. text to read the following:

• Pages 100–132. These two chapters provide more information about the macrosystem, which is the broadest of the systems. You will not be
specifically analyzing any of the cases you read in these chapters, but use them to help guide your learning and your own case design.

Multimedia
Click Launch Presentation to watch the next part of An Amusement Park for Birds. See if you can identify how the whole community is engaged in
Reggio Emilia child development facilities.

Click Launch Presentation to view the video Message from the Dean. If you have had to deal with any obstacles - whether at work, at home, or in your
education, you know that anything important can become overwhelming. In this video, Barbara Butts Williams, Dean of the SOE, provides a reminder of
the primary characteristics that help you get through difficult challenges, particularly in your education.

Course Resources

Submit the first section of your Macrosystem Case Study Application Project, which is your own case study.

This involves writing a 3–4 page paper describing and analyzing your case, which should be taken from real-world people. Interviews with parents, a
child, and a teacher or an administrator are all to be included for a multiprong look at the situation you are writing about. The case must exemplify various
issues related to the macrosystem. These issues are not limited to, but should cover an analysis of:

1. The cultural issues and influences related to family involvement in education (to include family structure, economics, and ethnicity).
2. The cultural forces and influences driving the way the school currently operates.
3. Other factors and organizations affecting the child's education.
4. How these influences affect the education the child is currently getting.

The Amusement Park for Birds, Part 2

Message from the Dean



u08d1 - Effect of Family and Social Problems

u08d2 - Native American Cultures

Unit 9  Age-Specific Practices

Portfolio Prompt: You are required to save this learning activity to your ePortfolio.

Course Resources

Families today are often barraged by such problems as violence, drug use, substance abuse, gangs, poverty, and more. Take one issue that negatively
affects families and describe how this problem can affect children on all levels of the ecological systems theory.

Response Guidelines
Examine the postings of your peers. Choose at least one that addresses a different problem than yours and, in your response, compare the effects at the
various levels to the problem you addressed.

Course Resources

Understanding all cultural views is important within our educational systems. Research the largest Native American tribe in the state you teach in and the
government, history, language, and culture of that tribe. Share this with your peers in a summary of 2-3 paragraphs.

Response Guidelines
Review your peers' posts to gain an understanding of the variety of Native American cultures within the United States. No response is required.

Course Resources

Introduction

Within various areas that utilize cross cultural studies (education, psychology, business, anthropology, and so on), the notion of cultural individualism and
collectivism is often presented as a means to categorize major beliefs of a culture. Thus, a collectivist culture is one in which the group is primary in
thought for all members. The welfare of everyone else must be focused on before taking care of the self. Whereas in individualistic cultures, individuals
are encouraged to take care of themselves first and then the group. Similar to the warnings on airplanes that if you are sitting next to a child, you should
put on your own mask first and then theirs, individualist cultures promote the individual as primary unit.

These cultural beliefs are deeply ingrained within our practices and ideas from birth. Mothers from collectivist countries have been shown to primarily
hold their infants facing away from their body and looking outwards to the group. In individualistic countries, the opposite is true, with mothers tending to
hold their infant facing inward toward their body (Greenfield & Suzuki, 1998).

ePortfolio
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u09s1 - Studies

u09s2 - Project Preparation

u09d1 - Age-Specific Practices

However, the same depth of cultural differences exists within the United States among the myriad of cultural groups we have here. While the dominant,
mainstream approach in the United States is that of individualism, there are plenty of families and groups that are not in the majority. Parents may be new
to the country, may hail from families of origin that practice more collectivist beliefs, or you as the teacher may have beliefs that run counter to dominant
practices. And each of those ideas must be respected and given credence. But how you do that and align your day-to-day teaching to state and federal
mandates can be difficult. Gaining a greater understanding of DAP can, in fact, help you in this task. So as you read the chapter that most relates to your
age group of interest, try to think about how you can mesh this cultural appropriateness with real-world practices and needs.

Reference

Greenfield, P. M., & Suzuki, L. K. (1998). Culture and human development: Implications for parenting, education, pediatrics, and mental health. In W.
Damon (Ed.) with I. E. Siegal & A. K. Renninger (Vol. Eds.), Handbook of child psychology, Vol. 4 (5th ed.). New York: Wiley, pp. 73-133.

Learning Activities

Readings
Use your textbook to complete the following:

• In Bredekamp and Copple, read one of the following sections. Choose the section that most closely relates to the age group of children you are
either now teaching or you aim to teach. These three sections describe DAP with either infants and toddlers, 3–5-year-olds, or 6–8-year-olds.

◦ Part 3, pages 53–75.
◦ Part 4, pages 111–149.
◦ Part 5, pages 183–289.

Use the Capella University Library to complete the following:

• Read Vygodskaya's 1995 article, "His Life," from School Psychology International, volume 16, issue 2, pages 105–116. This article was written by
Lev Vygotsky's daughter and is a fascinating look at her father's life and her childhood.

Continue work on your Macrosystem Case Study Application Project, which is due at the end of Unit 10.

In this week's reading, you focused on the age group in which you are most interested. Using examples from your own current or past workplace,
describe both appropriate and inappropriate practices specific to the age group you chose.

Response Guidelines
Review the practices described by your peers. Find another learner writing about the same age group as you have chosen and compare and contrast
your practices with theirs.

Course Resources
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u09d2 - Vygotsky's Parenting Practices

Unit 10  Reflection

u10s1 - Studies

Share some of your thoughts about the Vygodskaya article. Do the parenting practices Vygotsky's daughter shared seem reflective of his theoretical
perspectives? Would you find these developmentally appropriate practices?

Response Guidelines
Respond to at least one other learner discussing and sharing your findings from this article.

Course Resources

Introduction

In Unit 1, you closed your eyes and reflected on your family of origin. You shared and discussed the notion of families and their effect on how we learn
and on our beliefs toward education. How are you feeling now? Have those initial ideas grown or expanded as you explored the ways in which young
children's learning paths are affected by their families?

Perhaps you also started to think about ways in which you can seek out more professional development experiences. These come in many forms: from
small, local presentations (perhaps at libraries, churches, or colleges) and statewide workshops and conferences (try state government organizations
and larger universities) to international conferences held by major organizations. You may want to look at the links listed in the studies section to see
examples of major conferences that would be helpful to attend at some point (and membership is cheaper as a student, so that is a plus for right now).

We shall end pondering another idea Bronfenbrenner proposed:

To demonstrate that human development has occurred, it is necessary to establish that a change produced in the person's conceptions
and/or activities carries over to other settings and other times. Such demonstration is referred to as developmental validity. (Bronfenbrenner,
1979, p. 35)

How will your learning in this course transfer to other settings and times?

Reference

Bronfenbrenner, U. (1979). The ecology of human development. Cambridge, MA: Harvard University Press.

Learning Activities

Video
Click Launch Presentation to watch the next part of An Amusement Park for Birds. Reflect on how this type of learning experience resonates with your
own ideas and the elements we have studied together in this course.

Web Sites
Look at the following links to see examples of major conferences that would be helpful to attend:

• National Association for the Education of Young People.
• Zero to Three.
• The World Association for Infant Mental Health.
• Society for Research in Child Development.

Course Resources
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u10a1 - Macrosystem Case Study Application

u10d1 - Skills and Perspectives Revisited

u10d2 - Application of Learning

For your final project, complete the case study you began earlier in the course. First, revise the initial case study that you submitted in Unit 7. Then, add
the additional two sections: suggestions for improving the child's education, and an evaluation of your suggestions based on feedback from those you
interviewed.

Review the Macrosystem Case Study Application course project description for full details. Submit your complete project in the assignment area.

Portfolio Prompt: You are required to save this learning activity to your ePortfolio.

Course Resources

In Unit 1, you were asked to reflect on your own skills and cultural perspectives and examine how these will help you as an early childhood professional.
Since exploring the myriad issues in this course, have you found other ways or areas you need to expand on that differ from when you started the
course? Do you have any new ideas about obtaining these skills or new professional development avenues you want to explore?

Response Guidelines
In your response to one other learner, offer support and suggestions for ways to continue building new skills.

Course Resources

Reflect on the many elements related to early childhood education we have discussed. What is the most memorable issue you will take away with you
from this course, and how will you apply or use that learning in the future?

Response Guidelines
Identify with at least one other learner who shared a similar memorable issue and discuss why the issue is important to you both.

Course Resources

The Amusement Park for Birds, Part 3

ePortfolio
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