
Syllabus

Course Overview

This course, required of all School of Education learners in the master's level Curriculum and Instruction, Early Childhood Education, P–12 Studies in
Education, Leadership in Educational Administration, and Reading and Literacy specializations, examines the impact of state learning and performance
standards on the planning of curriculum, assessment, and instruction. In this course, you will design instruction using the Understanding by Design (UbD)
planning framework. Emphasis will be on the connections between assessment and planning of instruction and on differentiation and its relationship to
instructional planning and assessment.

Today's teachers are accountable for teaching to state and local standards, and for ensuring students' understanding and attaining acceptable
achievement test scores. For many, these demands mean learning to plan, deliver, and assess instruction in new ways. In this course, you will examine
the purpose of standards and their role in lesson planning, create assessments that are aligned to those standards, and develop engaging learning
events that propel students to master the standards.

Using the UbD framework, you will begin thinking about lesson, unit, course, and curriculum planning through backward design with a focus on effectively
facilitating the development of learner understanding. In addition to using this framework for planning, you will learn about research-based instructional
strategies that impact student achievement. One important approach, differentiated instruction, will challenge you to consider how students learn
differently and how your teaching impacts their achievement. Instrumental to standards-based reform is the use of meaningful assessment and critical
understanding of issues in measurement. You will learn more about rubric design and how to use both formative and summative assessments to make
decisions in the educational environment.

Note: As you know, Capella University uses the terms instructor and learner in its courses when referring to your instructor and you. However, while
continuing this convention, this course will use the terms teacher and student when referring to your work in the field and in education generally.

P–12 Master's Program Outcomes
Learners in the P–12 Master's in Education specializations Curriculum and Instruction, Early Childhood Education, P–12 Studies in Education,
Leadership in Educational Administration, and Reading and Literacy will demonstrate their ability to increase student understanding by documenting
mastery of the following program outcomes:

1. Subject matter: Possess a deep understanding of subject matter, its place within the discipline, and its connection to other disciplines.
2. Teaching and learning strategies for diverse learners and classrooms: Utilize multiple instructional models, resources, management, and

pedagogical strategies to engage and meet the needs of diverse learners.
3. Knowledge and skills in equitable learning environments: Apply knowledge, skills, and attributes needed to provide equitable, inclusive schools in

which all students have the opportunity and encouragement to reach their potential.
4. Understanding of assessment-driven curriculum and instruction: Understand assessment-driven, standards-based curriculum, and instruction that is

age and developmentally appropriate.
5. Practitioner-scholar expertise: Work as practitioner-scholars by applying current research and theory on content, pedagogy, child development, and

other education-related topics to the improvement of instructional and leadership practices.
6. Research proficiency: Conduct classroom- or school-based research to improve practice, programs, and student outcomes.
7. Data-driven decision making: Inform thinking, planning, and teaching with appropriate data and data-driven strategies.
8. Ethical leadership: Apply standards of ethical leadership and management, including knowledge, dispositions, and performances, in classrooms,

schools, districts, and communities.
9. Systems thinking: Understand the attributes and skills necessary to lead and manage schools as complex, adaptive systems.
10. Reflective practice: Engage in reflective practice for continuous professional growth and improvement of instructional and leadership practices.
11. Effective communications skills: Write clearly and communicate effectively with educational constituents in a variety of ways appropriate to purpose

and context.
12. Critical thinking skills: Engage in thinking, analysis, and problem solving that reflect scholarly intellectual standards, incorporate sound reasoning,

and strive for equity and fairness.
13. Effective application of technology: Use technology effectively to improve instruction, student learning, productivity, and professional practice.
14. Collaborative leadership: Initiate and participate in communities of practice and other collaborations with education professionals, parents, and

community members to mobilize resources to best meet student needs and enhance professional growth.

In addition, through their work in the specialization courses, graduates in Leadership in Educational Administration will have demonstrated:

1. Understanding of school law: Demonstrate understanding of the principles of P–12 school law.
2. Understanding of school finance: Demonstrate understanding of the principles of P–12 school finance.

For more information about the program outcomes or about the P–12 master's program, please see the Program Guide.



(Read Only)Course Competencies

To successfully complete this course, you will be expected to:

Course Prerequisites

There are no prerequisites for this course. 

Syllabus  Course Materials

Required

The materials listed below are required to complete the learning activities in this course.

Library

The following required readings are provided in the Capella University Library or linked directly in this course. To find specific readings by journal or book
title, use Journal and Book Locator. Refer to the Journal and Book Locator library guide to learn how to use this tool.

Analyze national and state learning standards in selected content area or grade level.1

Develop assessments that are aligned to learning standards.2

Create instruction that is supported by research-based best practices.3

Reflect on the implementation of classroom instruction.4



• Bennett, C. (2016). Assessment rubrics: Thinking inside the boxes [PDF]. Learning and Teaching, 9(1), 50–72.
• Every Student Succeeds Act: Federal elementary and secondary education policy. (2017). Congressional Digest, 96(7), 4–6.
• Hatton, N., & Smith, D. (1995). Reflection in teacher education: Towards definition and implementation. Teaching and Teacher Education, 11(1),

33–49.
• Miranda, R. J., & Hermann, R. S. (2015). Teaching in real time: Integrating continuous formative assessment into inquiry-based classroom

instruction [PDF]. Science and Children, 53(1), 80–85.
• Tomlinson, C. A., & McTighe, J. (2006). Integrating differentiated instruction and understanding by design: Connecting content and kids. Alexandria,

VA: ASCD.
• Wiggins, G., & McTighe, J. (2011). Understanding by design guide to creating high-quality units. Alexandria, VA: ASCD.
• Wu, E. H. (2013). The path leading to differentiation: An interview with Carol Tomlinson. Journal of Advanced Academics, 24(2), 125–133.

External Resource

Please note that URLs change frequently. While the URLs were current when this course was designed, some may no longer be valid. If you cannot
access a specific link, contact your instructor for an alternative URL. Permissions for the following links have been either granted or deemed appropriate
for educational use at the time of course publication.

• Bhaskar, S. K. (2013). How to measure student progress with formative assessment?. Retrieved from http://edtechreview.in/trends-
insights/insights/791-how-to-measure-student-progress-with-formative-assessment

• Common Core State Standards Initiative. (n.d.). Retrieved from http://www.corestandards.org/
• Guido, M. (2016). Twenty differentiated instruction strategies and examples. Retrieved from https://www.prodigygame.com/blog/differentiated-

instruction-strategies-examples-download/
• Kessler, E. (n.d.). Examples of accommodations and modifications. Retrieved from http://www.smartkidswithld.org/getting-help/the-abcs-of-

ieps/examples-of-accommodations-modifications/
• Killian, S. (2017). Hattie effect size 2016 update. Retrieved from http://www.evidencebasedteaching.org.au/hattie-effect-size-2016-update/
• Killian, S. (n.d.). Top 10 evidence based teaching strategies for those who care about student results. Retrieved from

http://www.evidencebasedteaching.org.au/evidence-based-teaching-strategies/
• Miller, A. (2012). Tame the beast: Tips for designing and using rubrics [Blog post]. Retrieved from https://www.edutopia.org/blog/designing-using-

rubrics-andrew-miller
• National Council for the Social Studies. (n.d.). National Curriculum Standards for the Social Studies: Introduction. Retrieved from

https://www.socialstudies.org/standards/introduction
• Next Generation Science Standards. (n.d.). Retrieved from https://www.nextgenscience.org/
• Sanders, T. (n.d.). The importance of reflection. Retrieved from http://www.uft.org/teaching/pip-importance-reflection
• Skills for Learning. (n.d.). Models for structuring reflection. Retrieved from

http://skillsforlearning.leedsbeckett.ac.uk/preview/content/models/index.shtml
• Wilhelm, J. D. (n.d.). Essential questions. Retrieved from https://www.scholastic.com/teachers/articles/teaching-content/essential-questions/

Suggested

The following materials are recommended to provide you with a better understanding of the topics in this course. These materials are not required to
complete the course, but they are aligned to course activities and assessments and are highly recommended for your use.

Optional

The following optional materials are offered to provide you with a better understanding of the topics in this course. These materials are not required to
complete the course.

Library

The following optional readings may be available in the Capella University Library. To find specific readings by journal or book title, use Journal and Book
Locator. Refer to the Journal and Book Locator library guide to learn how to use this tool. If the full text is not available, you may be able to request a copy
through the Interlibrary Loan service.

• Abbott, A. L., & Wren, D. G. (2016). Using performance task data to improve instruction. Clearing House, 89(1), 38–45.
• Wiggins, G. P., & McTighe, J. (2005). Understanding by design (expanded) (2nd ed.). Alexandria, VA: ASCD.

External Resource



Unit 1  National and State Standards

u01s1 - Studies

Please note that URLs change frequently. While the URLs were current when this course was designed, some may no longer be valid. If you cannot
access a specific link, contact your instructor for an alternative URL. Permissions for the following links have been either granted or deemed appropriate
for educational use at the time of course publication.

• McTighe & Associates. (n.d.). Resources. Retrieved from https://www.jaymctighe.com/resources/
• National Commission on Excellence in Education. (1983). A nation at risk: The imperative for educational reform [PDF]. Retrieved

from http://teachertenure.procon.org/sourcefiles/a-nation-at-risk-tenure-april-1983.pdf
• Teachnology. (n.d.). What are learning standards?. Retrieved from http://www.teach-nology.com/teachers/standards/
• U.S. Department of Education. (n.d.). Family Educational Rights and Privacy Act (FERPA) https://www.ed.gov/policy/gen/guid/fpco/ferpa/index.html
• U.S. Department of Health & Human Services. (n.d.). Summary of the HIPAA privacy rule https://www.hhs.gov/hipaa/for-

professionals/privacy/laws-regulations/index.html

Introduction

In 1983, the National Commission of Excellence in Education published its landmark report, "A Nation at Risk: The Imperative for Educational Reform."
This controversial report focused attention on the weaknesses of public education in the United States and precipitated a whirlwind of educational reform
that has continued into the 21st century.

The report contained five major recommendations related to:

• Content.
• Standards and expectations.
• Increased instructional time.
• Teacher preparation and strengthening of the profession.
• Leadership and fiscal support.

As part of the commission's recommendations, attention focused on the lack of clear standards and expectations about what students should know and
be able to do in educational environments across the country. At the time of the report, local or highly individualized criteria, rather than a set of publicly
agreed-upon standards, guided curriculum development and the planning of instruction in our systems of public education. Because of the commission's
clear recommendations, the report is considered by many to have been the catalyst for the modern standards movement.

In this unit, you will compare state and national standards for a given content area or level. You will work with a design framework, UbD, as a means of
designing well-integrated curriculum, instruction, and assessment that helps teach to the standards, while creating learning experiences that are relevant
to students both in the classroom and in real-world settings.

Weekly Planner
In this unit:

1. Complete the required readings by midnight CST Thursday.
2. Complete the optional readings, if you wish.
3. View the two media pieces in this unit by midnight CST Thursday.
4. Submit your initial post for the unit discussion by midnight CST Thursday.
5. Respond to the discussion posts of at least two colleagues by midnight CST Sunday.
6. Complete the assignment preparation study by midnight CST Sunday.

Reference

National Commission on Excellence in Education. (1983). A nation at risk: The imperative for educational reform. Retrieved
from http://teachertenure.procon.org/sourcefiles/a-nation-at-risk-tenure-april-1983.pdf

Learning Activities

Readings
Use the Capella University Library to read the following:

• Every Student Succeeds Act: Federal elementary and secondary education policy. (2017). Congressional Digest, 96(7), 4–6.



u01s2 - Your Online ePortfolio

◦ You will begin this unit by investigating learning standards. This brief article will provide background understanding for you on this important
federal act that took the place of No Child Left Behind (NCLB) Act.

Use the Internet to complete the following. These resources will help you learn about English/language arts, math, science, and social studies standards.
If your state has not adopted the Common Core Standards, review your state standards documents as well.

• Common Core State Standards Initiative. (n.d.). Retrieved from http://www.corestandards.org/
◦ Review the standards for your grade level or content area.

• National Council for the Social Studies. (n.d.). National Curriculum Standards for the Social Studies: Introduction. Retrieved from
https://www.socialstudies.org/standards/introduction

◦ Read the introduction and review the 10 themes linked in the introduction.

• Next Generation Science Standards. (n.d.). Retrieved from https://www.nextgenscience.org/

Now that you have studied the learning standards that you will use in your own practice, you will begin to consider how to unpack those standards.
Unpacking a standard means to identify what students will learn—what they will know and be able to do after they have mastered the standard.

Use the Capella library to read the following:

• Wiggins, G., & McTighe, J. (2011). Understanding by design guide to creating high-quality units. Alexandria, VA: ASCD.
◦ Module A, "The Big Ideas of UbD," pages 3–12.

Optional Readings
You may choose to complete the following:

• Teachnology. (n.d.). What are learning standards?. Retrieved from http://www.teach-nology.com/teachers/standards/
◦ Review this if you think you need some foundational knowledge on learning standards.

• National Commission on Excellence in Education. (1983). A nation at risk: The imperative for educational reform [PDF]. Retrieved
from http://teachertenure.procon.org/sourcefiles/a-nation-at-risk-tenure-april-1983.pdf

◦ Review this if you think you would like some enrichment reading on learning standards.

Multimedia
Take some time to review the following media. These media pieces will help you understand the significance of learning standards and support your
foundational understanding of the backward design approach to instructional planning, UbD.

• Click Standards to view the presentation.
• Click Does Research Support UbD? to listen to the presentation.

Course Resources

u01s1 - Learning Components

• Describe ways that students can apply mastery of a given standard in real-world settings.
• Compare state and national learning standards.
• Investigate state and national learning standards for a given content area or grade level.

Online ePortfolios serve two key purposes: 1) to support learning and reflection, and 2) to be used as a showcase tool. Your learning journey can be
documented, and ePortfolios contribute to lifelong learning and growth through reflection and sharing. Online ePortfolios can also be shared with
employers and peers to present artifacts that demonstrate your accomplishments at Capella.

Standards

Does Research Support UbD?



u01s3 - Assignment Preparation

u01d1 - Standards and Application

Using ePortfolio to Prepare for Your Capstone
Your program may culminate in a capstone course. At that time, you may be required to show evidence of your learning throughout the program by
referring to multiple assessments that you have created. You will be telling a story about your learning throughout the program using artifacts you have
collected during many of these courses.

Using ePortfolio to Build Your Career
As you are preparing to tell your story in the professional world, leverage your ePortfolio artifacts to demonstrate the knowledge and competencies you
have gained through your program in professional conversations, performance reviews, and interviews.

To do that, reflect on the knowledge and skills you have gained from your courses and the elements you have put in your portfolio, along with how you
have already applied these things to your professional life or how you might apply them in the future.

Next, create your story or talking points to tell your professional story.

Saving Your Documents to ePortfolio
You will need a place to store your documents in an organized fashion so that you can access them at a later date. Do not rely on the courseroom to store
your assignments for you as you will lose access to the courseroom after you have completed the course. Capella uses a cloud-based portfolio platform
to facilitate your organization of the artifacts you create throughout your program.

To make an online portfolio useful, it is essential that it is organized clearly and that important files of any format are accessible. Read the Online
ePortfolio Guidelines [PDF] to ensure you set up your online portfolio correctly. For more information on ePortfolio, visit the Campus ePortfolio page.

Privacy Statement
Capella complies with privacy laws designed to protect the privacy of personal information. While you may voluntarily share your own information
publicly, you are obligated to protect the personal information of others that may be associated with your academic or professional development. Before
sharing information and material in any ePortfolio that is set up to be shared externally to your program at Capella, please consider privacy obligations in
relation to protected populations who may be included or referenced in your academic or clinical work. Refer to the Family Educational Rights and
Privacy Act (FERPA) and/or the Health Insurance Portability and Accountability Act (HIPAA) if you have specific questions or concerns about your
choices.

u01s2 - Learning Components

• Align knowledge and skills to a chosen standard.

In this course, it is expected that you are either working in an educational setting or you have access to one, as you will be required to teach a three-day
mini-unit during Unit 9. If you are not currently working in an educational setting, you must find access to one for that assignment. Start looking for a
setting to use now. It is important that you know what your setting is early, as you will be designing your mini-unit specifically for the students there.

u01s3 - Learning Components

• Describe ways that students can apply mastery of a given standard in real-world settings.

Investigate the state and national learning standards applicable to your educational setting. Select one standard you might address in the three-day mini-
unit you will be developing in this course. Compare your selected state content standard with the national content standard that is most related to it.

• How are they similar and different?
• What are the important nouns and verbs in the standard you have selected?
• What would you expect the students to be able to do, based on the verb?
• What would the students need to know for them to do what you expect?
• How would they transfer what they learned into real-world application of their new knowledge and skills?



Unit 2  Acquisition, Meaning, and Transfer

u02s1 - Studies

Response Guidelines
Respond to at least two colleagues. In your responses, provide feedback on the analysis of the content standard they selected. Offer at least one
suggestion about something they might not have considered in regard to what students should know and be able to do, or how they might transfer their
learning.

Course Resources

u01d1 - Learning Components

• Align transfer content to a chosen standard.
• Describe ways that students can apply mastery of a given standard in real-world settings.
• Compare state and national learning standards.
• Investigate state and national learning standards for a given content area or grade level.

Introduction

Wiggins and McTighe (2011), the innovators who created the UbD framework, argued that teachers are, by nature, designers of learning experiences.
The practice of designing these experiences is unique to each educational professional. However, when designing their lesson and units, most teachers
focus their planning on accomplishing a certain goal, completing a specific task, or mastering an identified concept. In other words, teachers start with the
end in mind (Covey, 1990). Beginning with the end in mind is one of the design principles of the curriculum framework, UbD.

In this unit, you will learn how to unpack standards to arrive at the big ideas of these standards. Unpacking standards helps us to create the essential
questions that will help drive the core understandings, knowledge, and skills to be taught. You will discuss the concepts of acquisition, meaning, and
transfer in student learning related to a given standard. By identifying the main understandings to be gained from instruction related to this standard, you
will develop essential questions that are open-ended, carrying student learning beyond the lesson. Core understandings and essential questions are
aligned to the chosen standard to be addressed in the mini-unit you will develop this quarter.

Weekly Planner
In this unit:

1. Complete the required readings by midnight CST Thursday.
2. Complete the optional readings, if you wish.
3. View the three media pieces in this unit by midnight CST Thursday.
4. Submit your initial posts for the two unit discussions by midnight CST Thursday.
5. Respond to the discussion posts of at least two colleagues for each discussion by midnight CST Sunday.
6. Complete the assignment preparation study by midnight CST Sunday.

References

Covey, S. (1990). The seven habits of highly effective people: Restoring the character ethic. New York, NY: Simon and Schuster.

Wiggins, G., & McTighe, J. (2011). Understanding by design guide to creating high-quality units. Alexandria, VA: ASCD.

Learning Activities

Readings
Use the Capella library to read the following:

• Wiggins, G., & McTighe, J. (2011). Understanding by design guide to creating high-quality units. Alexandria, VA: ASCD.
◦ Module B, "The UbD Template," pages 13–32.

Graduate Discussion Participation Scoring Guide



u02s2 - Assignment Preparation

◾ This module will help you develop an understanding of the UbD template and will provide you with completed samples to use as models
as you create your own unit.

◦ Module F, "Essential Questions and Understandings," pages 70–88.
◾ This module will help you learn to unpack the standard you have chosen for your unit, allowing you to identify main understandings and

essential questions that will guide student learning.

• Tomlinson, C. A., & McTighe, J. (2006). Integrating differentiated instruction and understanding by design: Connecting content and kids (2nd
ed.). Alexandria, VA: ASCD.

◦ Chapter 2, "What Really Matters in Teaching? (The Students)," pages 12–23.
◾ This chapter focuses on the wide range of students that make up today's classrooms. One main theme in this chapter is the significance

of creating instruction that is informed by your knowledge of the students that you are teaching.

Use the Internet to read the following:

• Wilhelm, J. D. (n.d.). Essential questions. Retrieved from https://www.scholastic.com/teachers/articles/teaching-content/essential-questions/
◦ The author explains the purpose of essential questions and provides model essential questions for a variety of content areas.

Optional Readings
You may choose to complete the following:

• Wiggins, G. P., & McTighe, J. (2005). Understanding by design (expanded) (2nd ed.). Alexandria, VA: ASCD.
◦ If you think that you need more background information on understandings and essential questions, read the following from this text:

◾ From Chapter 3, "Gaining Clarity on Our Goals," pages 60–81.
◾ From Chapter 5, "Essential Questions: Doorways to Understanding," pages 105–115.
◾ From Chapter 6, "Crafting Understandings," page 137.

• McTighe & Associates. (n.d.). Resources. Retrieved from https://www.jaymctighe.com/resources/
◦ Review this resource, if you would like some information to enrich your understanding of UbD.

Multimedia
Take some time to review the following media. These media pieces support your learning about Stage 1 of UbD:

• Click A-M-T Introduction to view the presentation.
◦ This media explains the levels of understanding that students attain—acquisition, meaning, and transfer (A-M-T).

• Click Stage 1: Desired Results to listen to the presentation.
◦ This media contains an interview with Jay McTighe, one of the innovators who developed UbD.

Course Resources

u02s1 - Learning Components

• Discuss the concepts of acquisition, meaning, and transfer in student learning of a given standard.
• Identify main understandings to be gained from instruction on a given standard.
• Align understandings and essential questions to a chosen standard.
• Develop essential questions that are open-ended and carry student learning beyond the lesson.

Your first assignment for this course, Instructional Unit: Stage 1, will be due in Unit 3. Take some time this week to do the following:

• Read the assignment instructions carefully.
• Ask your instructor any questions you have.
• Access the UbD Template, and begin drafting Stage 1 of your mini-unit.
• Review the Instructional Unit: Stage 1 Scoring Guide to ensure you understand the grading criteria. Remember, you always want to look at the

proficient and distinguished levels to ensure you are reaching those high levels of performance.

A-M-T Introduction

Stage 1: Desired Results



u02d1 - Acquisition, Meaning, and Transfer

u02d2 - Understandings and Essential Questions

u02s2 - Learning Components

• Align transfer content to a chosen standard.
• Discuss the concepts of acquisition, meaning, and transfer in student learning of a given standard.
• Identify main understandings to be gained from instruction on a given standard.
• Align knowledge and skills to a chosen standard.
• Create a list of discrete pieces of knowledge and skills related to a given standard.
• Describe ways that students can apply mastery of a given standard in real-world settings.
• Compare state and national learning standards.
• Align understandings and essential questions to a chosen standard.
• Investigate state and national learning standards for a given content area or grade level.
• Develop essential questions that are open-ended and carry student learning beyond the lesson.

Select a unit that you have taught in the past. If you are not currently teaching, locate a unit (ask a teacher friend if you can borrow one of theirs, find one
online, et cetera). Analyze the unit in terms of acquisition, meaning, and transfer.

In your post, indicate the learning standards addressed the unit. Address the following:

• What evidence do you see of transfer of knowledge and skills? What are the big ideas that are being taught in the unit? How will students be able to
use what they learned in future learning or in real-world situations?

• What evidence do you see of meaning-making? What important understandings will students take from their interaction with the content?
• What evidence do you see of acquisition? What building blocks of knowledge and skills do you see that support meaning-making?
• What suggestions would you make to improve each of these areas in the unit you selected?
• What question remains for you about acquisition, meaning, and transfer?

Response Guidelines
Respond to at least two colleagues. In your responses, provide feedback on the evidence that your colleagues found. Each of your colleagues asked a
question about acquisition, meaning, and transfer; based on what you know, provide the best answers to those questions that you can.

Course Resources

u02d1 - Learning Components

• Discuss the concepts of acquisition, meaning, and transfer in student learning of a given standard.

Enduring understandings and essential questions are part of meaning-making. In your mini-unit, you will be addressing only one standard. For this
discussion, draft two understandings and two essential questions that support meaning-making and transfer for your students in regard to the standard.

• Indicate the standard you are addressing in your mini-unit.
• Share two understandings and two essential questions you have developed to support that standard.
• Explain how these understandings and essential questions align to the standard.
• Describe your process for creating the understandings and essential questions.

◦ What was your thought process?
◦ How did you determine that the understandings were critical to the topic and that the essential questions were essential?

Response Guidelines
Respond to at least two colleagues. Provide substantive feedback to your colleagues about the understandings and essential questions they developed.
How well aligned to the standard are they? How critical are the understandings and how essential are the questions? Offer at least one suggestion your
colleagues could use to hone their understandings and essential questions.

Graduate Discussion Participation Scoring Guide



Unit 3  Knowledge and Skills As Part of Learning

u03s1 - Studies

Course Resources

u02d2 - Learning Components

• Identify main understandings to be gained from instruction on a given standard.
• Align understandings and essential questions to a chosen standard.
• Develop essential questions that are open-ended and carry student learning beyond the lesson.

Introduction

Suppose you were going on a trip. You determine what days you will be gone and you pack the things you need. On the day that you leave, you get into
the car, start it, and put it in drive. Then, it occurs to you: You have not planned out your final destination. Where will you end up on your trip?

That sounds silly, does it not? No one would plan a trip without deciding where they were going to go. Planning instruction is just like planning a trip—the
first step is to determine where your students should end up at the end of your instructional trip. This is what you will be doing in the assignment in this
unit—Stage 1 of your mini-unit.

In your work on Stage 1 in this unit, your investigation into the different types of relevant knowledge (acquisition, meaning, and transfer) will mesh with
the development of the core understandings and essential questions that guide you in creating a unit of study that supports the attainment of standards.
Additionally, the unit readings include how standards-based education can incorporate differentiation to meet the needs of each student. You will be
creating a list of the knowledge and skills necessary for students to acquire to address the understandings and essential questions you identified in Unit
2.

Weekly Planner
In this unit:

1. Complete the required readings by midnight CST Thursday.
2. Complete the optional readings, if you wish.
3. View the media piece in this unit by midnight CST Thursday.
4. Submit your initial post for the unit discussion by midnight CST Thursday.
5. Respond to the discussion posts of at least two colleagues by midnight CST Sunday.
6. Submit your unit assignment by midnight CST Sunday.

Learning Activities

Readings
Use the Capella library to read the following:

• Wiggins, G., & McTighe, J. (2011). Understanding by design guide to creating high-quality units. Alexandria, VA: ASCD.
◦ Module E, "Different Types of Learning Goals," pages 57–69.

◾ This module explains the types of learning goals that you will address in Stage 1 of your mini-unit: transfer, meaning, knowledge, and
skills.

• Tomlinson, C. A., & McTighe, J. (2006). Integrating differentiated instruction and understanding by design: Connecting content and kids (2nd
ed.). Alexandria, VA: ASCD.

◦ Chapter 3, "What Really Matters in Learning? (Content)," pages 24–37.
◾ This chapter contains information on backward planning of instruction. It includes the UbD template with prompts, and explains parts of

your unit plan that should be differentiated for diverse learners, parts that should not be differentiated, and parts that may be
differentiated.

◦ Chapter 7, "Teaching for Understanding in Academically Diverse Classrooms," pages 108–116.
◾ In this chapter, you will learn about how to use essential questions in your teaching, along with strategies to deepen student thinking.

Graduate Discussion Participation Scoring Guide



u03a1 - Instructional Unit: Stage 1

Optional Readings
You may choose to complete the following:

• Wiggins, G., & McTighe, J. (2011). Understanding by design guide to creating high-quality units. Alexandria, VA: ASCD.
◦ Review Module F, "Essential Questions and Understandings," pages 70–88.

◾ You read this module in the previous unit. As you craft your assignment in this unit, this module will help you clearly state the
understandings you want students to attain, and develop the essential questions that will guide teaching and learning.

Multimedia
Take some time to review the following media:

• Click Backward Design: Stage 1 to view the presentation.
◦ Your assignment for this unit is to develop Stage 1 of your mini-unit, using the UbD framework. This media piece provides a variety of samples

for you to use as a model, including an early childhood example, a third-grade social studies example, a seventh-grade history example, and
a ninth–12th-grade PE/health example.

Course Resources

u03s1 - Learning Components

• Align knowledge and skills to a chosen standard.
• Create a list of discrete pieces of knowledge and skills related to a given standard.

Assignment Description
Instructional design is one of the main responsibilities of teachers, and one activity in which teachers spend a great deal of time. You will be using the
backward design model, UbD, to create an instructional plan appropriate for your setting.

For this assignment, you will first select a national or state standard, appropriate for your educational setting (grade level or subject). You will begin the
process of unpacking the standard in this assignment to identify the big ideas of that standard. These big ideas will allow you to consider the essential
questions, key knowledge, and skills that should be addressed in the unit. You should also consider how to promote transfer of learning.

Assignment Instructions
Use the UbD Template for Stage 1 to craft your work on this assignment.

• Consult the standards you use in your setting. Select a standard that you can address over a three-day period, as this unit will be a three-day
learning plan. Type this standard into the Established Goals section of the template.

• Determine how mastery of the standard could be transferred by the student into other settings—different subject areas, subsequent skills in the
same topic area, and in real life. Consider the relevance of the standard to the students' real world, and how this learning is relevant for them. Type
this narrative into the Transfer section.

• Analyze the standard to determine 2–3 enduring understandings that students will carry over from this unit. What are the big ideas they will take
away? You may need to go back and look at the Transfer section and adjust, based on your unpacking of the standard here. Type these two
essential understandings as concept statements under Understandings in the Meanings section. To do this, fill in this sentence: Students will
understand that . . .

• Develop 2–3 essential questions that promote ongoing discourse and that allow for more than one right answer. These should be open-ended (not
yes/no) and reach beyond the lesson you are teaching. Type these essential questions under Essential Questions in the Meanings section.

• Identify the key knowledge and skills students will develop as a result of the instructional unit. Knowledge includes things such as definitions of
important terms, facts, and main pieces of content. Skills are defined by verbs—things that students will do. Type these under Knowledge and Skills
in the Acquisition sect.

Submission Requirements
Your assignment should meet the following requirements:

• Written communication: Written communication is free of errors that detract from the overall message.

Backward Design: Stage 1



u03d1 - Knowledge and Skills

Unit 4  Authentic Performance Assessment

• Length: Thorough completion of Stage 1 of the UbD Template.
• Font and font size: Times New Roman, 12 point.

Refer to the Instructional Unit: Stage 1 Scoring Guide to ensure you meet the grading criteria for this assignment.

Submit the UbD Template with Stage 1 completed as an attachment to the assignment area.

Portfolio Prompt: You are required to upload this learning activity to your ePortfolio.

Course Resources

In UbD, knowledge and skills represent the acquisition piece of learning.

• Indicate the standard, understandings, and essential questions you have already drafted.
• Create a list of pieces of knowledge and skills that students will need to acquire to make meaning (answer the essential questions and develop the

desired understandings).
◦ To create the knowledge pieces, write them as concept statements by filling in this sentence: I want my students to know that . . .
◦ To create the skills statements, fill in this sentence: I want my students to be able to . . .

Remember to keep your list of knowledge and skills short, since you are only designing a three-day mini-unit.

Response Guidelines
Respond to at least two colleagues. Provide feedback to them on the list of knowledge and skills they created. Specifically, look for alignment between
the knowledge and skills and the essential questions, understandings, and standard. Do the knowledge and skills support those higher levels of
meaning-making and transfer? Also provide feedback on the format of the knowledge statements and skill statements. Did your colleagues write them in
a way that they make sense when filling in the sentence starters given in the discussion?

Course Resources

u03d1 - Learning Components

• Align knowledge and skills to a chosen standard.
• Create a list of discrete pieces of knowledge and skills related to a given standard.

Introduction

Assessment has many purposes, one of which is to inform and guide instructional planning. Data-driven decision making takes on new meaning when
teachers perceive assessments as a vital form of usable data. The data not only provide students with feedback and grades, but offer vital input for
making instructional decisions.

In this unit, you will begin to think about the development of Stage 2 of the mini-unit by focusing in on the components of effective performance tasks. You
will identify what makes a performance task effective and developmentally appropriate for a given subject and/or grade level. Your goal will be to create a
performance task that enables students to demonstrate achievement and real-world application of learning. Relating to these tasks will be the

Online ePortfolio Guidelines [PDF]

UbD Template [DOC]

ePortfolio

Graduate Discussion Participation Scoring Guide



u04s1 - Studies

identification of appropriate assessment evidence for the grade level and/or subject you are focusing upon in the mini-unit you are developing. You will
also create a plan for how to incorporate a range of assessment evidence that provides you with evidence needed to evaluate student mastery of the
learning standard.

Weekly Planner
In this unit:

1. Complete the required readings by midnight CST Thursday.
2. Complete the optional readings, if you wish.
3. View the multimedia pieces in this unit by midnight CST Thursday.
4. Submit your initial posts for the two unit discussions by midnight CST Thursday.
5. Respond to the discussion posts of at least two colleagues for each discussion by midnight CST Sunday.
6. Complete the assignment preparation study by midnight CST Sunday.

Learning Activities

Readings
Use the Capella library to read the following:

• Wiggins, G., & McTighe, J. (2011). Understanding by design guide to creating high-quality units. Alexandria, VA: ASCD.
◦ Module G, "Evidence of Understanding and Developing Assessment Tasks," pages 89–101.

◾ In this module, you will consider how students could demonstrate evidence that they understand important concepts that support the
learning standard.

• Tomlinson, C. A., & McTighe, J. (2006). Integrating differentiated instruction and understanding by design: Connecting content and kids (2nd
ed.). Alexandria, VA: ASCD.

◦ Chapter 5, "Considering Evidence of Learning in Diverse Classrooms," pages 59–82.
◾ In this chapter, you will learn about principles of effective assessment. You will consider the differences between inauthentic

assessment tasks and authentic ones, and you will use the GRASPS acronym to help you create an authentic performance task for
your next assignment, Stage 2 of your mini-unit.

• Miranda, R. J., & Hermann, R. S. (2015). Teaching in real time: Integrating continuous formative assessment into inquiry-based classroom
instruction [PDF]. Science and Children, 53(1), 80–85.

Optional Readings
You may choose to complete the following:

• Wiggins, G. P., & McTighe, J. (2005). Understanding by design (expanded) (2nd ed.). Alexandria, VA: ASCD.
◦ If you think you need more information about different types of evidence, from informal checks for understanding to performance tasks, read

the following from this text.
◾ Chapter 7, "Thinking Like an Assessor," pages 152–156.

• Abbott, A. L., & Wren, D. G. (2016). Using performance task data to improve instruction. Clearing House, 89(1), 38–45.
◦ Read this article if you would like some enrichment material related to performance tasks and using the data from them to inform your

instruction.

Multimedia
Take some time to review the following media:

• Click All About Tests to listen to the presentation.
◦ This media is an interview with assessment expert, W. James Popham, in which he discusses the purposes of assessment.

• Click Backward Design: Stage 2 to view the presentation.
◦ This media provides you with samples of Stage 2 of units created using UbD. The examples include an early childhood one, a third-grade

social studies one, a seventh-grade history one, and a ninth–12th-grade PE/health one.

Course Resources

Backward Design: Stage 2



u04s2 - Assignment Preparation

u04d1 - Performance Tasks

u04s1 - Learning Components

• Identify appropriate assessment evidence for the given subject or grade level.
• Identify components of an effective performance task.
• Describe developmentally appropriate performance tasks for a given subject or grade level.
• Create a plan for incorporating a range of assessment evidence to evaluate mastery of the standard.
• Design a performance task that assesses knowledge and skills related to the chosen standard.
• Create a performance task that allows students to demonstrate real-world application of learning.

Your second assignment for this course, Instructional Unit: Stage 2, will be due in Unit 5. Take some time this week to do the following:

• Read the assignment instructions carefully.
• Ask your instructor any questions you have.
• Begin drafting Stage 2 of your mini-unit using the UbD Template.
• Review the Instructional Unit: Stage 2 Scoring Guide to ensure you understand the grading criteria. Remember, you always want to look at the

proficient and distinguished levels to ensure you are reaching those high levels of performance.

u04s2 - Learning Components

• Identify 3–4 criteria that demonstrate assessment of knowledge and skills in the performance task.
• Identify appropriate assessment evidence for the given subject or grade level.
• Identify components of an effective performance task.
• Describe developmentally appropriate performance tasks for a given subject or grade level.
• Align the rubric criteria with identified knowledge, skills, and essential questions.
• Create a plan for incorporating a range of assessment evidence to evaluate mastery of the standard.
• Create performance levels descriptions that show 3–4 levels of achievement of knowledge and skills.
• Design a performance task that assesses knowledge and skills related to the chosen standard.
• Create a performance task that allows students to demonstrate real-world application of learning.

As the summative assessment in your mini-unit, you will design a performance task—a project or product in which students will apply the knowledge and
skills they have acquired. Draft a description of a performance task you could use at the end of your mini-unit.

• What are the components you believe make this an effective performance task?
• How do you know this task is appropriate for your topic and your students' developmental level?
• How will the performance task allow students to demonstrate the knowledge and skills you identified in Stage 1? Explain.
• How will students transfer their knowledge and skills? In other words, how are they applying new knowledge and skills in a real-world project or

product? Explain.

Response Guidelines 
Respond to at least two colleagues. In your responses, offer feedback on the performance tasks your colleagues developed. Provide at least one
suggestion for strengthening the performance task.

Course Resources

u04d1 - Learning Components

• Identify components of an effective performance task.

All About Tests

Graduate Discussion Participation Scoring Guide



u04d2 - Other Assessment Evidence

Unit 5  Creating and Using Rubrics

• Describe developmentally appropriate performance tasks for a given subject or grade level.
• Design a performance task that assesses knowledge and skills related to the chosen standard.
• Create a performance task that allows students to demonstrate real-world application of learning.

While teaching your mini-unit later in this course, you will want to collect evidence along the way, prior to the performance task, of how students are
progressing in their learning. These learning checks can take many forms, but they are typically informal and short—a snapshot of how well the students
are learning what you are teaching. For this discussion, think about the learning goals that you identified in Stage 1.

• What small pieces of evidence could you collect to help you determine, prior to the performance task, how well students are progressing toward the
learning goals?

◦ Describe 3–4 examples of assessment evidence that would be appropriate for your mini-unit.

Response Guidelines 
Respond to at least two colleagues. Offer feedback on the assessment evidence they described. Which examples do you think are strongest and most
well-aligned to the learning goals? Make one recommendation for strengthening the example of assessment evidence you think is the weakest.

Course Resources

u04d2 - Learning Components

• Identify appropriate assessment evidence for the given subject or grade level.
• Create a plan for incorporating a range of assessment evidence to evaluate mastery of the standard.

Introduction

Having determined the assessment evidence you will use to determine how students could demonstrate attainment of the learning standard, in this unit,
you will focus on a way to formally assess student work on the performance task you designed. To do that, you will need to create a rubric that will guide
your scoring. Arter and McTighe (2001) define a rubric as a "set of general criteria used to evaluate a student's performance in a given outcome area.
Rubrics consist of a fixed measurement scale (for example, four-point) and a list of criteria that describe the characteristics of products or performances
for each score point" (p. 181).

One of the main characteristics of an effective rubric is that it should be well-aligned to established learning goals. So, as you create your grading rubric,
be sure you are aligning the scoring criteria to the knowledge and skills you identified in Stage 1 of your mini-unit plan.

The completion of the studies and discussions in Unit 4 and the work you will do in this unit will help support the development of Stage 2 of your mini-unit
plan. Remember that Stage 2 represents the evidence you will collect to assess mastery of the standard you are addressing in your mini-unit. The rubric
you design will address the summative performance task that relates to your chosen standard.

Weekly Planner
In this unit:

1. Complete the required readings and discussion and assignment preparation by midnight CST Thursday.
2. Submit your initial post for the unit discussion by midnight CST Thursday.
3. Respond to the discussion posts of at least two colleagues by midnight CST Saturday. Important: Please note the early response due date.
4. Submit your unit assignment by midnight CST Sunday.

Reference

Arter, J., & McTighe, J. (2001). Scoring rubrics in the classroom: Using performance criteria for assessing and improving student performance. Thousand
Oaks, CA: Corwin Press.

Graduate Discussion Participation Scoring Guide



u05s1 - Studies

u05d1 - Creating Rubrics

Learning Activities

Readings
Use the Capella library to read the following:

• Bennett, C. (2016). Assessment rubrics: Thinking inside the boxes [PDF]. Learning and Teaching, 9(1), 50–72.

Use the Internet to read the following:

• Miller, A. (2012). Tame the beast: Tips for designing and using rubrics [Blog post]. Retrieved from https://www.edutopia.org/blog/designing-using-
rubrics-andrew-miller

Discussion and Assignment Preparation
Both the discussion and assignment in this unit involve the creation of a rubric to evaluate the performance task you have developed for students to
demonstrate their mastery of the learning standard. Take some time early in the week to investigate several online rubric creators. An Internet search will
reveal many of those, including RubiStar, Quick Rubric, and iRubric.

The first step to creating a rubric is to consider the criteria you will use to assess student learning. Typically, a rubric has 3–4 criteria, depending on the
complexity of the task. Then, you must create several performance levels that align directly with the essential questions, knowledge, and skills required in
the performance task. The online rubric creators will help you with this, but you may need to make some slight adjustments.

In preparation for the discussion in this unit, create a rubric with 3–4 criteria and 3–4 performance levels for each criterion. After you craft your rubric,
save it as a Word or PDF document. You will submit it to the unit discussion for peer feedback. You will revise it based on the feedback you receive, and
submit it as part of your assignment later in this unit.

u05s1 - Learning Components

• Identify 3–4 criteria that demonstrate assessment of knowledge and skills in the performance task.
• Align the rubric criteria with identified knowledge, skills, and essential questions.
• Create performance levels descriptions that show 3–4 levels of achievement of knowledge and skills.

For the performance task you developed in Unit 4, you will need to create a rubric to use for scoring students’ performance. In your preparation for this
discussion, you created a rubric with 3–4 criteria and 3–4 performance levels for each criterion. Share the rubric you created.

• How does each criterion align with the knowledge, skills, and essential questions you identified?
• How was the experience of creating the different performance-level descriptions?
• What specific feedback on your rubric would you like to get from your colleagues?

Response Guidelines
Respond to at least two colleagues. In your colleagues' discussion posts, they would have indicated specific feedback they would like in regard to their
rubric. Provide the feedback they requested.

Course Resources

u05d1 - Learning Components

• Identify 3–4 criteria that demonstrate assessment of knowledge and skills in the performance task.
• Align the rubric criteria with identified knowledge, skills, and essential questions.
• Create performance levels descriptions that show 3–4 levels of achievement of knowledge and skills.

Graduate Discussion Participation Scoring Guide



u05a1 - Instructional Unit: Stage 2

Unit 6  Creating Engaging Learning Events

Assignment Description
In the first stage of your mini-unit development, you identified learning standards and unpacked them, so that the learning targets are very clear. You
developed essential questions that guide the development of instruction and the way in which you will assess.

Assessment involves the transfer of knowledge. When you assess students, you ask them to apply what they have learned from your instruction to a
real-world situation—a performance or a product that they develop. In this stage, you will consider different ways to assess your students' mastery of the
learning targets that you set in Stage 1.

Assignment Instructions
Use the UbD Template for Stage 2 to craft your work on this assignment.

• Review carefully the feedback you received on Stage 1, and make any adjustments you would like before you begin work on Stage 2.
◦ The first step for Stage 2 is to develop a performance task. Think: What can students do to show you that they met the learning targets that

you set in Stage 1? A performance task should be either a performance (something active in which students engage in showing their mastery
in some way) or a product (something that students create to show their mastery). In the Stage 2 template, describe what the performance
task will be.

◦ The second step is to create a rubric to assess student proficiency on the performance task. Your rubric should contain at least three
performance levels and should align directly with the essential questions, knowledge, and skills you identified in Stage 1.

◦ The final step is to list other forms of assessment evidence. Think of these as formative assessments. In what small, informal ways can you
check for student understanding during the first two days of your mini-unit? You may use any types of informal formative assessments, but
you are required to include two things: (a) a pre-assessment and (b) a student self-assessment.

Submission Requirements
Your assignment should meet the following requirements:

• Written communication: Written communication is free of errors that detract from the overall message.
• Length: Thorough completion of Stage 2 of the UbD Template plus the completed rubric.
• Font and font size: Times New Roman, 12 point.

Refer to the Instructional Unit: Stage 2 Scoring Guide to ensure you meet the grading criteria for this assignment.

Submit the UbD Template with Stages 1 and 2 completed and the rubric you created as attachments to the assignment area.

Portfolio Prompt: You are required to upload this learning activity to your ePortfolio.

Course Resources

Introduction

How do teachers create engaging learning events that promote achievement of a chosen standard? In the current and upcoming units, you will
investigate research-based instructional strategies that are appropriate for the mini-unit you have been developing. While it might be simple enough to
design learning events for the average student in the class, how might you address the diverse strengths and challenges of the wide range of students
that occupy today's classrooms? How do you include learning activities that motivate students to learn through active engagement?

In this unit, you will begin to explore instructional strategies that have been supported by empirical research as effective for increasing student
achievement. As you read, think about which strategies might be most appropriate for use in your mini-unit.

Online ePortfolio Guidelines [PDF]

ePortfolio



u06s1 - Studies

Weekly Planner
In this unit:

1. Complete the required readings and discussion preparation by midnight CST Thursday.
2. Complete the optional readings, if you wish.
3. View the multimedia piece in this unit by midnight CST Thursday.
4. Submit your initial posts for the two unit discussions by midnight CST Thursday.
5. Respond to the discussion posts of at least two colleagues for each discussion by midnight CST Sunday.

Learning Activities

Readings
Use the Capella library to read the following:

• Tomlinson, C. A., & McTighe, J. (2006). Integrating differentiated instruction and understanding by design: Connecting content and kids (2nd
ed.). Alexandria, VA: ASCD.

◦ Chapter 6, "Responsive Teaching With UbD in Academically Diverse Classrooms," pages 83–107.

Use the Internet to read the following:

• Killian, S. (2017). Hattie effect size 2016 update. Retrieved from http://www.evidencebasedteaching.org.au/hattie-effect-size-2016-update/
◦ John Hattie is an educational researcher who has studied different instructional strategies and how much of an actual impact each strategy

has on student achievement. In 2016, he ranked 188 factors that impact student learning. Among these are some instructional strategies you
might consider as you plan Stage 3 of your mini-unit.

• Killian, S. (n.d.). Top 10 evidence based teaching strategies for those who care about student results. Retrieved from
http://www.evidencebasedteaching.org.au/evidence-based-teaching-strategies/

◦ In this short article, the author describes the top 10 instructional strategies that have been borne out by research to be effective.

Optional Readings
You may choose to complete the following:

• Wiggins, G. P., & McTighe, J. (2005). Understanding by design (expanded) (2nd ed.). Alexandria, VA: ASCD.
◦ If you think you would like to know more about the WHERETO elements and how they support the six facets of learning, read the following

from this text:
◾ Chapter 9, "Planning for Learning", pages 191–226.

Multimedia
Take some time to review the following media:

• Click Backward Design: Stage 3 to view the presentation.
◦ This media piece is a continuation of the other pieces you have viewed earlier in this course. It provides examples of how to complete the next

stage of your UbD-designed unit. Samples include early childhood, third-grade social studies, seventh-grade history, and ninth–12th-grade
PE/health.

Discussion Preparation
Conduct some research on your own related to effective instructional strategies. You might consider reading about Marzano's high-yield instructional
strategies, cooperative learning, problem-based learning, project-based learning, and the use of technology. When you conduct research for instructional
strategies, you should examine different sources of information.

In preparation for the second discussion in this unit, locate one instructional strategy from an article in the Capella library. Then, locate one instructional
strategy you found from another source (an online resource, a trade book, or a textbook you have used). You will need to describe the strategies you
selected and how you could use those to create learning events, so be mindful that you select strategies you plan to use in your mini-unit.

Course Resources

Backward Design: Stage 3



u06d1 - Examining Your Learning Experiences

u06d2 - Sharing Your Research

Unit 7  Monitoring Student Progress

u06s1 - Learning Components

• Identify research-based instructional strategies that are subject- or grade-level appropriate.
• Describe learning activities that require active learning by students.
• Identify learning activities that would promote achievement of a chosen standard.

Some literature suggests that teachers tend to teach in their own classroom in the same ways that they were taught. Reflect on your experiences as a
learner, from the time you began school as a young child until now. Think about the kinds of learning events in which you have participated.

• What have been your experiences in learning? Were they mostly sit and get (for example, lecture and discussion)? Were they interactive (for
example, cooperative learning or project-based learning)?

• Which learning events were most engaging for you?
• How did the different approaches (active and passive) impact your own learning?
• What implications does that have for your teaching?

Response guidelines
Respond to at least two colleagues. What similarities and differences do you see? To what do you attribute the similarities and differences?

Course Resources

u06d1 - Learning Components

• Describe learning activities that require active learning by students.

In this unit, you investigated research-based instructional strategies. What you learned will help inform your work on Stage 3 of your mini-unit—designing
learning events.

• Describe the strategy from the article you found in the library. Provide a full reference for the article.
• Describe the strategy you found from another source. Provide a link or reference for that resource.
• Indicate the topic of your mini-unit. How might you use those strategies to create learning events in your unit?

Response Guidelines
Respond to at least two colleagues. Provide feedback on the strategies they described. Suggest at least one additional way they could use the strategies
to create learning events to address their unit topic.

Course Resources

u06d2 - Learning Components

• Identify research-based instructional strategies that are subject- or grade-level appropriate.
• Identify learning activities that would promote achievement of a chosen standard.

Introduction

Graduate Discussion Participation Scoring Guide

Graduate Discussion Participation Scoring Guide



u07s1 - Studies

u07s2 - Assignment Preparation

What does it mean to understand something? What kinds of learning events support student learning? As you know, learning can be categorized into
three stages—acquisition, meaning, and transfer. When you are teaching, you will design activities that address each of these stages. Alignment of
learning events to the designed assessment and to the learning goals is paramount, so you will keep that in mind as you develop your learning plan—
Stage 3 of the mini-unit.

In this unit, you will continue where you left off last unit by identifying learning events that promote acquisition, meaning, and transfer, and aligning those
events to the standard you are addressing in your mini-unit. Consider how will you plan to monitor student progress using formative assessment
strategies and how you will aid students who are struggling with any learning events you have constructed.

Weekly Planner
In this unit:

1. Complete the required readings by midnight CST Thursday.
2. Complete the optional readings, if you wish.
3. Submit your initial posts for the two unit discussions by midnight CST Thursday.
4. Respond to the discussion posts of at least two colleagues for each discussion by midnight CST Sunday.
5. Complete the assignment preparation study by midnight CST Sunday.

Learning Activities

Readings
Use the Capella library to read the following:

• Wiggins, G., & McTighe, J. (2011). Understanding by design guide to creating high-quality units. Alexandria, VA: ASCD.
◦ Module H, "Learning for Understanding," pages 102–119.

◾ This module focuses on planning learning events for the specific purposes of acquisition, meaning, and transfer. You will learn how to
code learning events for each of these purposes, and you will learn to teach for ultimate student learning—the ability to transfer learning
into the real world.

• Tomlinson, C. A., & McTighe, J. (2006). Integrating differentiated instruction and understanding by design: Connecting content and kids (2nd
ed.). Alexandria, VA: ASCD.

◦ Pages 116–127, Chapter 7, "Teaching for Understanding in Academically Diverse Classrooms."
◾ In this section of the chapter, you will review ways to brainstorm learning events using the six facets of understanding as a framework.

The design elements encompassed by the acronym WHERETO are also addressed; these help you plan learning events that help you
consider the perspective of your students.

Use the Internet to read the following:

• Bhaskar, S. K. (2013). How to measure student progress with formative assessment?. Retrieved from http://edtechreview.in/trends-
insights/insights/791-how-to-measure-student-progress-with-formative-assessment

Optional Readings
You may choose to complete the following:

• Wiggins, G. P., & McTighe, J. (2005). Understanding by design (expanded) (2nd ed.). Alexandria, VA: ASCD.
◦ Chapter 10, "Teaching for Understanding," pages 233–253.

◾ This chapter will help you learn about different types of teaching and ways to monitor student learning in a formative way.

u07s1 - Learning Components

• Describe strategies for monitoring student progress in a formative way.
• Identify learning activities as promoting transfer, meaning, or acquisition.
• Align learning activities to identified learning goals.
• Describe strategies for aiding students who are struggling with understanding.



u07d1 - Designing Learning Events

u07d2 - Monitoring Student Progress

Your third assignment for this course, Instructional Unit: Stage 3, will be due in Unit 8.

Take some time this week to do the following:

• Read the assignment instructions carefully.
• Ask your instructor any questions you have.
• Begin drafting Stage 3 of your mini-unit using the UbD Template.
• Review the Instructional Unit: Stage 3 Scoring Guide to ensure you understand the grading criteria. Remember, you always want to look at the

proficient and distinguished levels to ensure you are reaching those high levels of performance.

In Unit 9, you will be teaching your mini-unit in the classroom for which you designed it. This week, take some time to ensure you have arranged for that
time in the classroom.

u07s2 - Learning Components

• Describe strategies for monitoring student progress in a formative way.
• Identify research-based instructional strategies that are subject- or grade-level appropriate.
• Identify learning activities as promoting transfer, meaning, or acquisition.
• Describe learning activities that require active learning by students.
• Discuss a variety of strategies for differentiating instruction in a proactive way.
• Identify learning activities that would promote achievement of a chosen standard.
• Align learning activities to identified learning goals.
• Describe strategies for making accommodations for students with special learning needs.
• Describe strategies for aiding students who are struggling with understanding.
• Describe strategies for enhancing learning for students who are more advanced.

In Unit 6, you investigated research-based instructional activities, and you have likely started to consider learning events you could use in your mini-unit.
For this discussion:

• Identify the topic of your mini-unit.
• Brainstorm a list of potential learning events for your unit.
• Indicate whether each learning event promotes acquisition, meaning, or transfer.

◦ For each event, note how it aligns to the assessments you planned in Stage 2.
◦ For each event, note how it aligns to the learning goals you identified.

Response Guidelines
Respond to at least two colleagues. In your responses, offer at least two suggestions for other learning events your colleagues might consider.

Course Resources

u07d1 - Learning Components

• Identify learning activities as promoting transfer, meaning, or acquisition.
• Align learning activities to identified learning goals.

In the first discussion in this unit, you brainstormed some potential learning events, and you received some additional suggestions from your colleagues.

• Select two learning events you will use in your mini-unit and list them here.
• Explain how you might go about monitoring student progress while they learn. Consider informal strategies you can use in a formative way.

Graduate Discussion Participation Scoring Guide



Unit 8  Differentiating Instruction for Diverse Learners

u08s1 - Studies

• Suppose you have some students who struggle with the two learning events you discussed here. What are some strategies you would use to help
those students?

Response Guidelines
Respond to at least two colleagues. In your responses, offer one additional suggestion for monitoring student progress and one additional suggestion for
aiding students who have difficulty with the identified learning events.

Course Resources

u07d2 - Learning Components

• Describe strategies for monitoring student progress in a formative way.
• Describe strategies for aiding students who are struggling with understanding.

Introduction

In years past, teachers often created learning events that were one-dimensional; they were designed for the average student in the class. However,
today's classrooms are more diverse than ever before. You may be teaching a group that has a handful of average students, along with some who have
learning disabilities, some who are academically gifted, some who speak English as their second language, and students who have other distinct needs
and abilities. Therefore, not only do you need to consider these needs when you plan learning events, but you should think of ways that you can
tweak the learning events to accommodate students who struggle to learn and students who are ready to move on. In this unit, you will delve more
deeply into strategies for differentiating instruction to meet the unique needs of learners.

Weekly Planner
In this unit:

1. Complete the required readings by midnight CST Thursday.
2. View the media pieces in this unit by midnight CST Thursday.
3. Submit your initial post for the unit discussion by midnight CST Thursday.
4. Respond to the discussion posts of at least two colleagues by midnight CST Sunday.
5. Submit your unit assignment by midnight CST Sunday.

Learning Activities

Readings
Use the Capella library to read the following:

• Wu, E. H. (2013). The path leading to differentiation: An interview with Carol Tomlinson. Journal of Advanced Academics, 24(2), 125–133.

Use the Internet to read the following:

• Kessler, E. (n.d.). Examples of accommodations and modifications. Retrieved from http://www.smartkidswithld.org/getting-help/the-abcs-of-
ieps/examples-of-accommodations-modifications/

• Guido, M. (2016). Twenty differentiated instruction strategies and examples. Retrieved from https://www.prodigygame.com/blog/differentiated-
instruction-strategies-examples-download/

Multimedia
Take some time to review the following media. These media pieces will help you develop strategies for differentiating instruction for the diverse learners
that you teach.

• Click Differentiated Educational Practices to view the presentation.

Graduate Discussion Participation Scoring Guide



u08a1 - Instructional Unit: Stage 3

• Click UbD and Differentiation to view the presentation.

Course Resources

u08s1 - Learning Components

• Discuss a variety of strategies for differentiating instruction in a proactive way.
• Describe strategies for making accommodations for students with special learning needs.
• Describe strategies for enhancing learning for students who are more advanced.

Assignment Description
In your instructional mini-unit, you have identified learning goals and created ways to assess student progress toward them. Now you come to the fun
part of instructional planning—the learning activities. In this assignment, you will list and describe learning activities students will do to acquire the
necessary knowledge and skills. This stage will encompass three parts: (a) a list and description of learning events, (b) strategies for differentiating
instruction, and (c) ways that you will monitor student progress.

Assignment Instructions
Use the UbD Template for Stage 3 to craft your work on this assignment.

• Review carefully the feedback you received on Stage 2, and make any adjustments you would like before you begin work on Stage 3.
• List learning events students will do during the three-day mini-unit. Sequence the teaching and learning activities in such a way that knowledge and

skills build on one another. Ensure that the learning events align with the learning goals in Stage 1 and the assessments in Stage 2.
• Code the learning events with A (acquisition), M (meaning), or T (transfer). This will help anyone who reads your work understand the purpose of

each of the activities.
• Describe your strategies for monitoring student progress.

◦ How will you know that students are progressing toward the learning goals?
◦ What potential rough spots do you expect to see? How will you address those?
◦ How will you provide feedback?

• Describe the research-based instructional strategies you will use during the learning events.
• Describe strategies you will use to differentiate instruction for diverse learners. Consider ways to differentiate for learners who struggle as well as

for learners who are more advanced.

Submission Requirements
Your assignment should meet the following requirements:

• Written communication: Written communication is free of errors that detract from the overall message.
• Length: Thorough completion of Stage 3 of the UbD Template.
• Font and font size: Times New Roman, 12 point.

Refer to the Instructional Unit: Stage 3 Scoring Guide to ensure you meet the grading criteria for this assignment.

Submit the UbD Template with all three stages completed as an attachment to the assignment area.

Portfolio Prompt: You are required to upload this learning activity to your ePortfolio.

Course Resources

Differentiated Educational Practices

UbD and Differentiation

Online ePortfolio Guidelines [PDF]

ePortfolio



u08d1 - Making Adaptations for Diverse Learners

Unit 9  Reflecting on Standards and Assessment

u09s1 - Studies

Suppose you are teaching your mini-unit, and as you administer your formative assessments, you find that you have five students who are not getting
it. In addition, you have three students who already have a strong understanding, and they are disengaging (for example, doodling on their paper, not
attending to instruction, or bothering others) because they are bored.

• How might you differentiate instruction so that the students who are struggling begin to get it?
• How might you differentiate instruction so that the advanced students are challenged appropriately?
• What accommodations might you provide if you have an additional student who has a moderate learning disability in reading?

Response Guidelines
Respond to at least two colleagues. Offer feedback on the differentiation and accommodation strategies they discussed. Is there a different strategy your
colleagues did not consider?

Course Resources

u08d1 - Learning Components

• Discuss a variety of strategies for differentiating instruction in a proactive way.
• Describe strategies for making accommodations for students with special learning needs.
• Describe strategies for enhancing learning for students who are more advanced.

Introduction

As we change our practices and we experience shifts in our thinking about teaching and learning, we have to take time to consider how those changes
impact our teaching and learning environment, our students, and our colleagues (Dana & Yendol-Hoppey, 2003). In this unit, you will begin to reflect on
how your perspectives and practices have begun to change, and on ways to integrate ideas and strategies you have learned in this course into standards
and curriculum that are meaningful for students. Specifically, in this unit, you will focus on the challenges and successes that you experienced in
unpacking learning standards and creating assessments that were developmentally appropriate for your students and aligned to the learning standard
that you selected.

Weekly Planner
In this unit:

1. Complete the required readings by midnight CST Thursday.
2. View the media piece in this unit by midnight CST Thursday.
3. Submit your initial post for the unit discussion by midnight CST Thursday.
4. Teach your mini-unit by Friday.
5. Respond to the discussion posts of at least two colleagues by midnight CST Sunday.
6. Complete the assignment preparation study by midnight CST.

Reference

Dana, N., & Yendol-Hoppey, D. (2003). The reflective educator's guide to classroom research. Thousand Oaks, CA: Corwin Press.

Learning Activities

Graduate Discussion Participation Scoring Guide



u09s2 - Assignment Preparation

u09d1 - Reflecting on Curriculum and Assessment

Readings
Use the Capella library to read the following:

• Hatton, N., & Smith, D. (1995). Reflection in teacher education: Towards definition and implementation. Teaching and Teacher Education, 11(1),
33–49.

Use the Internet to read the following:

• Sanders, T. (n.d.). The importance of reflection. Retrieved from http://www.uft.org/teaching/pip-importance-reflection
• Skills for Learning. (n.d.). Models for structuring reflection. Retrieved from

http://skillsforlearning.leedsbeckett.ac.uk/preview/content/models/index.shtml

Multimedia
Take some time to review the following media:

• Click Becoming a Critically Reflective Thinker to listen to the presentation.
◦ This media piece will help you develop skills in critical reflection, an important ability for teachers as they think about their instructional

effectiveness.

Course Resources

u09s1 - Learning Components

• Discuss challenges and successes experienced in analyzing national and state learning standards.
• Discuss challenges and successes experienced in developing assessments aligned to learning standards.

Thus far in the course, you have planned your instructional mini-unit, from the learning goals to the assessments to the learning events. In this unit, you
should teach your unit in the classroom for which you designed it. You will reflect on the planning and implementation of your mini-unit in the Unit 10
assignment, Analysis and Reflection.

Take some time this week to do the following:

• Read the assignment instructions carefully.
• Ask your instructor any questions you have.
• Begin drafting the assignment.
• Review the Analysis and Reflection Scoring Guide to ensure you understand the grading criteria. Remember, you always want to look at the

proficient and distinguished levels to ensure you are reaching those high levels of performance.

u09s2 - Learning Components

• Discuss challenges and successes experienced in analyzing national and state learning standards.
• Discuss challenges and successes experienced in the implementation of instruction.
• Discuss challenges and successes experienced in developing assessments aligned to learning standards.
• Discuss ways that new learning can be applied to planning and instruction.
• Discuss challenges and successes experienced in creating instruction that is supported by research-based practices.

In this unit, you are focused on teaching your unit in an educational setting of your choice. As you begin that, it is a good time to reflect on the curriculum
and assessment planning portion of your unit.

• What challenges and successes did you experience in selecting and unpacking the learning standard that you used? What big ideas are you taking
away from that process?

Becoming a Critically Reflective Thinker



Unit 10  Reflecting on Planning and Instruction

u10s1 - Studies

• What challenges and successes did you experience in developing assessments that were developmentally appropriate and aligned to the standard
you selected? What big ideas are you taking away from that process?

• How well would you say you can analyze learning standards and create assessment opportunities that are aligned to them? How might you extend
your knowledge in curriculum and assessment areas?

Response Guidelines
Respond to at least two colleagues. In your responses, compare your big ideas with theirs. Offer at least one suggestion for extending their knowledge in
curriculum and assessment.

Course Resources

u09d1 - Learning Components

• Discuss challenges and successes experienced in analyzing national and state learning standards.
• Discuss challenges and successes experienced in developing assessments aligned to learning standards.
• Discuss challenges and successes experienced in creating instruction that is supported by research-based practices.

Introduction

In 1990, Oakes and Lipton cautioned that if educational systems did not seek to understand how students learn and match practice with that reality, the
failure of our schools to teach our students would be inevitable. Educational systems, for the most part, still do not connect what we know about how
students learn with corresponding educational practice. Whose responsibility is it to make changes that make a difference? Obviously, policy makers,
administrators, parents, community members, taxpayers, students, and teachers all share some measure of responsibility for improving student
outcomes. But, Sarason (1990) and others argued that responsibility for change rests largely on the shoulders of classroom teachers.

So, how will you contribute to school change? One way is by critically examining your own practice. In this unit, you will continue to do that, both in the
unit discussion and in the assignment. You should also reflect on your own learning as you upload your assignments from this course into your ePortfolio.

References

Oakes, J., & Lipton, L. (1990). Making the best of schools. New Haven, CT: Yale University Press.

Sarason, S. (1990). The predictable failure of educational reform. San Francisco, CA: Jossey Bass.

Learning Activities

ePortfolio
At the end of your master's program, you will use your ePortfolio to demonstrate your mastery of all of the program outcomes, so you should collect
artifacts (assignments) from each course and place them in your ePortfolio. Take some time this week to upload your assignments from this course into
your ePortfolio, in the folders that correspond with the program outcomes. The assignments in this course align with the following program outcomes:

• Subject matter: Possess a deep understanding of subject matter, its place within the discipline, and its connection to
• other disciplines.
• Understanding of assessment-driven curriculum and instruction: Understand assessment-driven, standards-based curriculum, and instruction that

is age and developmentally appropriate.
• Teaching and learning strategies for diverse learners and classrooms: Utilize multiple instructional models, resources, management, and

pedagogical strategies to engage and meet the needs of diverse learners.
• Reflective practice: Engage in reflective practice for continuous professional growth and improvement of instructional and leadership practices.

Graduate Discussion Participation Scoring Guide



u10a1 - Analysis and Reflection

u10s1 - Learning Components

• Discuss challenges and successes experienced in the implementation of instruction.
• Discuss ways that new learning can be applied to planning and instruction.

Assignment Description
In this final week of the course, you will have taught your mini-unit, and you now have the opportunity to reflect on its implementation. Reflection is an
important part of teaching, as it allows you to think about what went well, what did not go so well, and changes you would make next time.

For this assignment, you will write a 3–5-page paper in which you reflect on the development and implementation of your mini-unit. You will also reflect on
your learning progress on the course competencies and how that learning applies to your educational practice.

Assignment Instructions
Complete the following:

• Reflect on the development of your mini-unit.
◦ Review the development of your mini-unit plan. Based on what you know now, what changes or adjustments would you make to:

◾ Stage 1: Establishing goals. Explain why you would make those changes.
◾ Stage 2: Creating assessments. Explain why you would make those changes.
◾ Stage 3: Designing learning events. Explain why you would make those changes.

• Reflect on the implementation of your mini-unit.
◦ What learning events worked well? What learning events did not work well? Why do you think so? What surprised you?
◦ How well were you able to monitor student progress? What challenges did you face? How did you address those?
◦ How did you incorporate differentiated instruction? How did that support the diverse students you taught?

• Review the competencies for this course.
◦ On which competency do you think you progressed the most?
◦ On which competency do you think you need more work? How will you go about doing that?

• Connect your learning in this course to your growth in planning and implementing instruction in your educational setting.
◦ What have you learned that will help you most with instructional planning?
◦ What have you learned that will help you most with delivering high-quality instruction?

Submission Requirements
Your assignment should meet the following requirements:

• Written communication: Written communication is free of errors that detract from the overall message.
• Length: 3–5 pages.
• Font and font size: Times New Roman, 12 point.

Refer to the Analysis and Reflection Scoring Guide to ensure you meet the grading criteria for this assignment.

Note: Your instructor may also use the Writing Feedback Tool to provide feedback on your writing. In the tool, click the linked resources for helpful writing
information.

Portfolio Prompt: You are required to upload this learning activity to your ePortfolio.

Course Resources

Writing Feedback Tool

ePortfolio

Online ePortfolio Guidelines [PDF]



u10d1 - Reflecting on Designing and Implementing Instruction

What challenges and successes did you experience in planning learning events in your mini-unit? What big ideas are you taking away from that process?

In Unit 9, you taught the instructional mini-unit you planned. You also reflected on the curricular and assessment processes last week. Now, reflect on
planning learning events and implementing your unit.

• What challenges and successes did you experience in implementing your unit? What changes might you make the next time you teach this unit or a
similar one?

• How well would you say you can create research-based learning events and implement them, considering your overall unit planning and
implementation?

• What have you learned that will allow you to improve your planning and instruction in the future?

Response Guidelines
Respond to at least two colleagues. In your responses, compare your challenges and successes with theirs. Offer at least one suggestion they might
consider as they pursue more professional learning in instructional planning and implementation.

Course Resources

u10d1 - Learning Components

• Discuss challenges and successes experienced in the implementation of instruction.
• Discuss ways that new learning can be applied to planning and instruction.

Graduate Discussion Participation Scoring Guide


