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Course Overview

The focus of this course is for P–12 teachers to analyze their school- or districtwide literacy teaching according to the standards for a balanced reading
program, based on researched theories and best practices, to meet the needs of diverse learners. This course takes you beyond the classroom to a
bigger picture of your school or district. Often, in the unit assignments, you will see "school or district." This means that in some educational settings, a P–
12 setting is a single school, and in other educational settings, an entire district of several schools provides a P–12 educational setting.

As you examine theory in research in this course, you will find that the context for theory and research is embedded in the curriculum and instruction in
your school or district. The context for theory and research is also examined in light of content-area curriculum. This course is not so much about isolated
reading or literacy classes as it is about reading and literacy skills taught across the curriculum.

Components of the Balanced Reading Program Case Study require interviews, discussions, or conversations with one or more administrators in your
school or district. You will find that every unit moves you forward with collaborative discussions and assignments to complete the case study components.
It is difficult to get behind in this course, as each unit makes a significant contribution to the last component in the case study. Component 3 requires
curriculum maps. These are not lesson plans, but "pictures" of the reading and writing integrated across the curriculum. Thinking beyond lesson plans to
curriculum mapping can be a stretch, but also a rewarding, eye-opening experience, as you see how the mapping shows a flow of reading and writing in
the content areas from elementary school to middle school and on to high school.

This course is required in the state-approved Reading and Literacy specialization:

• In each unit introduction, the course alignment table shows the alignment of unit content, events, and assignments to standards and program
outcomes. This table is a critical piece in preparation for your capstone course, ED5559. Use this table as a guide in collecting artifacts that can
include discussion, papers, projects, and other assignments. Artifacts that show evidence of the Minnesota Teachers of Reading (TOR) Standards
are of value in your final portfolio.

• The Minnesota Teachers of Reading Standards require that you show evidence that your instruction and assessment practices demonstrate the
standards. You will often be asked to align the TOR standards with your state standards. TOR assessments evaluate your knowledge, skills, and
dispositions as a teacher.

Capella University's Scholar-Practitioner Learning Model
Capella University's learning model focuses on developing scholar-practitioners through learning that incorporates both theoretical knowledge and
relevant experience. Learners develop along a continuum of scholarship and practical application. The model emphasizes collaboration: learners with
peers and learners with faculty. Both learners and faculty move along the continuum, reflecting together on their experiences, building and applying
knowledge, participating in communities of learning, and making theoretical and practical contributions to their fields.

This course meets the content expectations for three units toward the Reading Certificate program. lf you have any questions about how this course
affects your Degree Completion Plan, please contact your Advisor at 1-888-CAPELLA (1-888-227-3552).

Alignment to Standards
For your convenience, the ED5555 Course Alignment Table shows the alignment of the unit's activities to MN Standards and program outcomes. This
table is a critical piece in preparation for your capstone course, ED5559. Use this table as a guide in collecting artifacts for your ePortfolio. Artifacts can
be discussions, papers, projects, and other assignments.

Other documents you may find helpful are also included with this course:

• Capella University P-12 Program Outcomes.
• The Minnesota Teachers of Reading Standards.

Course Competencies

To successfully complete this course, you will be expected to:

Interpret reading theories.1

Create an environment that fosters reading.2

Provide professional development that promotes improving literacy skills.3



Course Prerequisites

Prerequisite(s): Cannot be fulfilled by transfer except by course work from Minnesota schools with approved licensure programs. 

Syllabus  Course Materials

Required



The materials listed below are required to complete the learning activities in this course.

Integrated Materials

Many of your required books are available via the VitalSource Bookshelf link in the courseroom, located in your Course Tools. Registered learners in a
Resource Kit program can access these materials using the courseroom link on the Friday before the course start date. Some materials are available
only in hard-copy format or by using an access code. For these materials, you will receive an email with further instructions for access. Visit the Course
Materials page on Campus for more information.

Course Pack

These required readings are in a digital coursepack on the VitalSource platform, available from the bookstore. At the start of the quarter, your
bookstore order confirmation e-mail will provide instructions for either downloading or accessing the readings online.

Hammerness, K., & Darling-Hammond, L. (2007). The design of teacher education programs [Case study]. In L. Darling-Hammond, J. Bransford, P.
LePage, K. Hammerness, & H. Duffy (Eds.), Preparing teachers for a changing world: What teachers should learn and be able to do. San
Francisco, CA: Jossey-Bass.

Book

Tompkins, G. E. (2018). Literacy for the 21st century: A balanced approach (7th ed.). Boston, MA: Pearson Education. ISBN: 9780134204048.

Library

The following required readings are provided in the Capella University Library or linked directly in this course. To find specific readings by journal or book
title, use Journal and Book Locator. Refer to the Journal and Book Locator library guide to learn how to use this tool.

• Association for Supervision and Curriculum Development (2007–2008). Educational Leadership, 65(4).
• Diaz-Maggioli, G. (2004). Teacher-centered professional development. Alexandria, VA: Association for Supervision and Curriculum Development.
• Jacobs, H. H. (Ed.). (2004). Getting results with curriculum mapping. Alexandria, VA: Association for Supervision and Curriculum Development.
• Tracey, D. H. (2006). Lenses on reading: An introduction to theories and models. New York, NY: Guilford Publications.

External Resource

Please note that URLs change frequently. While the URLs were current when this course was designed, some may no longer be valid. If you cannot
access a specific link, contact your instructor for an alternative URL. Permissions for the following links have been either granted or deemed appropriate
for educational use at the time of course publication.

• Bengel, J. (Producer). (2012). Guided reading lesson [Video]. | Transcript Available from http://www.youtube.com/watch?v=zy5Q6XGMSEg
• Christenson, E. (Producer). (2010). Interactive writing lesson [Video]. Available from http://www.youtube.com/watch?v=09BA8bwOArA
• Effective Literacy Practices Video Library. (Producer). (n.d.). Teaching for transfer: Strategic activity [Video]. | Transcript

https://www.youtube.com/watch?v=r5qW2ULuyt8
• International Literacy Association. (n.d.). Membership. Retrieved from www.literacyworldwide.org/membership
• Richardson, J. (Producer). (2011).Making words – Level E [Video]. | Transcript Available from http://www.youtube.com/watch?v=q3Hw_8r4ZKw
• Teaching Channel. (Producer). (2011). Guided reading with Jenna: Small group guided reading [Video]. | Transcript Available from

https://www.teachingchannel.org/video/teaching-guided-reading-groups
• Teaching Channel. (Producer). (2011). Rick's reading workshop: Mini lesson (5th grade) [Video]. | Transcript Available from

https://www.teachingchannel.org/video/theories-of-character

Suggested

The following materials are recommended to provide you with a better understanding of the topics in this course. These materials are not required to
complete the course, but they are aligned to course activities and assessments and are highly recommended for your use.

Optional

The following optional materials are offered to provide you with a better understanding of the topics in this course. These materials are not required to
complete the course.

Library



The following optional readings may be available in the Capella University Library. To find specific readings by journal or book title, use Journal and Book
Locator. Refer to the Journal and Book Locator library guide to learn how to use this tool. If the full text is not available, you may be able to request a copy
through the Interlibrary Loan service.

• Fisher, D., & Frey, N. (2007). Checking for understanding: Formative assessment techniques for your classroom. Alexandria, VA: Association for
Supervision and Curriculum Development.

• Irvin, J., Meltzer, J., & Dukes, M. S. (2007). Taking action on adolescent literacy: An implementation guide for school leaders. Alexandria, VA:
Association for Supervision and Curriculum Development.

• Schumm, J. S. (2006). Reading assessment and instruction for all learners. New York, NY: Guilford Publications.

External Resource

Please note that URLs change frequently. While the URLs were current when this course was designed, some may no longer be valid. If you cannot
access a specific link, contact your instructor for an alternative URL. Permissions for the following links have been either granted or deemed appropriate
for educational use at the time of course publication.

• U.S. Department of Education. (n.d.). Family Educational Rights and Privacy Act (FERPA) https://www.ed.gov/policy/gen/guid/fpco/ferpa/index.html
• U.S. Department of Health & Human Services. (n.d.). Summary of the HIPAA privacy rule https://www.hhs.gov/hipaa/for-

professionals/privacy/laws-regulations/index.html

Projects

Project  Balanced Reading Program Case Study

Project Overview

The case study field experience. Each of the courses in the Reading and Literacy specialization offers a field experience. In ED5551, ED5552, and
ED5554, the field experience is completed in a private or public school classroom with selected students at grade levels from elementary, middle, and
high school. In ED5553 and ED5555, the field experience is a P–12 school or district case study. Rather than working in a classroom with students, you
will be working with school administrators for a larger perspective: for reading and literacy assessment in ED5553 and for curriculum planning and
professional development in ED5555.

This course includes a field experience—the "case study"—to ensure having opportunities to be engaged with authentic school or district data analysis
and curriculum planning. According to Darling-Hammond and colleagues (2005), assignments like the case study for this course can be described as
assessments of performance tasks: "Performance tasks are often structured as public exhibitions of knowledge and practice that are measured against
shared, public criteria, with opportunities for feedback" (p. 422). In this course, courseroom reading and study assignments, collaborative discussions,
and rubric-based assessments guide learners through the case study field experience.

Component structure and assessment standards. This project consists of a series of components that make up a balanced reading program case
study, each component building upon the others as the course progresses. Fourteen Minnesota Teachers of Reading (MN TOR) Standards will be
assessed through this project. Assessed standards are noted in the Case Study Description, included in this project overview. Also, a table of MN TOR
Standards is included in the first study of most units for your reference.

Components as building blocks. In Unit 1, you will begin by contacting an administrator to interview to begin your case study. As you complete
successive assignments, you will add them to the previous ones, all in one case study document. By Unit 9, you will have compiled the complete
Balanced Reading Program Case Study as an artifact for your final capstone portfolio.

You will not receive a template for your case study; rather, you will follow the Case Study Description, which follows, and course paper guides provided in
the Writing Center. Follow the grading guidelines and grading checklists or rubrics for each project component.

Once a component has been graded, it will not be graded again. The last component, submitted in Unit 9, will include the final reflection and compilation
of the entire case study.

Case Study Description
See the individual component scoring guides to see what will be expected of you for each component.

Component 1: Support for Diversity of Students

Please review the Component 1 scoring guide for this component as you read the following description.

1. Prepare the following paper elements:
◦ Title page.
◦ Table of contents: Your table of contents will include your introduction, component 1, and each consecutive project component.



◦ Reference page.

2. Interview an administrator in your school or district.
◦ During the interview, gather information to determine the following:

1. School or district location.
2. Demographics of student population as related to supporting diverse learners in reading achievement. (Focus on school's diversity,

including racial, ethnic, or cultural groups, English language learners, social class, gender, and exceptional backgrounds.) Prepare
charts or graphs, or both, to show contrast or comparison.

3. School or district academic situation and position.
◾ Brief history of the school or district, with noteworthy accomplishments, challenges.
◾ Overview of school or districtwide academic status, based on assessment data.

1. Find or develop charts or graphs to show contrast or comparison.
2. Analyze the extent to which the existing measures meet the needs of diverse learners.
3. Analyze the extent to which the aligned curriculum is producing adequate student achievement.

◾ School or district perception of a balanced reading program.
◾ Reading strategies, instructional practices, and assessment techniques used to support diverse learners.
◾ Professional development opportunities currently provided in the area of literacy.

3. Identify implications for fostering literacy development.
◦ Based on the site demographics report, your summary of the analysis of the utilization of reading strategies and instructional practices, and

your analysis of the assessment data, identify gaps that the school or district would need to close to meet the needs of the diverse
learners it serves.

4. Write a report.
◦ Address the points above in sufficient detail to capture the issues surrounding your chosen school or district.

◾Analyze the extent to which the existing measures and curriculum alignment meet diverse learners' needs and are producing adequate
student achievement.

◾Identify areas in which changes may be required and the nature of the changes that you would recommend.
◾Explain the implications for professional development in order to accomplish the changes you recommend. For example, does the

teacher of reading need to be more proactive in offering to assist colleagues with reading-related issues in classroom instruction?
◾Summarize the predominant unmet literacy development needs in the district or school and identify any gaps that currently exist between

those needs and the current ability of professional staff to meet those needs. For example, does the school or district have access to
technology resources needed to integrate reading across the curriculum schoolwide?

Component 2: Theory and Research Base

Please review the Component 2 scoring guide for this component as you read the following description.

In this component of the case study, you will interpret what you have learned about theories and research in reading instruction to outline your own
philosophy of literacy development. You will analyze the theory and research that you have reviewed in the course, synthesize the implications that you
see for fostering literacy development, and construct an overview demonstrating how relevant theory and research might be applied in a balanced
reading program.

Prepare the following to submit for this component:

1. Introduction providing a theoretical basis for a balanced reading program.
◦ Which literacy theory do you most identify with?
◦ Take a stance and support your choice with evidence from the text and your own experiences.

2. Analysis table displaying the application of theory across the curriculum for elementary, middle, and high school.

Sample Table of Component 2 of Your Project

Orientation
(Teacher or Student Centered)

Theory
Elementary

School
Application

Elementary
School
Application

High School
Application

◦ Create a table based on Figure 1-1 on page 7 in the Tompkins text that provides an analysis of the application of theory in your K–12 school or
district. You will need to continue your conversation with your school administrator or other curriculum directors or specialists. This is an
analytic activity. Keep in mind that a balanced reading program extends across the curriculum. Applications of theory may be found in
science, math, and social studies. See the sample table below.

◦ You may add theories as you find them in your reading and study. Keep your entries brief and provide references in your summary.

3. Summary of information presented in the table. Consider the following questions:
◦ Which theories are applied most often at each of the three grade levels?
◦ What recommendations can you make to strengthen theory application at each of the three grade levels?



4. Research base for a balanced reading program:
◦ Analyze a minimum of one research study that supports the theories identified on the table above for each of the three levels. Of those studies

include at least one research study outside your required reading.

MN Teachers of Reading Standards Addressed in Component 2

MN TOR-A1: Demonstrate the ability to support a philosophy of literacy instruction with theory and research.

MN TOR-A2: Indicate knowledge of reading theories and how these translate into effective practices.

MN TOR-A3: Apply reading research studies and articulate how these studies impact reading instruction at the elementary,
middle, and high school levels.

Component 3: Curriculum Maps

Please review the Component 3 scoring guide for this component as you read the following description.

In this component, you will envision a reading and writing curriculum for a balanced reading program that could be implemented in your school district.
You will prepare a total of three curriculum maps, for three different content areas: social studies, science, and math. These maps should provide
evidence of the reading and writing connection at three grade levels: elementary, middle, and high school.

Prepare the following elements, one for each of elementary, middle, and high school levels:

1. Introduction.
◦ Be sure to include theory and research that supports your curriculum mapping.
◦ Include citations and add references to the Reference page.

2. Curriculum map.
◦ Use the e-book resource edited by Heidi Jacobs, Getting Results With Curriculum Mapping. Follow Figures 4.1 and 4.2 (pages 40 and 41) in

the design of your curriculum maps. Use the following suggested headings but add the selected state or local standards between the
headings Subject/Course and Essential Questions.
◾Subject/Course.
◾Local or State Standards (that align with the mapping).
◾Essential Questions (written from students' point of view).
◾Content.
◾Skills (begin with a verb and capitalize first word if bulleted).
◾Assessments.
◾Activities (materials used, approaches, methods, instructional practices, integration of conventional and new literacies supporting reading

and writing across the curriculum).

◦ Integrate technology (conventional and new literacies) into at least one of the maps.

3. Summary.
◦ Include theory and research that support the instructional literacy strategies used in your curriculum mapping for three different content areas

such as social studies, math, and science.
◦ How was literacy integrated within the content area?
◦ Include citations and add references to the Reference page.
◦ Clearly explain each literacy instructional strategy incorporated and the advantages of each.
◦ Review position statements from three professional content area organizations and include information that supports your curriculum mapping.

See the media presentation Professional Resource Toolbox for Organizations, Journals, and Websites, in the first study of Unit 1, for links
to professional organizations.

MN Teachers of Reading Standards Addressed in Component 3

MN TOR-D2: Support students and colleagues in the selection of materials, print and electronic, that match students' reading
levels, interests, cultural, and linguistic backgrounds.

MN TOR-D3: Develop and implement classroom and schoolwide organizational structures that include explicit instruction, guided
practice, independent reading, interactive talk, opportunities for response, and reading and writing across the curriculum.

MN TOR-D4: Integrate technology into reading instruction to create and maintain an environment that includes conventional and
new literacies and ensures equity of access to technology.

MN TOR-D5: Create and maintain a motivating classroom and school environment that promotes ongoing student engagement
and literacy for all students.

MN TOR-D6: Promote a shared vision that all students can learn literacy regardless of their cognitive, cultural, or linguistic
backgrounds.



Component 4: Balanced Reading Program Case Study: Summary and Professional Development Plan

Please review the Component 4 scoring guide for this component as you read the following description.

As early as Unit 1, you began gathering information about professional organizations and other resources to support your ongoing development as a
teacher of reading. To the extent that you have reviewed materials, Web sites, or other resources like these, you have probably found that some seem to
address your needs and interests more closely than others.

In this component, you will reflect on what you have found and create a professional development plan for yourself that will guide you in your efforts to
continue your professional growth. One of the most important aspects of your plan will be the extent to which you seek developmental opportunities
proactively, rather than waiting to be asked to do so.

In this component, you will submit the following:

1. A one-page summary of the case study.
◦ Summarize what you have learned from each component of the case study.
◦ Describe how you envision utilizing that learning in your career.
◦ Explain how professional organizations contributed to your case study.

2. Your narrative autobiography of professional growth as a reading teacher.
◦ Prepare a first-person narrative (autobiography) of 2–3 pages based on Figure 6.1 on page 206 of Snow, Griffin, and Burns's 2005 text in your

coursepack.
◦ Detail the steps and highlights of your professional growth. Draw on as many professional resources, workshops, conferences, and

organizations as possible that have prepared you to be a teacher of reading.
◦ Prepare your own charts as shown in Figure 6.2 on page 209 of the Snow et al. text to show your growth in your professional experience over

time from preservice to now.
◦ Explain how professional organizations have contributed to your professional growth as a teacher of reading.

3. Your professional development plan.
◦ Based on your analysis of where you are now on the Continuum of Professional Development in Figure 6.1 of the Snow et al. text, develop a

career-long professional development plan for yourself as a teacher of reading.
◾State your objectives.
◾List actual activities that you plan to pursue, including workshops, consultations, classroom visits with observation and feedback

(coaching), demonstrations, and study of professional literature.
◾Include how your professional development experiences will be evaluated and how your accomplishments will be celebrated.
◾Based on your work in this course, include the following resource compilations:

◾Annotated bibliography of 8–19 resources that contributed to the case study and your professional growth as a teacher of reading.
◾Annotated review of 5–8 professional content-area organizations that contributed to the case study and your professional growth as

a teacher of reading.

◾Explain how you envision ensuring long-term persistence.
◾What ongoing learning experiences do you anticipate after the original learning takes place?
◾How will you monitor change?
◾How will you ensure that you pursue professional development in a proactive, ongoing manner?

MN Teachers of Reading Standards Addressed in Component 4

MN TOR-E: A teacher of reading must view professional development as a career-long effort and responsibility, including:

MN TOR-E1: Serve as a role model and display positive attitudes toward literacy in the district/building by engaging in reading and
writing practices.

MN TOR-E3: Seek to be well informed and share up-to-date knowledge of literacy learning with colleagues.

MN TOR-E4: Apply aspects of coaching feedback to instructional practice.

MN TOR-E5: Actively seek opportunities to participate in learning communities and professional organizations.

MN TOR-E6: Collaborate with and provide guidance for colleagues who seek classroom instruction support in reading.

MN TOR-E7: Engage in, initiate, implement, and evaluate professional development programs.

Project Objectives
To successfully complete this project, you will be expected to:

1. Interpret reading theories.
1. Analyze current knowledge and research-based best practices in reading education at the elementary, middle school, and high school levels.
2. Articulate how reading research studies impact reading instruction at the elementary, middle, and high school levels.



Unit 1  Teaching in a Balanced Reading Program

3. Support a philosophy of literacy instruction with theory and research.

2. Create an environment that fosters reading.
1. Integrate foundational knowledge, use of instructional practices, approaches and methods, curriculum materials, and the appropriate use of

assessments.
2. Promote a shared vision that all students can learn literacy regardless of their cognitive, cultural, or linguistic backgrounds.
3. Foster reading through the selection of materials, print and electronic, that match students' reading levels, interests, and cultural and linguistic

backgrounds.
4. Integrate technology into reading instruction to create and maintain an environment that includes conventional and new literacy and ensures

equity of access to technology.
5. Develop a motivating classroom and school environment that promotes ongoing student engagement and literacy for all students.
6. Support classroom and schoolwide organizational structures that foster literacy.

3. Provide professional development that promotes improving literacy skills.
1. View professional development as a career-long effort and responsibility.
2. Incorporate professional literature in ongoing professional development.
3. Model professional dispositions that support instructional strategies to improve student reading across the curriculum.
4. Collaborate with colleagues to keep current in the field.
5. Collaborate with colleagues for coaching and feedback about instructional practice.
6. Participate in learning communities and professional organizations.
7. Provide assistance to colleagues who seek classroom instructional support in reading.
8. Engage in, initiate, implement, and evaluate professional development programs.

Project Requirements
To achieve a successful project experience and outcome, you are expected to meet the following requirements:

• Written communication: Written communication is free of errors that detract from the overall message. Follow the guidelines for writing a course
paper in the Writing Center. If the writing errors detract from the evidence to be assessed on the grading rubrics, an additional 5 percent may be
deducted after the calculated rubric grade.

• APA formatting: Resources and citations are formatted according to current APA style and formatting guidelines. If the APA errors detract from the
evidence to be assessed on the grading rubrics, an additional 5 percent may be deducted after the calculated rubric grade.

◦ You do not need to include a running head or an abstract.
◦ Include in the header (right justified) your last name and pagination. Be sure to paginate using the Word feature. Do not hand-paginate your

pages.
◦ Use "first page special" or the Word option that permits the title page to be page 1 without showing it in the first page header.
◦ Use page breaks to separate components and appendices.
◦ Use level 3 headings to title each component and appendix.

• Number of resources: Add resources for each component on the Reference page as you complete each component. Resources should be in
alphabetical order and do not need to be separated by assignment.

• Margins: 1 inch.
• Font and font size: Arial, 10 point, double-spaced.
• Late submission: If any assignment is submitted late, an additional 5 percent may be deducted after the calculated rubric grade.

Reference

Snow, C., Griffin, P., & Burns, M. S. (Eds.). (2005). A model for professional growth in reading education. In Knowledge to support the teaching of 
reading: Preparing teachers for a changing world. San Francisco, CA: Jossey-Bass.



u01s1 - Studies

Introduction

This course begins with a reflection on the professional growth experiences of teachers of reading in a content-area classroom. From the Tompkins text,
you will be able to identify the ten components of a balanced reading program. The photo essays and narratives provide examples to support the ten
components. Using Snow, Griffin, and Burns's 2005 text found in your coursepack, analyze the professional growth recommended for teachers of
reading. Informed by these readings, reflect on the teaching of reading as an art or science. To what extent is professional growth possible and effective
in the making and development of teachers of reading? You will return to these questions and reflection in Unit 10.

Units 1 and 10 also require a review and self-reflection of the Minnesota Teachers of Reading Standards. A discussion in Unit 10 has been prepared for
your reflections on your professional growth. The MS in P–12 Education with specialization in Reading and Literacy is a state-approved program that
adds value to your degree and credentialing in your state.

The Course Alignment Table, which details the alignment of your ED5555 studies to the MS P–12 Professional Education Program Unit (PEU) Learning
Outcomes and the Minnesota Teachers of Reading Standards, is linked in each unit. Prompts for these outcomes and standards will not be provided in
the course activities and assignments. You are encouraged to print or save a copy of the table and save related artifacts throughout this course to your
ePortfolio for inclusion in your final capstone portfolio.

Learning Activities

Readings
Use your Tompkins text to complete the following:

• Read pages 1–3. This Part 1 opener explains how Ms. Janusz, a second-grade teacher, implements a balanced literacy program.

Note: Access to the textbook companion website, My Education Lab, is not required for this course.

Use your coursepack to complete the following:

• Read Chapter 6, pages 203–210, "A Model of Professional Growth in Reading Education." This reading focuses on research and knowledge and
how they impact the professional growth of reading teachers. You will revisit this chapter again in Unit 10.

• Read Chapter 11, pages 390–441, "The Design of Teacher Education Programs."

Review the Capella University P–12 Program Outcomes to learn more about this program and your course of study.

Multimedia
Listen to the audio introduction for this course. This brief audio introduction provides context and insight for the course as a whole. Then, complete the
following:

• Complete the media Phases of Professional Knowledge Development for an overview of the Snow, Griffin, and Burns's model, which you read
about in this unit, and which eventually provides a basis for your professional development plan in Component 4 of the Case Study project. This
three-part presentation includes an interactive image of the model, followed by a sample narrative professional autobiography (Component 4)
written by a Capella learner who recently completed this course.

• Click Creating Professional Growth Charts for a tool that simplifies the process of creating the pie charts you will need to document your
professional growth as a teacher of reading, using the model from Snow et al.

• Click Resource Toolbox for a guide and direct link to a wealth of Capella resources to help you during the course.
• Click Professional Resource Toolbox for Organizations, Journals, and Websites to access valuable resources for your course project. Many

of these will be valuable for your professional development throughout your career.
• Complete the Course Project Overview. This interactive media piece provides a sample of each component of the project. Its purpose is to give you

a concrete idea of what a successful project might look like. The individual components of the project will be linked where they are relevant for the
activity you are in throughout the course.

Additional Resources
Review the Reading Strategies module at Reading Strategies. This interactive module can help you become a more efficient and effective reader, and it
will be a helpful resource for the course.

Membership in the International Literacy Association (ILA) is a requirement in all Capella University reading and literacy courses. If you do not yet have a
membership, please visit the International Literacy Association at ILA Membership and join. Using your membership access throughout the course, you
are encouraged to visit the ILA Web site to gather resources and references for unit activities, discussions, and assignments.



u01s2 - Self-Assessment and Evidence of MN Teacher Reading Standards

u01s3 - Project Component 1 Preparation: Administrator Interview

u01s4 - Your Online ePortfolio

Course Resources

As you proceed from course to course, it is important to track your progress in meeting the MS P–12 Program Outcomes and the Minnesota Teachers of
Reading Standards.

Throughout this course, keep track of artifacts and documentation for the program outcomes and standards in your ePortfolio. In the ED5555 MN TOR
Standards Portfolio document is a list of the standards that are targeted in this course, the assignments that document your work toward meeting the
standards, and the places in your ePortfolio where each assignment should be saved.

You will submit in Unit 10 only the documentation for this course, but continue to save in your ePortfolio self-assessment documents from other reading
and literacy courses in preparation for your capstone course, ED5559.

Review the Course Alignment Table and the MN TOR Standards Portfolio, and complete the Self-Assessment of MN TOR Standards.

Portfolio Prompt: You may wish to save the self-assessment to your ePortfolio.

You will need to be in contact with one or more school or district administrators for your course project. To get started on the road to a successful project,
complete these steps this week:

1. Review the Balanced Reading Program Case Study project description. The project description provides details for all four components, each of
which addresses a particular competency and a particular set of MN Teachers of Reading standards.

2. Provide background information to your instructor. Your instructor will send you a message requesting your selected school or district administrator's
contact information, including e-mail address, phone, name of school or district, Web site, and address. When you provide this information, your
instructor will send welcome information and related information introducing your coursework and requirements to the administrator.

3. Contact the administrator. Begin communicating with your school or district administrator, as you will need to gather required course information in
components of your case study. Taking the time and effort to communicate with your administrator is an important step toward the success of your
project.

If you are taking this course in the summer, be sure to secure one or more administrators who will be available to you. You do not need to be in contact
with the same administrator for all information-gathering, but the administrators do need to be from the same school or district.

The case study will be graded on the quality of the reporting and analysis of school or district reading programs, curriculum data, and practices.
Consistent and professional communication with the school or the district involved will support your efforts to achieve successful results.

View the media Course Project Overview Component 1: Support for Diverse Students.

Component 1 of the case study is due in Unit 3.

ED5555 Resource Toolbox

Creating Professional Growth Charts

Professional Resource Toolbox for Organizations, Journals, and Websites



u01d1 - Analysis of Professional Growth as a Teacher of Reading

Online ePortfolios serve two key purposes: 1) to support learning and reflection, and 2) to be used as a showcase tool. Your learning journey can be
documented, and ePortfolios contribute to lifelong learning and growth through reflection and sharing. Online ePortfolios can also be shared with
employers and peers to present artifacts that demonstrate your accomplishments at Capella.

Using ePortfolio to Prepare for Your Capstone
Your program may culminate in a capstone course. At that time you may be required to show evidence of your learning throughout the program by
referring to multiple assessments that you have created. You will be telling a story about your learning throughout the program using artifacts you have
collected during many of these courses.

Using ePortfolio to Build Your Career
As you are preparing to tell your story in the professional world, leverage your ePortfolio artifacts to demonstrate the knowledge and competencies you
have gained through your program in professional conversations, performance reviews, and interviews.

To do that, reflect on the knowledge and skills you have gained from your courses and the elements you have put in your portfolio, along with how you
have already applied these things to your professional life or how you might apply them in the future.

Next, create your story or talking points to tell your professional story.

Saving Your Documents to ePortfolio
You will need a place to store your documents in an organized fashion so that you can access them at a later date. Do not rely on the courseroom to store
your assignments for you as you will lose access to the courseroom after you have completed the course. Capella uses a cloud-based portfolio platform
to facilitate your organization of the artifacts you create throughout your program.

To make an online portfolio useful, it is essential that it is organized clearly and that important files of any format are accessible. Read the Online
ePortfolio Guidelines [PDF] to ensure you set up your online portfolio correctly. For more information on ePortfolio visit the Campus ePortfolio page.

Privacy Statement
Capella complies with privacy laws designed to protect the privacy of personal information. While you may voluntarily share your own information
publicly, you are obligated to protect the personal information of others that may be associated with your academic or professional development. Before
sharing information and material in any ePortfolio that is set up to be shared externally to your program at Capella, please consider privacy obligations in
relation to protected populations who may be included or referenced in your academic or clinical work. Refer to the Family Educational Rights and
Privacy Act (FERPA) and/or the Health Insurance Portability and Accountability Act (HIPAA) if you have specific questions or concerns about your
choices.

The 2005 Snow, Griffin, and Burns text in your coursepack presents a model of professional growth that is based on five areas of knowledge. The model
suggests that, as individual teachers develop, they focus to a greater or lesser extent on each area. An example of this idea appears in Figure 6.2 on
page 209 in the Snow et al. chapter. Reflect on each of these five areas of professional knowledge. Focus on how each area relates to reading
education, and how you have grown in each of the areas from pre-service to this moment in time.

This discussion provides an opportunity for you to draft a narrative about your career and solicit learner and instructor feedback to enhance the final
narrative, which will become Component 4 of the case study.

For your initial post to this discussion, create a narrative that:

• Describes how each area of professional knowledge has contributed to your growth over time;
• Explains what you think caused each area of knowledge to change over the course of your experience from pre-service to this moment;
• Details the major steps and key highlights of your professional growth.

In writing this post, draw on what you have learned or experienced from any professional resources, workshops, conferences, or organizations that have
played a role in preparing you to be a teacher of reading.



u01d2 - Optional – Case Study Preparation

Unit 2  Analyzing a Balanced Reading Program

u02s1 - Studies

Among the media provided in the studies for this unit, you will find additional resources that might be helpful in telling the story. For example, you may
want to develop charts like the ones in Figure 6.2 in the Snow et al. chapter, to give yourself some practice for Component 4 of the case study. Or you
might find it useful to simply create a year-by-year timeline of your career to refer to as you develop your post.

Read the Discussion Participation Guidelines so you understand the expectations for your discussion posts. In general, your initial post is due on
Wednesday, as explained in this document. Because this is the first week of the course, you may post your initial discussion by Friday morning (8:00
Central time).

Response Guidelines
Respond to two other learners with inquiry to extend thinking, affirmation to support thinking, or debate to challenge thinking. Use references to support
your responsive post and keep it to 300 words. All responsive posts must be posted by Sunday (midnight Central time).

Course Resources

This optional discussion is available to ask questions about your case study or to post a section of it for review by your instructor or other learners. Keep
in mind that other learners are not required to respond, but collaborative peer review is always helpful.

Response Guidelines
As this is an optional discussion, responses are not required. However, you are encouraged to respond to other learners when you are able to offer
suggestions, clarification, or insight.

Introduction

In Unit 1, you focused on the professional growth experiences of teachers of reading in a content-area classroom in preparation for an analysis of the
characteristics of a balanced reading program. Reflect on the characteristics provided in the Tompkins text on pages 16–19, and discuss with your school
or district administrator these essential questions:

• Does your school or district already support a balanced reading program?
• What impact does the school or district's literacy program have on learning?
• What characteristics could be strengthened or added to your school or district reading and literacy program?
• What are the implications for professional development for teachers? Component 1 of the Case Study Project requires that you identify

recommendations for fostering literacy development, including implications for effective professional development.

Shared characteristics link reading and writing. Your collaborative unit discussion will explore similarities and differences between reading and writing.
This collaborative discussion provides thoughts, ideas, and resources for the completion of your case study.

Learning Activities

ED5555 Coursepack

Discussion Participation Guidelines

Phases of Professional Knowledge Development | Transcript



u02s2 - Project Component 1 Preparation

Readings
Use your Tompkins text to complete the following:

• Read Chapter 1, pages 17–22, "Effective Teachers Adopt a Balanced Approach to Instruction." These pages highlight the importance of adopting a
balanced approach to literacy instruction.

• Read Chapter 2, pages 36–68, "The Reading and Writing Processes." This chapter focuses on the reading and writing processes and how they
influence instruction.

Course Alignment Table
Be sure to review the Course Alignment Table that details the alignment of your ED5555 unit studies to the MS P–12 Program Outcomes and the
Minnesota Teachers of Reading standards. Refer to this document throughout the course as you collect artifacts in preparation for your capstone course,
ED5559.

Multimedia
Click ED5555 Resource Toolbox for a course guide and direct link to a wealth of Capella resources that you might find helpful during the course.

Course Resources

For Component 1, you are required to interview a school or district administrator.

During your interview, gather information to determine the following:

• School or district location.
• Demographics of student population as related to supporting diverse learners in reading achievement. (Focus on school's diversity, including racial,

/ethnic, cultural, or cultural groups, English language learners, social class, gender, and exceptional backgrounds.) Prepare charts or graphs, or
both, to show contrast or comparison.

• School or district academic situation and position.
◦ Brief history of the school or district, with noteworthy accomplishments, challenges.
◦ Overview of school or districtwide academic status, based on assessment data.

◾ Find or develop charts or graphs to show contrast or comparison.
◾ Analyze the extent to which the existing measures meet the needs of diverse learners.
◾ Analyze the extent to which the aligned curriculum is producing adequate student achievement.

• School or district perception of a balanced reading program.
• Reading strategies, instructional practices, and assessment techniques used to support diverse learners.
• Professional development opportunities currently provided in the area of literacy.

Then, reflecting on the information you gathered from your interview:

• Identify implications for fostering literacy development. Based on the site demographics report, your summary of the analysis of the utilization of
reading strategies and instructional practices, and your analysis of the assessment data, identify gaps that the school or district would need to close
to meet the needs of the diverse learners it serves.

• Write a report. Address the points above in sufficient detail to capture the issues surrounding your chosen school or district.
◦ Analyze the extent to which the existing measures and curriculum alignment meet diverse learners' needs and are producing adequate

student achievement.
◦ Identify areas in which changes may be required and the nature of the changes that you would recommend.
◦ Explain the implications for professional development in order to accomplish the changes you recommend. For example, does the teacher of

reading need to be more proactive in offering to assist colleagues with reading-related issues in classroom instruction?
◦ Summarize the predominant unmet literacy development needs in the district or school and identify any gaps that currently exist between

those needs and the current ability of professional staff to meet those needs. For example, does the school or district have access to
technology resources needed to integrate reading across the curriculum schoolwide?

ED5555 Resource Toolbox



u02d1 - Reading and Writing – Comparison

u02d2 - Optional – Case Study Preparation

Unit 3  Theory and Research for a Balanced Reading Program

Review the Balanced Reading Program Case Study project description for more information.

The unit readings will be helpful in shaping your thoughts and ideas. You can also use the optional discussion to compare notes, ask questions, and
share resources with other learners.

Before you submit your assignment, review the scoring guide to make sure that you have met each of the assessment criteria.

Review the media Course Project Overview Component 1: Support for Diverse Students.

Component 1 is due in Unit 3.

Reflecting on the similarities and differences between reading and writing is an essential exercise to develop an understanding of a balanced reading
program. Prepare a referenced post that presents one similarity and one difference between reading and writing. In choosing references for your post,
use Chapter 2 in the Tompkins text as your main resource, and include applicable knowledge from an ILA publication. Use your International Literacy
Association (ILA) membership to gather resources from ILA publications. (ILA journals can also be accessed through the Capella University Library.)

Post your initial response by Wednesday (midnight Central time).

Response Guidelines
Respond to two other learners with inquiry to extend thinking, affirmation to support thinking, or debate to challenge thinking. Use references to support
your responsive post of no more than 300 words. All responses must be posted by Sunday (midnight Central time).

Course Resources

This optional discussion is available to ask questions about your case study or to post a section of it for review by your instructor or other learners. Keep
in mind that other learners are not required to respond, but collaborative peer review is always helpful.

Response Guidelines
As this is an optional discussion, responses are not required. However, you are encouraged to respond to other learners when you are able to offer
suggestions, clarification, or insight.

Introduction

Discussion Participation Guidelines

ILA Membership

Capella University Library



u03s1 - Studies

u03a1 - Component 1 – Support for Diversity of Students

In Unit 1, you focused on the professional growth experiences of teachers of reading as a preparation of an analysis of the theory and research that
supports a balanced reading program. The readings present an historical perspective on the impact of theory on the teaching and learning of reading and
writing. The studies in this unit will challenge this historical perspective and require that you form a professional theoretical position on how you teach and
how your students learn to read in your classroom.

If you have already taken ED5551, Developing Fluent Readers, you have studied theory and research for fluency development. How does the theory and
research base for fluency support your study in this course for a balanced reading program?

As a reflective activity following your study in this unit, consider the theory and research base for the presentation of this unit. Each chapter and section of
the Tompkins text includes figures that provide analysis and synthesis of the text materials. Your collaborative discussion is based on a video case study.
How does the multisensory study in this unit support you in preparation for the unit assignments and discussions?

Learning Activities

Readings
Use your Tompkins text to complete the following:

• Read Chapter 1, pages 6–11. This chapter provides an overview of the theories that inform our understanding of how children learn. Figure 1-1 on
page 7 is an essential overview of theories that support literacy instruction. However, additional reading and study from other resources will provide
other theories that support or add to the Tompkins collection.

• Review Chapter 2, pages 36–68. This chapter focuses on the reading and writing processes.

Internet Resources
Use the Internet to watch Guided Reading With Jenna: Small Group Guided Reading [Video].

• Click Transcript for a transcript of the video.

Course Alignment Table
Be sure to review the Course Alignment Table that details the alignment of your ED5555 unit studies to the MS P–12 Program Outcomes and the
Minnesota Teachers of Reading standards. Refer to this document throughout the course as you collect artifacts in preparation for your capstone course,
ED5559.

Multimedia
• Click ED5555 Resource Toolbox to access a guide and direct link to a wealth of Capella resources that you might find helpful during the course.

Optional Readings
Tracey, D. H. (2006). Lenses on reading: An introduction to theories and models. New York, NY: Guilford Publications.

• This text presents theories that have influenced the teaching of reading and would be helpful as you analyze the theory and research base for the
three levels in Component 2 of your project. A chapter is devoted to each theory and how that theory relates to practices.

Course Resources

Before submitting this project component, ensure that you have included all of the required items. Review the Balanced Reading Program Case Study
project description and the Component 1 Scoring Guide for more information.

ED5555 Resource Toolbox



u03d1 - Video Case Study – Guided Reading

u03d2 - Optional – Case Study Preparation

As you complete this assignment, make sure you have a title page, table of contents and reference page.

Your course project components work as building blocks. As you complete successive assignments, add them to the previous ones, all in one case study
document. By Unit 10, you will have compiled the complete Balanced Reading Program Case Study as an artifact for your final capstone portfolio.

Once a component has been graded, it will not be graded again. The last component, Component 4, submitted in Unit 9, will be the final reflection and
compilation of the entire case study.

Submit Component 1 to this assignment.

Portfolio Prompt: You are required to save this learning activity to your ePortfolio.

Course Resources

After reviewing the Guided Reading With Jenna video, assigned in the unit study and linked in the Resources for this discussion, reflect on the theories
on pages 6–11 of the Tompkins text. For your initial post:

• Select one of the theories and use it to analyze what you saw in the video. How did the teacher/student interactions in the two guided reading
groups deepen the students' comprehension?

• Choose an additional theory for which you would recommend adding an appropriate application to support readers in this classroom setting.

Be sure to reference all resources you select.

Response Guidelines
Respond to two other learners with inquiry to extend thinking, affirmation to support thinking, or debate to challenge thinking. Use references to support
your responsive post and keep it to 300 words. All responses must be posted by Sunday (midnight Central time).

Course Resources

This optional discussion is available to ask questions about your case study or to post a section of it for review by your instructor or other learners. Keep
in mind that other learners are not required to respond, but collaborative peer review is always helpful.

Response Guidelines
As this is an optional discussion, responses are not required. However, you are encouraged to respond to other learners when you are able to offer
suggestions, clarifications, or insight.

Course Project Overview Component 1: Support for Diverse Students | Transcript

ePortfolio

Discussion Participation Guidelines

Guided Reading With Jenna: Small Group Guided Reading [Video] | Transcript



u03a2 - Discussion Reflection

Unit 4  Reading and Writing in a Balanced Reading Program

u04s1 - Studies

Thank you for your participation in the discussions in Units 1, 2, and 3. Your collaborative contribution to the learning experience is invaluable. In the
comments space of this assignment, please post a brief summary and self-assessment (1 being low, 3 being high) based on the following rubric criteria:

• Apply relevant course concepts, theories, or materials correctly.
• Collaborate with fellow learners, relating the discussion to relevant course concepts.
• Apply relevant professional, personal, or other real-world experiences.
• Support position with applicable knowledge.

Following your assignment post, your instructor will assess your reflections and your unit discussions' initial and responsive posts, and post a grade
based on the rubric.

Note: Please pay attention to the APA style requirements, writing policies, and submission due dates that are outlined in the Updates and Handouts for
this course. Failure to meet these requirements could result in a reduction of your grade.

Portfolio Prompt: You may choose to save this learning activity to your ePortfolio.

Course Resources

Introduction

The reading and writing connection is essential to a balanced reading program. This unit focuses on ways that teachers can scaffold instruction to
strengthen both reading and writing. Tompkins (2018) provides summary tables of the levels of scaffolding of literacy instruction (p.22). These are
valuable resources for preparation of your discussions, case study, and curriculum mapping. Heidi Jacobs (1997) describes curriculum mapping as a
process:

To make sense of our students' experiences over time, we need two lenses: a zoom lens into this year's curriculum for a particular grade and
a wide-angle lens to see the K–12 perspective. The classroom (or micro) level is dependent on the site and district level (a macro view) (p.3).

Curriculum mapping is a common practice in curriculum development for all content areas. It is not specific to reading and literacy curricula, but it is an
excellent practice to apply to the reading and literacy curriculum planning. The curriculum mapping you will do in Component 3 of your case study is a
sampling of districtwide curriculum mapping. Check with your administrator to see if curriculum maps are available for your review.

References

Jacobs, H. H. (1997).Mapping the big picture: Integrating curriculum & assessment K–12. Alexandria, VA: Association for Supervision and Curriculum
Development.

Tompkins, G. E. (2018). Literacy for the 21st century: A balanced approach (7th ed.). Boston, MA: Pearson Education.

Learning Activities

Readings
Use your Tompkins text to complete the following:

• Read Chapter 1, pages 21–24. Reflect on the meaning of scaffold as a commonly used word in building construction. Compare and contrast
scaffolding as a commonly used word in reading development.

• Read Chapter 4, pages 106–141. This focuses on how effective teachers support the youngest readers and writers.

APA Style and Format

ePortfolio



u04s2 - Project Component 2 Preparation

• Read Chapter 10, pages 353–363. This describes the process of conducting a reading and writing workshop.
• Read Chapter 12, pages 398–434. This will serve as a resource for you as you design your curriculum maps incorporating reading and writing

within the content areas. Skim this chapter to find the specific resources that will be most helpful to you.

Use your Jacobs text, Getting Results with Curriculum Mapping, to complete the following:

• Read page 12 and pages 40–41. The image on page 12 offers a metaphor for the function of curriculum mapping. The examples on pages 40–41
can serve as useful resources for designing curriculum maps.

Internet Resources
Watch the video Interactive Writing Lesson.

• Click Transcript for a transcript of the video.

Course Alignment Table
Be sure to review the Course Alignment Table that details the alignment of your ED5555 unit studies to the MS P–12 Program Outcomes and the
Minnesota Teachers of Reading standards. Refer to this document throughout the course as you collect artifacts in preparation for your capstone course,
ED5559.

Multimedia
• Click ED5555 Resource Toolbox to access Capella resources that you might find helpful during the course.

Optional Readings
Use the Capella library to review these books as you develop the curriculum mapping component of your project:

• Jacobs, H. H. (2004) (Ed.). Getting results with curriculum mapping. Alexandria, VA: Association for Supervision and Curriculum Development.
• Schumm, J. S. (2006). Reading assessment and instruction for all learners. New York: Guilford Publications. This text is a step-by-step guide to

support educators in meeting the needs of diverse learners using an interdisciplinary approach.
• Irvin, J. (2007). Taking action on adolescent literacy: An implementation guide for school leaders. Alexandria, VA: Association for Supervision and

Curriculum Development. Chapter 2 focuses on integrating literacy and learning across the content areas.

Course Resources

In this component of the case study, you will interpret what you have learned about theories and research in reading instruction to outline your own
philosophy of literacy development. You will analyze the theory and research that you have reviewed in the course, synthesize the implications that you
see for fostering literacy development, and construct an overview demonstrating how relevant theory and research might be applied in a balanced
reading program.

Prepare the following to submit for this component:

1. Introduction providing a theoretical basis for a balanced reading program:
◦ Which literacy theory do you most identify with?
◦ Take a stance and support your choice with evidence from the text and your own experiences.

2. Analysis table displaying the application of theory across the curriculum for elementary, middle, and high school.
◦ Create a table based on Figure 1-1 on page 7 in the Tompkins text that provides an analysis of the application of theory in your K–12 school

or district. You will need to continue your conversation with your school administrator or other curriculum directors or specialists. This is an
analytic activity. Keep in mind that a balanced reading program extends across the curriculum. Applications of theory may be found in
science, math, and social studies. (See the sample table in the course project description.)

◦ You may add theories as you find them in your reading and study. Keep your entries brief; provide references in your summary.

3. Summary of information presented in the table. Consider the following questions:
◦ What theories are applied most often at each of the three grade levels?

ED5555 Resource Toolbox



u04d1 - Video Case Study – Interactive Writing

u04d2 - Optional – Case Study Preparation

◦ What recommendations can you make to strengthen theory application at each of the three grade levels?

4. Research base for a balanced reading program:
◦ Analyze at least one research study that supports the theories identified on the sample table in the course project description for each of the

three levels. Of those studies include at least one research study outside your required reading.

Review the Balanced Reading Program Case Study project description for specific details. The unit readings and collaborative discussion will be helpful
in shaping your thoughts and ideas. Use the optional discussion to compare notes, ask questions, and share resources with other learners.

Component 2 will assess the following Minnesota Teachers of Reading Standards:

• MN TOR-A. A teacher of reading must have knowledge of the foundations of reading processes and instruction:
◦ MN TOR-A1: Demonstrate the ability to support a philosophy of literacy instruction with theory and research.
◦ MN TOR-A2: Indicate knowledge of reading theories and how these translate into effective practices.
◦ MN TOR-A3: Apply reading research studies and articulate how these studies impact reading instruction at the elementary, middle, and high

school levels.

Before you submit your assignment, review the scoring guide to make sure you have met each of the assessment criteria.

Multimedia
View the media Course Project Overview Component 2: Theory and Research Base.

Component 2 is due in Unit 5.

Course Resources

After reviewing the Interactive Writing Lesson video, assigned in the unit's study and linked in the discussion Resources, reflect on Principle 6: Effective
Teachers Scaffold Children's Reading and Writing (Tompkins, pp. 21–24). For your initial post:

• Select one of the levels of support in reading or writing and analyze how it was used in the video.
• Select an additional level of support that you would recommend adding with an appropriate application for supporting readers and writers in this

classroom.

Be sure to reference all resources you select.

Response Guidelines
Respond to two other learners with inquiry to extend thinking, affirmation to support thinking, or debate to challenge thinking. Use references to support
your responsive post of no more than 300 words. All responsive posts must be posted by Sunday (midnight Central time).

Course Resources

This optional discussion is available to ask questions about your case study or to post a section of it for review by your instructor or other learners. Keep
in mind that your co-learners are not required to respond, but collaborative peer review is always helpful.

Literacy for the 21st Century: A Balanced Approach

Discussion Participation Guidelines

Interactive Writing Lesson



Unit 5  Language Systems for a Balanced Reading Program

u05s1 - Studies

Response Guidelines
As this is an optional discussion, responses are not required. However, you are encouraged to respond to other learners when you are able to offer
suggestions, clarification, or insight.

Introduction

The understanding of language systems that readers use in learning to read and write may be challenging for teachers of reading. Tompkins (2018)
provides an overview of four cueing systems on page 12. Focus your study in this unit on the four cueing systems and reflect on the application of these
systems in your discussions, case study, and curriculum mapping in this and upcoming units. One video case study is presented in this unit for you to
analyze the four cueing systems in classroom instruction.

In Unit 4, you began mapping reading and writing across three content areas for your school district. You may find it easier to work on one level at a time.
Keep the purpose and value of curriculum mapping in mind as you work through the process. This statement from Wiggins and McTighe (2007) may be
helpful for you:

Curriculum mapping is now a well-established process for orchestrating the scope and sequence of a curriculum to ensure a coherent flow across
grade levels, avoid unnecessary redundancies, and make sure that important knowledge and skills are not "falling through the cracks." (p. 75)

Course Alignment Table
Be sure to review the Course Alignment Table that details the alignment of your ED5555 unit studies to the MS P–12 Program Outcomes and the
Minnesota Teachers of Reading standards. Refer to this document throughout the course as you collect artifacts in preparation for your capstone course,
ED5559.

References

Tompkins, G. E. (2018). Literacy for the 21st century: A balanced approach (7th ed.). Boston, MA: Pearson Education.

Wiggins, G., & McTighe, J. (2007). Schooling by design: Mission, action, and achievement. Alexandria, VA: Association for Supervision and Curriculum
Development.

Learning Activities

Readings
Use your Tompkins text to complete the following:

• Read Chapter 1, pages 11–14. Use Figure 1–3 on page 12 as a guide for your collaborative video case study discussion preparation.
• Read Chapter 5, pages 142–181. This chapter presents effective ideas on how to develop students' phonemic awareness and phonics skills. It also

includes resources which you can apply to your collaborative discussions and curriculum maps.

Internet Resources
Watch the videoMaking words – Level E.

• Click Transcript for a transcript of the video.

Course Alignment Table
Be sure to review the Course Alignment Table that details the alignment of your ED5555 unit studies to the MS P–12 Program Outcomes and the
Minnesota Teachers of Reading standards. Refer to this document throughout the course as you collect artifacts in preparation for your capstone course,
ED5559.



u05a1 - Component 2 – Theory and Research Base

u05d1 - Video Case Study – Making Words

Multimedia
• Click ED5555 Resource Toolbox to access Capella resources that you might find helpful during the course.

Course Resources

In Unit 4, you began preparation of four specific areas as you analyzed and synthesized the theory and research base for a balanced reading program.
Before submitting this assignment, be sure you have followed the Balanced Reading Program Case Study project description and the Component 2
Scoring Guide assessment criteria. By the end of the course, you will have compiled your complete case study as an artifact to be included in your
capstone portfolio in ED5559.

As a reminder, your course project components work as building blocks. As you complete successive assignments, add them to the previous ones, all in
one case study document. By Unit 9, you will have compiled the complete Balanced Reading Program Case Study as an artifact for your final capstone
portfolio.

Once a component has been graded, it will not be graded again. The last component, Component 4, submitted in Unit 9, will be the final reflection and
compilation of the entire case study.

Be sure to review the scoring guide as you prepare to meet each of the assessment criteria.

Submit Component 2 to this assignment.

Portfolio Prompt: You are required to save this learning activity to your ePortfolio.

Course Resources

Review theMaking Words video, which is assigned in the unit study and linked in this discussion's Resources.

Reflect on the Four Cueing Systems reviewed on pages 11–14 of the Tompkins text. Select one of the four cues represented in the video, and prepare a
post that:

• Analyzes the cue you chose and how it was used.
• Describes another cue that you would recommend adding with an appropriate application.

Response Guidelines
Respond to two other learners with inquiry to extend thinking, affirmation to support thinking, or debate to challenge thinking. Use references to support
your responsive post of no more than 300 words. All responsive posts must be posted by Sunday (midnight Central time).

Course Resources

ED5555 Resource Toolbox

Course Project Overview Component 2: Theory and Research Base | Transcript

ePortfolio

Making Words – Level E | Transcript

Discussion Participation Guidelines



u05d2 - Reflecting on Success

u05d3 - Optional – Case Study Preparation

Unit 6  Community of Learners Within a Balanced Reading Program

u06s1 - Studies

Note: This is a non-graded discussion and mid-course reflection. Responsive discussions are not required or expected.

• What has been your most significant learning experience in Units 1–5?
• What has been most effective in facilitating your learning in Units 1–5?
• What plans do you have for the rest of the course to assure continued engagement with the course content and other learners?
• What could the instructor do to help you be more successful?

This optional discussion is available to ask questions about your case study or to post a section of it for review by your instructor or other learners. Keep
in mind that other learners are not required to respond, but collaborative peer review is always helpful.

Response Guidelines
As this is an optional discussion, responses are not required. However, you are encouraged to respond to other learners when you are able to offer
suggestions, clarification, or insight.

Introduction

Creating communities of learning is essential in balanced reading programs. The focus of this unit is on defining a community of learners in a classroom
with strategies for effective and efficient implementation. In your reflection, ask if communities of learners are the same as or different from what was
traditionally called classroom management. Do you agree with Carol Cummings's (2000) statement, "The findings conclude that classroom management
has the greatest effect on student learning?"

In Unit 6, you will continue your curriculum mapping. Are you beginning to see the big picture of how reading and writing is taught across the curriculum
of your school or district? Heidi Jacobs (2004) created a "tool belt" metaphor to describe curriculum mapping. Reflect on Figure 2.1 on page 12 of the
Jacobs text. Does this metaphor extend your understanding of curriculum maps? Do your curriculum maps include a bucket, a measuring tape, or a
hammer?

References

Cummings, C. (2000).Winning strategies for classroom management. Alexandria, VA: Association for Supervision and Curriculum Development.

Jacobs, H. H. (2004). (Ed.). Getting results with curriculum mapping. Alexandria, VA: Association for Supervision and Curriculum Development.

Learning Activities

Readings
Use your Tompkins text to complete the following:



u06s2 - Project Component 3 Preparation: Curriculum Maps

• Read Chapter 1, pages 14–16. These pages describe Principle 3: Effective Teachers Create A Community of Learners.
• Read Chapter 6, 182–214. These pages provide a guide for developing fluent readers and writers. Skim this chapter to make sure you are familiar

with these approaches.
• Read Chapter 7, pages 216–249. These pages provide ideas on expanding academic vocabulary. Skim this chapter to make sure you are familiar

with these approaches.
• Read Chapter 8, pages 250–289. These pages explain the impact of reader and text factors on reading comprehension. Skim this chapter for

information that may be helpful when designing your curriculum maps for Component 3 of the project.
• Read Chapter 11, pages 366–396. These pages address differentiating for success in reading and writing instruction.

Internet Resources
Watch the video Guided Reading Lesson.

• Click Transcript for a transcript of the video.

Course Alignment Table
Be sure to review the Course Alignment Table that details the alignment of your ED5555 unit studies to the MS P–12 Program Outcomes and the
Minnesota Teachers of Reading standards. Refer to this document throughout the course as you collect artifacts in preparation for your capstone course,
ED5559.

Multimedia
• Click ED5555 Resource Toolbox to access Capella resources that you might find helpful during the course.

Course Resources

Begin working on Component 3 of your project.

The discussion in Unit 2 provided an introduction and orientation to the similarities and differences between reading and writing. The discussion in Unit 4
on the video case study Interactive Writing Lesson provides a practical example of the integration of reading and writing in a balanced reading program.
Components 1 and 2 involved analyzing the theories and strategies that are currently used in your school or district.

In this component, you will envision a reading and writing curriculum for a balanced reading program that could be implemented in your school district.
You will prepare a total of three curriculum maps, for three different content areas: social studies, science, and math. These maps should provide
evidence of the reading and writing connection at three grade levels: elementary, middle, and high school.

Prepare the following elements, one for each of elementary, middle, and high school levels:

1. Introduction.
◦ Include theory and research that supports your curriculum mapping.
◦ Include citations and add references to the Reference page.

2. Curriculum map.
◦ Use the e-book resource edited by Heidi Jacobs, Getting Results With Curriculum Mapping, linked in the Resources. Follow Figures 4.1 and

4.2 (pages 40 and 41) in the design of your curriculum maps. Use the following suggested headings but add the selected state or local
standards between the headings Subject/Course and Essential Questions.
◾ Subject/Course.
◾ Local or State Standards (that align with the mapping).
◾ Essential Questions (written from students' point of view).
◾ Content.
◾ Skills (begin with a verb and capitalize first word if bulleted).
◾ Assessments.
◾ Activities (materials used, approaches, methods, instructional practices, integration of conventional and new literacies supporting

reading and writing across the curriculum).

◦ Integrate technology (conventional and new literacies) into at least one of the maps.

ED5555 Resource Toolbox



u06d1 - Video Case Study – Learner Communities

3. Summary.
◦ Include theory and research that support the instructional literacy strategies used in your curriculum mapping for three different content

areas such as social studies, math, and science.
◦ How was literacy integrated within the content area?
◦ Include citations and add references to the Reference page.
◦ Clearly explain each literacy instructional strategy incorporated and the advantages of each.
◦ Review position statements from three professional content area organizations and include information that supports your curriculum

mapping. See the media presentation Professional Resource Toolbox for Organizations, Journals, and Websites, in the first study of Unit
1, for links to professional organizations.

Review the Balanced Reading Program Case Study project description for specific details on this assignment and its place in the project as a whole. The
unit readings and collaborative discussion will be helpful in shaping your thoughts and ideas. You can also use the optional discussion to compare notes,
ask questions, and share resources with other learners.

Remember to affirm and support the school or district reading and writing curriculum that already aligns with a balanced reading program. What changes
can you recommend to strengthen a balanced reading program in your school or district?

Component 3 will assess the following Minnesota Teachers of Reading Standards:

• MN TOR-D. A teacher of reading must be able to create a literate environment that fosters reading by integrating foundational knowledge, use of
instructional practices, approaches and methods, curriculum materials, and the appropriate use of assessments including:

◦ MN TOR-D2: Support students and colleagues in the selection of materials—print and electronic—that match students' reading levels,
interests, and cultural and linguistic backgrounds.

◦ MN TOR-D3: Develop and implement classroom and schoolwide organizational structures that include explicit instruction, guided practice,
independent reading, interactive talk, opportunities for response, and reading and writing across the curriculum.

◦ MN TOR-D4: Integrate technology into reading instruction to create and maintain an environment that includes conventional and new
literacies and ensures equity of access to technology.

◦ MN TOR-D5: Create and maintain a motivating classroom and school environment that promotes ongoing student engagement and literacy
for all students.

◦ MN TOR-D6: Promote a shared vision that all students can learn literacy regardless of their cognitive, cultural, or linguistic backgrounds.

View the media Course Project Overview Component 3: Curriculum Maps.

Component 3 is due in Unit 8.

Course Resources

After reviewing the video Guided Reading Lesson, which is assigned in the unit study and linked in this discussion's Resources, reflect on the use of
learner communities as described by Tompkins on pages 14–16. Select one characteristic of the community of learners and prepare a post that:

• Analyzes how the characteristic you chose was represented in the video.
• Identifies another characteristic that you would recommend adding with an appropriate application to the study of Cookcamp by Gary Paulsen.
• Describes an applicable activity from several you reviewed via Internet search.

Be sure to reference in APA style all resources that you select.

Response Guidelines
Respond to two other learners with inquiry to extend thinking, affirmation to support thinking, or debate to challenge thinking. Use references to support
your responsive post of no more than 300 words. All responses must be posted by Sunday (midnight Central time).

Course Resources

Course Project Overview Component 3: Curriculum Maps | Transcript

Getting Results With Curriculum Mapping



u06d2 - Optional – Case Study Preparation

u06a1 - Discussion Reflection

Unit 7  Organizing Literacy Instruction for a Balanced Reading Program

This optional discussion is available to ask questions about your case study or to post a section of it for review by your instructor or other learners. Keep
in mind that other learners are not required to respond, but collaborative peer review is always helpful.

Response Guidelines
As an optional discussion, responses are not required. However, you are encouraged to respond to other learners when you are able to offer
suggestions, clarification, or insight.

Thank you for your participation in the discussions in Units 4, 5, and 6. Your collaborative contribution to the learning experience is invaluable. How would
you assess your participation in the course discussions so far? In the comments space of this assignment, please post a brief summary and self-
assessment based (1 being low, 3 being high) on the following standards:

• Apply relevant course concepts, theories, or materials correctly.
• Collaborate with fellow learners, relating the discussion to relevant course concepts.
• Apply relevant professional, personal, or other real-world experiences.
• Support position with applicable knowledge.

Your instructor will assess your reflections, your unit discussions' initial and responsive posts, and post a grade based on the rubric.

Note: As with other assignments in the course, this assignment is subject to the same guidelines regarding late submission, APA, and writing policies.

Course Resources

Introduction

After understanding the value of communities of learners in a balanced reading program, it is logical to consider an organization of literary instruction. In
Principle 7, Tompkins (2018) offers practices to move beyond the basal reading programs for reading and literacy instruction (pp. 24–30). Consider these
literacy practices in your unit discussions, case studies, and curriculum mapping.

You will submit your curriculum maps in Unit 8. As you transition now to the preparation of your professional workshop, reflect on a comment made by
Wiggins and McTighe (2007):

When curriculum, instruction and assessment focus on such big ideas and essential questions, they signal to students and parents that the
underlying goal of all school efforts is to improve students' understanding of important content so that they can use it—not to merely traverse a
textbook or practice for a standardized test (p. 75).

Discussion Participation Guidelines

Guided Reading Lesson | Transcript

APA Style and Format

APA Style and Format



u07s1 - Studies

u07s2 - Project Component 3 Preparation: Curriculum Maps

How does this comment define a balanced reading program? How can you communicate your understanding of a balanced reading program to your
professional workshop participants?

References

Tompkins, G. E. (2018). Literacy for the 21st century: A balanced approach (7th ed.). Boston, MA: Pearson Education.

Wiggins, G., & McTighe, J. (2007). Schooling by design: Mission, action, and achievement. Alexandria, VA: Association for Supervision and Curriculum
Development.

Learning Activities

Readings
Use your Tompkins text to complete the following:

• Read Chapter 1, pages 24–28. This provides an overview of the principle of organizing for instruction.
• Read Chapter 1, pages 28–29, which addresses how effective teachers differentiate instruction.
• Skim and note areas of interest in the following:

◦ Chapter 8, pages 250–289, which describes how reader factors promote comprehension.
◦ Chapter 9, pages 290–322, which describes how text factors influence students' comprehension.
◦ Part 3 Introduction, pages 321–323, on organizing for instruction.
◦ Chapter 10, pages 328–365. This discusses ways to organize literacy instruction.
◦ Chapter 11, pages 366–396, which addresses differentiation.

Course Alignment Table
Be sure to review the Course Alignment Table that details the alignment of your ED5555 unit studies to the MS P–12 Program Outcomes and the
Minnesota Teachers of Reading standards. Refer to this document throughout the course as you collect artifacts in preparation for your capstone course,
ED5559.

Internet Resources
Watch the video Rick's Reading Workshop: Mini Lesson (5th Grade) [Video].

• Click Transcript for a transcript of the video.

Multimedia
• Click ED5555 Resource Toolbox for numerous Capella resources that you might find helpful during the course.

Optional Readings
Fisher, D., & Frey, N. (2007). Checking for understanding: Formative assessment techniques for your classroom. Alexandria, VA: Association for
Supervision and Curriculum Development.

• Each chapter in this book presents research and a rationale for formative assessment, along with practical methods for checking for understanding.
This text is a valuable resource for incorporating assessments within your curriculum maps.

Course Resources

ED5555 Resource Toolbox



u07d1 - Video Case Study – Rick's Reading Workshop

u07d2 - Optional – Case Study Preparation

Unit 8  Effective Teachers Connect Instruction and Assessment

Continue working on Component 3 of your case study. Review the Balanced Reading Program Case Study project description for specific details. The
unit readings and collaborative discussion will be helpful in shaping your thoughts and ideas. You can also use the optional discussion to compare notes,
ask questions and share resources with other learners.

View the media Course Project Overview Component 3: Curriculum Maps.

Component 3 is due in Unit 8.

After reviewing the video Rick's Reading Workshop: Mini Lesson (5th Grade), which is assigned in the unit study and linked in this discussion's
resources, reflect on the four ways to organize literacy instruction in Figure 1-6 on page 27 of the Tompkins text. Determine which approach the teacher
is using in the video clip.

• Prepare a post that identifies the approach you chose and provide evidence to support your determination.
• Then, describe a strategy that you believe could be used to extend this video lesson and provide an example of how it could work in this classroom.

Chapter 10 of the Tompkins text provides a basis for your study and strategy selection. In addition, search for strategies and resources in The Reading
Teacher and The Journal of Adolescent and Adult Literacy published by the International Literacy Association (ILA). Which strategies would be effective
at the middle and high school levels? Cite your sources using APA style.

Response Guidelines
Respond to the posts of two other learners in any of the groups with inquiry to extend thinking, affirmation to support thinking, or debate to challenge
thinking. Use references to support your responsive post of no more than 300 words. All responsive posts must be posted by Sunday (midnight Central
time).

Course Resources

This optional discussion is available to ask questions about your case study or to post a section of it for review by your instructor or other learners. Keep
in mind that other learners are not required to respond, but collaborative peer review is always helpful.

Response Guidelines
Since this is an optional discussion, responses are not required. However, you are encouraged to respond to other learners when you are able to offer
suggestions, clarification, or insight.

Introduction

APA Style and Format

Rick's Reading Workshop: Mini Lesson (5th Grade) [Video] | Transcript

Discussion Participation Guidelines



u08s1 - Studies

u08s2 - Project Component 4 Preparation: Professional Development

The importance of assessment for achievement is addressed in every reading and literacy course. In ED5555, the focus is on the role and purpose of
assessment in a balanced reading program. From a large school or districtwide perspective, what assessment is required and practiced in a balanced
reading program? If you have already taken ED5553, Assessment-Based Reading Instruction, you will have already completed a case study on school or
districtwide assessment practices. In this course, you will position school or districtwide assessment within a balanced reading program. It doesn't matter
which course you take first; each course complements the other.

Reflect on your study of professional growth experiences. You will extend your work from Unit 1 into Component 4 of the case study due in Unit 9. Taking
a few minutes to work on Component 4 this week will be helpful in organizing your professional resources and organizations.

Learning Activities

Readings
Use your Tompkins text to complete the following:

• Read Chapter 1, pages 29–31. These pages describe Principle 8: Effective Teachers Connect Instruction and Assessment.
• Read Chapter 3, pages 70–101. This focuses on assessing students' literacy development. Reflect on the vignette on pages 70–74.
• Skim Chapter 8, pages 278–280 and page 284, and Chapter 9, page 320, and note areas of interest on how teachers assess students'

comprehension.

Use the Capella library to complete the following:

• Skim through the articles in Educational Leadership, volume 65, issue 4.

Internet Resources
Watch the video Teaching for Transfer: Strategic Activity.

• Click Transcript for a transcript of the video.

Course Alignment Table
Be sure to review the Course Alignment Table that details the alignment of your ED5555 unit studies to the MS P–12 Program Outcomes and the
Minnesota Teachers of Reading standards. Refer to this document throughout the course as you collect artifacts in preparation for your capstone course,
ED5559.

Multimedia
• Click ED5555 Resource Toolbox for a guide and direct link to a wealth of Capella resources that you might find helpful during the course.

Course Resources

As early as Unit 1, you began gathering information about professional organizations and other resources to support your ongoing development as a
teacher of reading. To the extent that you have reviewed materials, Web sites, or other resources like these, you have probably found that some seem to
address your needs and interests more closely than others.

In this component, you will reflect on what you have found and create a professional development plan to guide your ongoing professional growth. One of
the most important aspects of your plan will be the extent to which you seek developmental opportunities proactively, rather than waiting to be asked to
do so.

ED5555 Resource Toolbox



u08a1 - Component 3 – Curriculum Maps

Component 4 Requirements
In this component, you will submit the following:

1. A one-page summary of the case study.
◦ Summarize what you learned from each component of the case study.
◦ Describe how you envision utilizing that learning in your career.
◦ Explain how professional organizations contributed to your case study.

2. Your narrative autobiography of professional growth as a reading teacher.
◦ Prepare a first-person narrative (autobiography) of 2–3 pages based on Figure 6.1 on page 206 of the Snow, Griffin, and Burns 2005 text in

your coursepack.
◦ Detail the steps and highlights of your professional growth. Draw on as many as possible professional resources, workshops, conferences,

and organizations that have prepared you to be a teacher of reading.
◦ Prepare your own charts as shown in Figure 6.2 on page 209 of the Snow et al. text to show your growth in your professional experience

over time from preservice to now.
◦ Explain how professional organizations have contributed to your professional growth as a teacher of reading.

3. Your professional development plan. Based on your analysis of where you are now on the Continuum of Professional Development in Figure 6.1
of the Snow et al. text, develop a career-long professional development plan for yourself as a teacher of reading.

◦ State your objectives.
◦ List actual activities that you plan to pursue, including workshops, consultations, classroom visits with observation and feedback (coaching),

demonstrations, and study of professional literature.
◦ Include how your professional development experiences will be evaluated and how your accomplishments will be celebrated.
◦ Based on your work in this course, include the following resource compilations:

◾ Annotated bibliography of 8–19 resources that contributed to the case study and your professional growth as a teacher of reading.
◾ Annotated review of 5–8 professional content-area organizations that contributed to the case study and your professional growth as

a teacher of reading.

◦ Explain how you envision ensuring long-term persistence:
◾ What ongoing learning experiences do you anticipate after the original learning takes place?
◾ How will you monitor change?
◾ How will you ensure that you pursue professional development in a proactive, ongoing manner?

Component 4 will assess the following Minnesota Teachers of Reading Standards:

• MN TOR-E: A teacher of reading must view professional development as a career-long effort and responsibility including:
◦ MN TOR-E1: Serve as a role model and display positive attitudes toward literacy in the district/building by engaging in reading and writing

practices.
◦ MN TOR-E3: Seek to be well informed and share up-to-date knowledge of literacy learning with colleagues.
◦ MN TOR-E4: Apply aspects of coaching feedback to instructional practice.
◦ MN TOR-E5: Actively seek opportunities to participate in learning communities and professional organizations.
◦ MN TOR-E6: Collaborate with and provide guidance for colleagues who seek classroom instruction support in reading.
◦ MN TOR-E7: Engage in, initiate, implement, and evaluate professional development programs.

Component 4 is due in Unit 9.

Multimedia
View the Professional Resource Toolbox for Organizations, Journals, and Websites for a list of content-area professional journals and organizations.

• If you have been aware of these and have reflected on how professional resources and organizations contribute to your professional growth
experiences as a teacher of reading throughout your study in this course, you will find this to be a rewarding experience.

View the media Course Project Overview Component 4: Professional Development.

In Units 6 and 7, you have been preparing three Curriculum Maps for Component 3 of your case study. Before submitting this assignment, be sure you
have followed the Balanced Reading Program Case Study Project Description and the assessment criteria in the Component 3 Scoring Guide. By the
end of the quarter, you will have compiled your complete case study as an artifact to be included in your capstone portfolio in ED5559.



u08d1 - Video Case Study – Teaching for Transfer

u08d2 - Optional – Case Study Preparation

Unit 9  Effective Teachers Become Partners with Professional Organizations

Before you submit your assignment, review the scoring guide to make sure that you have met each of the assessment criteria.

Submit Component 3 to this assignment.

Portfolio Prompt: You are required to save this learning activity to your ePortfolio.

Course Resources

After reviewing the Teaching for Transfer: Strategic Activity video, which is assigned in the unit study and linked in this discussion's Resources, reflect on
the tools for assessing literacy development described on pages 33, 244, 245, 271, 316, and 317 of the Tompkins text. Prepare a post that:

• Describes one assessment strategy used by a teacher in the video.
• Describes an additional assessment strategy that would provide additional information about what the reader has under control. What is one way to

foster strategic problem-solving?
• Explains how assessment for literacy development can be extended to middle and high school students.

Response Guidelines
Respond to two other learners with inquiry to extend thinking, affirmation to support thinking, or debate to challenge thinking. Use references to support
your responsive post and of no more than 300 words. All responses must be posted by Sunday (midnight Central time).

Course Resources

This optional discussion is available to ask questions about your case study or to post a section of it for review by your instructor or other learners. Keep
in mind that other learners are not required to respond, but collaborative peer review is always helpful.

Response Guidelines
As an optional discussion, responses are not required. However, you are encouraged to respond to other learners when you are able to offer
suggestions, clarification, or insight.

Introduction

Course Project Overview Component 3: Curriculum Maps | Transcript

ePortfolio

Discussion Participation Guidelines

Teaching for Transfer: Strategic Activity | Transcript
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u09s2 - Project Component 4 Preparation: Professional Development

In the discussions, you will analyze how reading and literacy education and content-area professional organizations have supported you. As a field
experience, the case study moves beyond the classroom to a knowledge base and perspective of a school or districtwide balanced reading program.
Consider why a teacher of reading in content-area classrooms needs this knowledge and experience. Your reflection will be helpful as your participate in
the discussion in Unit 10.

Learning Activities

Readings
Use your Tompkins text to complete the following:

• Read page 391. This page addresses ways to develop professional knowledge and expertise.

Use the Capella library to complete the following to support the creation of your professional development plan in Component 4:

• Read page 166 of Teacher-Centered Professional Development, "Evaluation Process of Teacher-Centered Professional Development," and pages
46–57, "Mentoring."

Course Alignment Table
Be sure to review the Course Alignment Table that details the alignment of your ED5555 unit studies to the MS P–12 Program Outcomes and the
Minnesota Teachers of Reading standards. Refer to this document throughout the course as you collect artifacts in preparation for your capstone course,
ED5559.

Multimedia
• Click ED5555 Resources Toolbox to access a guide and direct link to a wealth of Capella resources that you might find helpful during the course.

Optional Readings
Use the Capella library to read pages 19–45, "Establishing a Learning Community," and pages 75–96, "Peer Coaching" in Teacher-Centered
Professional Development.

Course Resources

In this unit, complete your collection of resources and organizations that contribute to your professional growth experience as a teacher of reading.
Review the scoring guide to be sure you are ready to be assessed on the stated criteria.

Component 4 is due in Unit 9.

Multimedia
• Review the Phases of Professional Knowledge Development for an overview of the Snow, Griffin, and Burn's model, which you read about in Unit 1,

and which provides a basis for your professional development plan in Component 4 of the Case Study project.
• Click Creating Professional Growth Charts, which will walk you through the process for creating the pie charts you will need to document your

professional growth as a Teacher of Reading, using the model from Snow et al.
• Review the media Course Project Overview Component 4: Professional Development.

Course Resources

ED5555 Resource Toolbox



u09a1 - Component 4 – Summary and Professional Development Plan

u09d1 - Professional Organizations

As early as Unit 1, you began gathering information about professional organizations and other resources to support your ongoing development as a
teacher of reading. To the extent that you have reviewed materials, Web sites, or other resources like these, you have probably found that some seem to
address your needs and interests more closely than others.

In this component, you reflect on what you have found and create a professional development plan to guide your efforts to continue your professional
growth. One of the most important aspects of your plan will be the extent to which you seek developmental opportunities proactively, rather than waiting
to be asked to do so.

As with every component of your case study, add Component 4 to your existing Case Study document, which you have been building with each
successive component, and submit the entire document in the assignments area. Review the media pieces provided in the Resources as needed to help
you with your project.

Portfolio Prompt: You are required to save this learning activity to your ePortfolio.

Course Resources

Throughout this course, you have been challenged to review professional organizations in reading and literacy education as well as content-area
professional organizations, both in course discussions and in your case study research. For your initial post in this discussion, choose the organization
that best met your professional needs as a teacher of reading.

Reflect on the following questions:

• How did (or can) this professional organization support my teaching?
• How did this professional organization support my case study?
• What are at least two features of the organization that I can learn from in the future?
• How can I support the work of this organization?

Response Guidelines
Respond to two other learners with inquiry to extend thinking, affirmation to support thinking, or debate to challenge thinking. Use references to support
your responsive post and limit it to 300 words. All responses must be posted by Sunday (midnight Central time).

Based on comments and ideas from this discussion, revise your submission and include it in Component 4 of the case study.

Course Resources

Creating Professional Growth Charts

Professional Resource Toolbox for Organizations, Journals, and Websites | Transcript

Course Project Overview Component 4: Professional Development | Transcript

ePortfolio

Creating Professional Growth Charts | Transcript

Professional Resource Toolbox for Organizations, Journals, and Websites | Transcript

Phases of Professional Knowledge Development | Transcript



Unit 10  Professional Growth for Teachers of Reading

u10s1 - Studies

u10s2 - Applying for Your Clinical Experience

u10a1 - Portfolio Check of MN TOR Standards

Introduction

In Unit 1, you reflected on Snow, Griffin, and Burns's (2005) description of the professional growth experiences of teachers of reading. Now that you have
analyzed the principles of a balanced reading program and completed a series of discussions and assignments, reflect on the statement, "We cannot, we
believe, eliminate the achievement gap in our schools without closing the knowledge gap in our profession" (p.223). In what ways has this course
provided opportunities to you, as a teacher of reading, to close the knowledge gap in the profession? What do you still need to do to be a 21st-century
teacher of reading in a balanced reading program, and how will you achieve your goals?

Reference

Snow, C., Griffin, P., & Burns, M. S. (Eds.). (2005). A model for professional growth in reading education. In Knowledge to support the teaching of
reading: Preparing teachers for a changing world. San Francisco, CA: Jossey-Bass.

Learning Activities

Readings
Use the Snow, Griffin, and Burns text to read Chapter 6, pages 201–223, including reviewing pages 203–210, which you read in Unit 1. This chapter
highlights the best ways to provide for professional growth in reading. In this unit, focus on the nine principles of professional learning, pages 210–222.

Course Alignment Table
Be sure to review the Course Alignment Table that details the alignment of your ED5555 unit studies to the MS P–12 Program Outcomes and the
Minnesota Teachers of Reading standards. Refer to this document throughout the course as you collect artifacts in preparation for your capstone course,
ED5559.

A critical component of your program is the clinical experience. As you near the end of your coursework, it is time to begin thinking about your internship,
which provides you the opportunity to develop and demonstrate your competence in the professional role for which you are preparing. If you plan to begin
your practicum course in the next quarter or two, you will need to complete a Clinical Practice Application soon.

Visit the Practicum and Internship page of Campus to access the CORE ELMS Fieldwork Application Module and view practicum resources by program.
Listed deadlines will be strictly enforced by the School of Education.

Course Resources

Discussion Participation Guidelines

CORE ELMS Fieldwork Application Module

Practicum and Internship



u10d1 - Professional Growth for Teachers of Reading

u10a2 - Discussion Reflection

In this assignment, you will ensure that you have completed and posted all the necessary assignments to your ePortfolio. The assignments from this
course document your progress in meeting the MN TOR standards that are the foundation of your master's program. In the ED5555 MN TOR Standards
Portfolio document, found in Resources, you are given a list of the standards that were targeted in this course, the assignments that document your work
toward meeting the standards, and the places in your ePortfolio where each assignment should be saved.

Your task is to provide the score you received for each assignment listed in the second column. When you turn in this assignment, your instructor will
check your ePortfolio to make sure that your assignments have been saved to the appropriate category and that you have met each of the standards
listed, as documented by the work you have done for each assignment.

Please note: If it is determined that you have not met one or more of the standards, your instructor will assign you an incomplete grade for the course and
you will be given one quarter to do further study and assignments to document that you have met the standard.

Course Resources

Reflect on the nine principles of learning recommended on pages 210–222 of the Snow, Griffin, and Burns text. Select one principle and comment with
reference to the statement in the Coda, "We cannot, we believe, eliminate the achievement gap in our schools without closing the knowledge gap in our
profession" (p.223).

In your initial post, respond to the following:

• As a teacher of reading, what is your reaction to this statement?
• To what extent do you think the theories that you have studied have the potential to close the knowledge gap in our profession?
• What knowledge do you need? How will you get it? Are you prepared to apply the knowledge you need to close the achievement gap in our

profession?

Response Guidelines
Respond to two other learners with inquiry to extend thinking, affirmation to support thinking, or debate to challenge thinking. Use references to support
your response of no more than 300 words. All responses must be posted by Sunday (midnight Central time).

Course Resources

Thank you for your participation in Units 7, 8, 9, and 10 discussions. Your collaborative contribution to the learning experience is invaluable. In the
comments space of this assignment, please post a brief summary and self-assessment based (1 being low, 3 being high) on the following rubric criteria:

• Applies relevant course concepts, theories, or materials correctly.
• Collaborates with fellow learners, relating the discussion to relevant course concepts.
• Applies relevant professional, personal, or other real-world experiences.

ED5555 MN TOR Standards Portfolio

ePortfolio

ED5555 MN TOR Standards Portfolio

Phases of Professional Knowledge Development | Transcript

Discussion Participation Guidelines



• Supports position with applicable knowledge.

Your instructor will assess your reflections as well as your discussion posts, and post a grade based on the rubric.

Note: As with other assignments in the course, this assignment is subject to the same guidelines regarding late submission, APA, and writing policies.

Course Resources

APA Style and Format




