
 
 
 

2800 Palmyra Road • Hannibal, MO 63401• 573-221-3675 • www.hlg.edu 
 

The mission of Hannibal-LaGrange University is to provide an excellent education in both 
liberal arts and professional disciplines in a distinctively Christian environment that integrates 

Christian faith and learning in preparing graduates for personal and career effectiveness.  
 

 

EED 453 – Literacy Practicum        Term: Fall 2019 
 

 
Course Information 

Mondays, 5:30 pm-9:30 pm 
PLST, Room 104 

30 Practicum hours- to observe in public school classroom  
3 credit hours 

 
Instructor Contact Information 

Shauna Sparks, M.S, Instructor, Hannibal LaGrange 
Teacher, Poplar Bluff Middle School 

Phone:  573-707-0596 (cell) 
Email Address:  shaunasparks@pb.k12.mo.us 

Preferred method of contact: email  
 

Course Description:  This class provides in-depth experience with teaching and assessment of literacy 
(a minimum of 28 clock hours) in a primary or intermediate classroom setting supported by on-site 
faculty and classroom teacher guidance and supervision.  Professional fee.  Prerequisite EED 333. 
Co-requisite EED 423. 
 
Prerequisites/Corequisites: EED 333, Teaching Reading in the Elementary School, must be 
completed before taking this course, and EED 423, Reading Diagnosis and Correction, must be 
taking concurrently with this course.  It is strongly suggested that this course be taken during the 
last semester prior to student teaching. 
 
Mode of Delivery:  In-seat (see location above) 
 
Required Text(s) and Material(s): 
Dorn, L. J., & Soffos, C. (2005). Teaching for deep comprehension: A reading workshop. Portland, ME: 

Stenhouse Publishers. 
Richardson, J. (2016). The next step forward in guided reading: An assess-decide-guide 
 framework for supporting every reader. New York: Scholastic. 
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Course Learning Objectives 
 

“If any of you lacks wisdom, he should ask God, who gives generously to all  
without finding fault, and it will be given to him.”  James 1:5 

 
In conjunction with the Education Division’s purpose of preparing future teachers to become 
reflective decision makers and to use knowledge for service and the Knowledge Base adopted by 
the HLGU Education Division, objectives for EED 453 fall into the following categories: 
  
I.    Teaching and Learning – The preservice teacher will: 

● demonstrate knowledge of and use of a variety of effective instructional strategies while 
teaching by scoring 86%+ on instructional strategy items on the mid-term and on lesson 
plans. (MoSPE Quality Indicators  1, 3 & 4) 

● apply learning theory, instructional design and educational planning to classroom literacy 
environments by scoring 86%+ on all lesson plans. (MoSPE Quality Indicators 1, 3 & 5) 

● enhance comprehension by teaching reading as an active process of constructing meaning as 
evident by scoring 86%+ on the instructional process and reflection sections on the lesson 
plan form.  (MoSPE Quality Indicators 1 & 4) 

 
II.   Subject Matter – The preservice teacher will: 

● demonstrate understanding of the literacy process (pre-, during and post-) by scoring 86%+ 
on related items on the mid-term.  (MoSPE Quality Indicator 1) 

● identify the general stages of literacy development by scoring 86%+ on the matching section 
of the mid-term.  (Mo SPE Quality Indicator 2) 

● demonstrate knowledge of various approaches to teaching reading in the elementary grades 
by scoring 86%+ on the reading approach comparison section on the mid-term. (MoSPE 
Quality Indicators 1 & 3) 

● use resources available for professional development by recording source of ideas on the 
lesson plan form.  (MoSPE Quality Indicators 8 & 1) 

 
III.    Learners – The preservice teacher will: 

● match objectives, learning experiences, and assessments of individual needs, to the abilities 
of students, and for planning as evidenced by scoring 86%+ on all lesson plans.  (MoSPE 
Quality Indicators 3 & 7) 

● be able to incorporate into instructional planning the individual needs of the students that may 
be evident in diversity and exceptionalities as demonstrated by scoring 86%.+ on the 
Accommodations section on lesson plans. (MoSPE Quality Indicators 1, 2 & 3) 

● be able to design appropriate literacy experiences to meet a set of established standards 
(GLEs) by scoring 86%+ on top portion of lesson plans.  (MoSPE Quality Indicators 1 & 3)  

 
 

Course Policies 
 
Academic Integrity:  Students are responsible for upholding the HLGU Honor Code. Cheating, 
plagiarism, or other violations of the Honor Code will not be tolerated. Consequences for Honor 
Code violations are outlined in the HLGU Student Handbook at 
http://www.hlg.edu/campuslife/downloads/student-handbook.pdf.  Students who are placed on 
probation or suspension or who have been dismissed may appeal by following the procedures as 
outlined in the HLGU Student Handbook.  
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Plagiarism:  Plagiarism is a form of cheating. To submit a paper that is in part or in whole the 
work of another person not credited as the source is plagiarism.  To avoid plagiarism, if writers 
use words or ideas from another person’s work, they must document the source. To document a 
direct quotation in APA (5th edition) style, writers must: 

a. include quotation marks around the material or indent it within the text to indicate their use of 
the source; 
b. provide parenthetical notation indicating the author’s name (if available), or title of article or 
book if author’s name is not available, year of publication, date of publication, and page where 
statement was originally found, for example, (Hays, 2002, p.203); 
c. include the paragraph number if the article is an online presentation and does not have page 
numbers, for example, (Hays, 2002, ¶ 5). 
If, instead of quoting, writers paraphrase the facts or ideas of others, they must fully digest the 
concepts, state them in their own words and sentence structure, and credit the source as in b and 
c above. 
 
Lesson plan sources (online, suggested by cooperating teacher, teacher resource title, etc.) must 
be included on the lesson plan, unless the ideas are 100% your own.  Any assignment that was 
turned into another course may not be submitted for an assignment in this course. 
 
Late Assignments: All assignments are to be word-processed, using 12-font professional type, 
unless they are in-class activities or other instructions are given.  Assignments are due at the 
beginning of the class period and will be considered late (-5% if turned in later in class or the 
same day) if not turned it at the appropriate time. Late assignments will have ten-percent 
reduction for each day late (Monday through Friday, not just each class period day), and then 
graded using the grading criteria for the assignment.  Work that is due on the date of an 
“excused” absence (excused by the Vice President for Academic Affairs) must be turned in prior 
to the absence. 
 
Grading Scale:  
 Check with me if you have any questions about 
99 – 100% = A+ your class work.  Know that I am here to help you  
96 - 98% = A acquire the skills that will enhance your professional 
94 – 95% = A- competence in teaching.  Please ask questions or come 
92 – 93% = B+ to my office if any assignment or grade is unclear. 
88 – 91% = B I want to enable you to be the best teacher God can help 
86 – 87% = B- you to become. 
84 – 85% = C+ 
80 – 83% = C 78-79% = C-      73- 75% = D below 70% = F  
78 – 79% = C- 76-77% = D+      71 – 72% = D- 
 
Reporting of progress/student feedback: Progress may be monitored through the student 
portal. You may access your final grade in this course via the student portal, after you have 
completed the course evaluation.  
 
Attendance Requirements: Class attendance is a vital part of the learning process; therefore, 
students are expected to attend all class sessions, arrive on time and leave only after the class has 
dismissed. Absences and tardiness will affect your final grade: one percentage point will be 
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taken off your final total point score for each absence in excess of two.  Being tardy or leaving 
class early two times will equal one absence. Students are responsible for all materials covered 
and all assignments made in class sessions. If you are absent, if is your responsibility to notify 
the instructor before class (email, voicemail, or telephone) and it is your responsibility to obtain 
notes and copies of handouts from classmates for the class session(s) missed.  The academic 
requirements of the course will not be adjusted for student absences.  If one fourth of the class 
sessions are missed, you will receive an FA (failure due to absences) grade for the course. 

 
Technology Use:  Cell phones and other electronic devices should be silenced during class. If 
your cell phone rings during class, or if you use an electronic device during class (check your 
cell phone, text, etc.), you will receive one warning then 20 points will be subtracted for each 
subsequent inappropriate action. Your attendance should reflect the professional behavior you 
will bring to your future workplace.  
 
Note for Students with Disabilities: If you have a special need addressed by the Americans with 
Disabilities Act (ADA), please notify the instructor at the beginning of the course.  In order for reasonable 
accommodations to be provided, you must provide appropriate documentation to Hannibal-LaGrange 
University’s ADA Coordinator whose office is in Woodrow W. Burt Administration Building, Suite 201, 
and phone: 573-629-3016. 
_________________________________________________________ 

 
Course Assignment Descriptions 

 
In-Class Activities:  Credit will be earned for some activities completed in class.  If you are present and 
participate, you will earn the points.  If you are absent, the points cannot be earned.  (9 points possible) 
 
Class Binder:  Write responses showing your thinking about the various topics read and discussed.  A 
three-ring binder is suggested because responses will be handed in as they are discussed.  You will need 
to keep seven sections:  1) Reading Approaches, 2) Independent Reading & Close Reading, 3) Guided 
Reading, 4) Literature Study, 5) Shared Reading, 6) Reading Strategies, and, 7) Practicum, in your binder 
(3 pts. possible). A response will be written for most chapters read and DVD segments watched.  (5 points 
possible per chapter or section response, 5 to 6 points possible for each DVD response) 
 
CORE/Basal Lesson Plan:  Examine the Treasures CORE/Basal reading material, as well as the 
supplemental materials that are available, in the HLGU library for one grade level.  Create a lesson plan 
outline (with clear objectives tied to CCSS, lesson sequence, materials needed, approximate time for each 
part, etc.) for three consecutive days of literacy instruction (90 minutes each day) based on the 
suggestions in the basal textbook.  (61 points possible, see scoring guide)  
 
Summary of Student Literacy Expectations: Select the grade level of your Literacy Practicum 
placement and write a summary of the student expectations listed on the following website:  DESE 
Assessments/Item Specifications 
https://dese.mo.gov/college-career-readiness/assessment#mini-panel-assessment4  (DESE, Educators, 
Assessment, Item Specifications, English Language Arts, grade level—Reading and Reading 
Foundations) (20 points possible, see scoring guide) 
 
Literacy Game for Guided Reading:  Create or locate a literacy game that could be used in a Pre-A 
through Fluent guided reading group to motivate students.  On a one-page handout, clearly describe the 
game, include the Missouri Learning Standard it addresses, its source, etc., and present it to the class (25 
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points possible, see scoring guide).  
 

Graphic Organizer of Reading Components and Approaches:  Create a graphic representation that 
includes the Big 5 reading components as the foundation, and the key components of three reading 
approaches (Balanced Literacy, Basal/CORE, Daily 5/Reading CAFÉ). (20 points possible, see scoring 
guide) 

 
Shared Reading Activity: Create a shared reading activity that could be used in a grade level of your choice. 

On a handout, clearly describe the activity, including the CCSS it addresses and present it to the class (24 
points possible, see scoring guide). 

 
Video record Lesson and Reflection: Students will video record one lesson, view it, and write a reflection. 

(32 points possible, see scoring guide).  
 
Observation:  Observe the literacy block in an elementary classroom.  Closely observe the children and 
teacher to see the types of activities they are doing and record the materials you see in the classroom.  Write a 
summary of the types of literacy experiences you observe using time segments, how the room is organized, 
and what materials are used. (16 points- observation summary) Six class observation hours will be due 
weekly, a total of 30 hours. (6 points each week, week 2-6) ( 46 points possible- see scoring guide) 
 
Teaching Experiences:  Write detailed lesson plans and teach lessons to students in a classroom at an area 
elementary school. Teaching will also be evaluated by your cooperating teacher and university professor. 
(Weeks 2-6, 30 points per lesson plan; —see scoring guides, 180 pts. possible)  
A final teaching evaluation will be completed by the classroom teacher at the end of the practicum (80 points 
possible, see scoring guide).  
 
Teaching Reflections:  Write a specific reflection for each week’s teaching experiences, weeks 2-6 (see 
scoring guide). Reflections for the week are due on Monday. (15 pts. possible each week, 75 pts. possible) 
 
Mid-Term Exam:  Knowledge gained from textbooks, class discussions/activities, and teaching experiences 
will be assessed through one exam. (100 points possible on mid-term) 
 
Final Reflection:  Write a final reflection on your teaching, assessing, etc. (77 points possible)  
 
Grade for Teaching in Literacy Practicum: The University Supervisor will award points based on the               
Classroom Teacher’s final evaluation, the student’s final self-evaluation, and classroom observations. 
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Course Outline 

Literacy Practicum Tentative Schedule 
Fall 2019 

Class Date Assignments Due Class Topics/Assignments/Discussion 

Wk 1 
Oct. 21 

 

● Bring to class a copy of 
your last lesson plan, 
assigned during Curr. & 
Instr. with Mrs. Ridens, 
that you taught in your 
observation class.  

 

● Introduction 
● Describe goals of course. 
● Discuss Syllabus and expectations 
● Class Binder: Lesson Plans and Classwork 
● Discuss weekly observation hour log: 

(6 hours are due weekly, wk 2-6) 
● Discuss weekly Lesson Plans & Reflections: 

(1 lesson plan and reflection due weekly, wk 2-6) 
○ Access to Canvas- attach revised Lesson Plan 1 by Oct. 25, 

talk about Reflections 
● Scoring Guides- Attached to Syllabus 
● ELA Standards: Item Specs 

● Summary of Student Learning Expectations: 
https://dese.mo.gov/college-career-readiness/assessment#m
ini-panel-assessment4  

 
● (Dorn & Soffos) Read- 

○ Introduction:  
■ Discuss how comprehension is defined. What is 

your definition of ‘comprehension’? 
○ Chapter 1: Understanding Comprehension; Guided 

Reading;  Developmental Levels of Readers; 
Reading-Writing Connection 
■ How can you encourage students to use imagery 

or visualization as a strategy that can be used in 
comprehending text?  Why is this important? 
What new concepts did you learn from reading 
this chapter? 

● (Richardson) Discuss  
○ Chapter 1: p. 13-25 

■  Select a grade level and list of the 3 to 5 literacy 
stations/centers that you would use in your 
classroom to support Balanced Literacy.  Briefly 
describe each station/center.  Consider centers 
that can be used throughout the year, with 
varying ability groups of students, without 
weekly changes in materials and directions. How 
you would monitor independent reading. 

○ Anchor Chart 
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Wk 2 
Oct. 28 

● Revised Lesson Plan 1, 
submitted to Canvas
(Due Oct. 25) 

● 6 classroom hours 
(Due Oct. 28)  

 

● Balanced Literacy: bit.ly/balliteracy 
● Resources: 

http://blog.flocabulary.com/8-components-of-a-strong-balance
d-literacy-program/ 
https://mrswillskindergarten.com/balanced-literacy-teach/  

● Read Aloud vs Shared Reading: 
(Lesson Plan 2: Read Aloud, to be taught and 
posted before Nov. 4) 
○ (Dorn & Soffos) Benefits of reading aloud, 

watch examples, practice read aloud, sample 
lesson (Ch. 3, p. 110-119, 125-126) 
https://www.inspirethemom.com/2018/10/29/reading-alou
d/ 

● (Richardson) bit.ly/levelsrich  
● Jigsaw (Anchor Charts) and Discuss 

Your group is responsible for presenting the level 
and examples of the type of reader that is focused 
on in your chapter. You will present this 
information on your chart paper. (Reading level, 
Key Assessments, Strategies ) 

    Chap. 2: The Pre-A Reader, 26-52 
    Chap. 3: The Emergent Reader, 53-105 
    Chap. 4: The Early Reader, 106-158 
    Chap. 5: The Transitional Reader, 159-218 
    Chap. 6: The Fluent Reader, 219-254 
 

Wk 3 
Nov. 4 

● 6 classroom ob. hours 
(Due Nov. 4)  

● Lesson Plan 2: Read 
Aloud, submitted to canvas 
and taught 
(Due Nov. 4) 

● Lesson Plan 2 Reflection 
(Due Nov. 4) 

● (Richardson) Jigsaw (Anchor Charts) and Discuss 
● Groups will present their information on levels 

of readers and anchor chart. 
● Balanced Literacy:  bit.ly/balliteracy 

● Resources: 
http://blog.flocabulary.com/8-components-of-a-strong-balance
d-literacy-program/ 
https://mrswillskindergarten.com/balanced-literacy-teach/  

● Guided Reading: (Lesson Plan 3, to be taught before 
Nov. 11) How to differentiate in your groups and 
what stations can you incorporate based on 
class/grade? Anecdotal Records 

 

Wk 4 
Nov. 11 

● 6 classroom ob. hours 
(Due Nov. 11) 

● Lesson Plan 3: Guided 
Reading, submitted to 
canvas and taught 
(Due Nov. 11) 

● Lesson Plan 3 Reflection 
(Due Nov. 11) 

● Shared Reading and Poetry (Lesson Plan 4, to be 
taught before Nov. 18) 
● Poetry handout 
● (Dorn & Soffos) (Read Chapter 4, Teaching for 

Strategic Processing:  According to the chapter, what 
are the three elements of fluency?  How is fluency 
related to comprehension?  What is the difference 
between strategies and behaviors?  What else did you 
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learn or review from this chapter?)  
● Fluency Strategies: discuss Appendix Section 1: Shared 

Reading Aids (p. 109 - 124) and make a list of reading 
aids that you plan to use with students in your 
reading group in your future classroom. 

● What questions do you have about any materials or 
ideas in this section? 

● Workshop Model (self-regulated learning)  
bit.ly/balliteracy, slide 16 
○ (Dorn & Soffos) Chapter 6, p 65:  A Workshop 

Approach to Literacy Learning; Anchor Charts; Leveling 
of books; Classroom Library; discuss DVD segments 
and appendix 

○ Compare and contrast the Balanced Literacy 
Components with the Workshop Approach described 
in this chapter.  How are they similar and how are 
they different?  Describe in your own words the key 
components of the Reading Workshop Framework. 
What is the difference between Phase I and Phase II? 
What is an anchor chart? 

● Fountas and Pinnell 
● First Twenty Days of Independent Reading 

handout, reading response log, reading stamina 
https://prezi.com/trssabojkunt/getting-started-the-first-20-da
ys-of-independent-reading/ . 

 
● Mid-Term 

Wk 5 
Nov. 18 

● 6 classroom ob. hours
(Due Nov. 18) 

● Lesson Plan 4: Shared 
Reading, submitted to 
canvas and taught
(Due Nov. 18) 

● Lesson Plan 4 Reflection 
(Due Nov.18) 

 

● (Dorn & Soffos) Mini-Lesson: Chapter 8: Designing 
Mini-Lessons for Deep Comprehension 
● While reading Chapter 8, in your own words describe 

the five steps in a mini-lesson, the length of each part 
and total time.  Also, list the five types of 
mini-lessons.  List any questions you have about 
mini-lessons.  

● Vocabulary and comprehension strategies  
(Lesson 5, to be taught before Nov. 25) 

● (Dorn & Soffos) Discuss Chapter 2: Reading for Deep 
Comprehension, Levels of Comprehension; Close Reading; 
(While reading Chapter 2, list the key points that will 
influence how you teach comprehension to elementary 
students.  Be ready to explain why each point is 
important.) Close Reading:  What are the steps in this 
process?  

● Discuss “The Daily 5”  
 

Wk 6 
Nov. 25 

● 6 classroom ob. hours 
(Due Nov. 25)  

● DEAR/SSR- bit.ly/dearssr  
● Read DEAR/SSR article. What is Independent 
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● Lesson Plan 5: submitted to 
canvas and taught
(Due Nov. 25) 

● Lesson Plan 5 Reflection 
(Due Nov.25) 

Reading?  What are SSR and DEAR? How is 
accountability built into Independent Reading?  List 
the types of materials and their purposes that are 
needed for this reading framework. Be specific – not 
just “books,” but “multiple copies of books that are 
leveled for guided reading,” “books by a variety of 
authors for independent reading,”  

● Literature Groups 
● (Dorn & Soffos) Discuss Chapter 7, Creating Literature 

Discussion Groups: (After reading Chapter 7, in your 
own words describe the seven components of 
literature discussion groups—also called literature 
study or literature circles.  How are literature 
discussion groups different from guided reading?) 
Types of Text Connections DVD segments 

● CORE/Basal Lesson Plans Assignment  

Wk 7 
Dec. 2 

● Work on Classroom 
Observation Summary and 
Summary of Student 
Learning Expectations.  

● Pre assessments and Formative assessments 
● Review this site 

http://www.helpteaching.com/create.htm and list the 
assessments and resources that you find. Describe 
what might be helpful in your practicum or teaching. 

● Create a graphic organizer of Reading Approaches: 
(Reading Workshop Approach, CORE/Basal reading, 
Daily 5/Reading CAFÉ) and Components that include 
Balanced Literacy and the Big 5 Reading Skills.  See 
scoring guide. 

 
● Work on and answer questions about, Summary of 

Student Learning Expectations: Go through grade 
level Item Specs, ELA. (Due Dec. 9) 
https://dese.mo.gov/college-career-readiness/assessment
#mini-panel-assessment4 

 

Wk 8 
Dec. 9 

● Classroom Observation 
Summary 
(Due Dec. 9) 

● Summary of Student 
Learning Expectations 
(Due Dec. 9) 

https://dese.mo.gov/college-
career-readiness/assessment
#mini-panel-assessment4  

● Review Questions of course 
● Final 
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Literacy Practicum Reflection/Final 

(157 points possible) 
Name:____________________________________ 
 
Word process an answer to each item below and be prepared to discuss your answers in class. The 
reflection should be a minimum of three pages in length. Include only the following items in this 
order: written reflection,  
classroom teacher’s final evaluation,  
final self-evaluation,  
teacher and mid-term self-evaluation,  
all feedback forms (from classroom teacher and Dr. Albee)  
and all student assessments & charts.  
Use critical thinking in analyzing and summarizing what you have learned.  
Include the number of each item in your written report.  Each well-developed 
paragraph should contain at least 5 sentences.  

Points 
Possible  

Points 
Earned 

 
Evaluation of Literacy Practicum Teaching (based on classroom teacher’s final 

evaluation, self-evaluation and Dr. Albee’s observations) 
 

 
80 

 
 

 
 
 
 

 
1. Describe the lesson plan that you think was your very best teaching 

moment.  Write a paragraph explaining why it worked so well. 
 

 
3 

 

 
2. Critically reflect on your practicum experience, read all feedback 

sheets, and then complete a self-evaluation using the Scoring Guide for 
Literacy Practicum in your syllabi.  (You do not need to write the 
“Teacher’s Strengths” and “Teacher’s Next Steps,” because you will do 
that in the following items.)  Include all feedback sheets and 
evaluations forms from your classroom teacher and Dr. Albee. Only 
your completed final self-evaluation is required for this item. 

 

 
5 

 

3. Reread each of your feedback sheets from your classroom teacher and 
Dr. Albee then review your weekly reflections.  

       4a.  Describe two specific teaching strengths. Write one paragraph 
              describing each strength and include at least two specific examples. 
 

 
 

4 

 

       4b. Describe two specific teaching areas where you need to grow.  
       Write one paragraph describing each growth area with examples and 
        remediation ideas. 
 

 
4 
 

 

 

 
4. Assessments. 

       5a.  List the literacy assessments you gave and include the original (or a 
copy, if the teacher needs the originals) of all assessments (anecdotal 
notes, running records, fluency scale, letter/sound identification, 
Fountas and Pinnell Benchmark levels, daily checklists, observations, 
Reading Process forms, etc.) and/or the grade/point sheet of items 
returned to students that you graded during the practicum.  

 
 

15 
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       5b.  Make a chart to show the pre-test and post-scores and students’ 

growth on selected literacy measures (letter and sound identification, 
sight word identification, reading rate, reading level, etc.). 

  

 
5 

 

 
5. Specifically describe how you used literacy assessments to help you 

plan appropriate instruction.  Refer to the assessments (5a & 5b) to 
prove how you increased students’ knowledge of literacy (refer to the 
pre-test/post-test chart you made).  Summarize the students’ growth.  

 

 
 

10 

 

 
6. Describe how you grew as a teacher/professional through the Literacy 

Practicum experience. Include three specific areas with examples—one 
paragraph per area. 

 

 
6 

 

 
7. Review the levels of guided reading.  What did you learn about literacy 

development from your teaching experiences?  Identify the literacy 
level(s) of your students and describe their characteristics. 

 

 
5 

 

 
8. What did you learn about students’ cognitive, social and emotional 

development at this grade level from your teaching experiences? 
Review information about child development to answer this question 
and include one theorist for each area of development.  Write one 
paragraph describing each area—cognitive, social and emotional. 

 

 
 

9 

 

 
9. What should not be changed in the literacy practicum?  Why? 

 

 
2 

 

 
10. If you could change one part of the literacy practicum, what would it 

be?  Why would this change be beneficial?  
 

 
2 

 

 
11. Include a copy of the certificate you made for each student you taught. 

(Teacherplanet.com is a good sources for certificates) 
 

 
5 

 

 
12. Include a copy of the thank-you note you gave to your classroom 

teacher. 
 

 
2 

 

Mechanics:  One-half point will be deducted for each error in spelling, 
grammar, punctuation, etc. 

  

                                                                                                             Total 157  
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Video Lesson Self-Evaluation and Verification 

(32 points possible) 
Write a thoughtful response to each of the following items: Points 

Possible 
Points 
Earned 

1. Cite evidence from the video of how you used content-specific 
academic language. Provide a rationale to support the effectiveness of 
this academic language for the content you taught in this lesson. (Use the 
Missouri Learning Standards to check for Academic Language.) 
 

3  

2. Cite evidence from the video that demonstrates the effectiveness of the 
strategies you used to engage students in critical thinking. Analyze how 
this engagement in critical thinking promoted student learning. 
 

3  

3. Cite evidence from the video that demonstrates how you used effective 
questioning skills in your lesson. Analyze how the questioning prompted 
student learning. 
 

3  

4. Cite evidence from the lesson of how you taught reading skills. 
Analyze the effectiveness of this instruction 
 

4  

5. Cite evidence from the video of how you monitored student learning 
during the lesson. In what ways, did that evidence of learning guide your 
instructional decision-making DURING the lesson? 
 

3  

6. Cite evidence from the video of how you provided effective 
individual, small-group, or whole-group feedback. Provide a rationale for 
why you think the feedback was effective in advancing learning. 
 

3  

7. Cite evidence from the video of how you used verbal and non-verbal 
communication techniques.  How were those techniques effective in 
fostering student learning? 
 

3  

8. Cite evidence from the video that demonstrates how you used at least 
two classroom-management strategies in the lesson. 
 

4  

9. In what ways did the classroom management strategies engage 
students and promote a positive learning environment?  Cite at least two 
examples from the video to support your analysis. 

4  

10.  Signature of classroom teacher. 2  

Mechanics:  One-half point will be deducted for each error in spelling, 
grammar, punctuation, etc. 

  

 32  

I certify that ____________________________ videotaped a lesson on ___________________ 
                                     Student Teacher                                                                  Date 

Signed:_________________________________  
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                     Classroom Teacher 
Video Recording Tips and Tricks  

 
Video Camera information 
 

1.  You will need to purchase your own SD card.  Purchasing your own SD card is better 
than using the camera’s internal memory 
a. Because you can keep your video when done. 
b. Because we wipe the internal memory when the camera is returned. 
c. It is easier to upload with SD card than attaching the camera. 

 
2. Once you check the camera back in, any data will be lost!!! 

 
I-pad Information 
 

1. Once you check the I-pad back in, any data will be lost!!! 
2. Know that your location can be remotely monitored. 

 
Tips for general recording 

1. Dress professionally.  Don’t wear flamboyant colors or patterns.  Clean any eye glasses 
and comb hair 

2. Speak clearly 
3. Be sure to try out the equipment beforehand.  
4. Practice your presentation ahead of time  
5. Make sure sound is working. Wear a microphone if possible.  Check your audio feedback 

before the presentation.  Sometimes microphones record all of the background noises and 
it is hard to hear the presenter.  

6. Check your lighting in the room.  You may need to shut shades, etc. 
7. Camera placement is vital.  Use a tripod and make sure the presentation or SmartBoard is 

not directly behind the presenter. Set your camera between the students’ heads, so they 
don’t block the presentation. The video needs to show and hear the students' responses to 
the lessons and your classroom management skills etc. 

8. Make sure any students who haven’t signed a permission slip aren’t recorded. 
9. You might have your cooperating teacher run the camera, so they can zoom in at vital 

times during the presentation. 
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Directions for Video Recording and Reflection 

To receive full credit for this assignment, you must hand in a scoring guide signed by your 
practicum teacher.  

For this assignment, you will need to videorecord and self-evaluate a lesson that YOU teach in 
your practicum. Then, you must compress and upload at least a fifteen-minute lesson. The Tips 
and Tricks handout will help guide you through the videotaping, compressing, and uploading 
process for this assignment.    

Following the teaching of your lesson, watch the videorecording and compose a well-written 
reflection with a paragraph to address EACH of the following NINE items: 

1. Cite evidence from your video of how you used content-specific academic language. 
Provide a rationale to support the effectiveness of this academic language for the content 
you taught in your lesson. (Use the Missouri Learning Standards to help you determine 
academic language for your lesson.) 

Below is an example of a written response to Item 1. The response has not been corrected or changed from what was 
submitted. This information is being provided for illustrative purposes only.   

EXAMPLE FOR ITEM 1:  

"I used academic content language to advance student understanding at several points during the lesson. For 
example, at 2:13, a student identified the image displayed as a compass rose. At 2:24, I validated his idea for the 
class and took note of it on the document camera so that students could continue to refer to it by its proper name. At 
6:20 after students had been brainstorming the possible names for the directions north, south, east, and west. Once 
they had a clear understanding of the concept itself, I advanced this understanding by identifying that they are 
called the cardinal directions and continuing to use this language throughout the lesson. At 12:00, I used a body 
movement activity in which we started with our arms outstretched in the shape of a ‘t.’ I then told students that I was 
showing the cardinal directions, and they were able to make the visual connection. I was using the academic content 
language we were learning in a new context which allowed them to remember and show what the cardinal 
directions looked like on the compass itself. I repeated this process with the intermediate directions, and then had 
students use their bodies to show me the directions that I identified in a quick check for understanding. I used 
content language to advance my students’ understanding of the content throughout the lesson" (MO-PTA Library of 
Examples). 

2.  Cite evidence from your video that demonstrates the effectiveness of the strategies you 
used to engage students in critical thinking. Analyze how this engagement in critical 
thinking promoted student learning.  

Below is an example of a written response to Item 2. The response has not been corrected or changed 
from what was submitted. This information is being provided for illustrative purposes only.   

EXAMPLE FOR ITEM 2:  

"I engaged students in critical thinking in a variety of ways. For example, at 12:05 when students were 
showing me the cardinal directions with their bodies in the shape of a ‘t,’ I did not just stop there—I asked 
them to tell me why this represented the cardinal directions. This strategy had them make the connection 
between the visual of the compass rose we had looked at together and the shape of our bodies in this 
exercise. I repeated this process with the intermediate directions. At 14:08, I had students interacting with 
a map to apply their knowledge of cardinal and intermediate directions. This promoted critical thinking 
because students were responsible for applying their knowledge in the context of a real map and making 
claims about the map using their knowledge" (MO-PTA Library of Examples). 
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3. Cite evidence from the video that demonstrates how you used effective questioning skills 
from your lesson. Analyze how the questioning prompted student learning.  

Below is an example of a written response to Item 3. The response has not been corrected or changed from what was 
submitted. This information is being provided for illustrative purposes only.   

EXAMPLE FOR ITEM 3 

"I used questioning skills several times during my lesson. At 0:10, I started off with an open-ended question and had 
students talk to a partner to answer this question. This allowed students to express their thoughts without being 
correct or incorrect, and they were also able to build their understanding with a partner. Using open-ended 
questions meant that students could say more about what they thought and why. At 14:00, I had students interacting 
with a map. I used questioning skills to guide students’ work with the map so that they were applying their 
knowledge of the directions that we had just learned. I used a variety of types of questions to gain insight into my 
students’ thinking, as well as to extend it and guide it" (MO-PTA Library of Examples). 

4. Cite evidence from the video of how you taught reading skills. Analyze the effectiveness 
of this instruction.  

Below is an example of a written response to Item 4. The response has not been corrected or changed from what was 
submitted. This information is being provided for illustrative purposes only.  

EXAMPLE FOR ITEM 4 

"In this lesson, I integrated reading in several ways. In the video at 14:00, I had students reading a map during the 
guided practice portion of the lesson. This part required them to read the different locations on the map in order to 
apply their knowledge. In my lesson plan, I incorporated reading during the assessment portion as well. Students 
were responsible for completing a worksheet by navigating a website that I created for them to use. This required 
students to read maps, as well as the worksheet they were to complete" (MO-PTA Library of Examples). 

5. Cite evidence from the video of how you monitored student learning during the lesson. In 
what ways, did that evidence of learning guide your instructional decision-making 
DURING the lesson?  

Below is an example of a written response to Item 5. The response has not been corrected or changed from what was 
submitted. This information is being provided for illustrative purposes only.  

EXAMPLE FOR ITEM 5 

"I monitored student learning by using questioning skills to elicit students’ thinking. For example, at 0:05, I asked 
students to talk to a partner about what they saw on the screen. From student conversations, I could see that they 
already knew that I was showing a compass rose, so I focused less on the name of the tool and more on how to use it 
during the remainder of the lesson. At 10:00, I had students tell me whether a given direction was cardinal or 
intermediate. This related directly to one of my learning goals, and I wanted to make sure students were grasping 
this concept before moving on. Another example occurred at 12:05 during the body movement portion of the lesson. 
I asked students why our body shape represented cardinal directions because I wanted to see them make the 
connection to the visual of the compass that we had created" (MO-PTA Library of Examples). 

6. Cite evidence from the video of how you provided effective individual, small-group, OR 
whole-group feedback. Provide a rationale for why you think the feedback was effective in 
advancing student learning.  

Below is an example of a written response to Item 6. The response has not been corrected or changed from what was 
submitted. This information is being provided for illustrative purposes only.   
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EXAMPLE FOR ITEM 6 

"At 14:00, I have individual students making claims about the map that we are working with. I am able to give them 
feedback on their answers, and because the question is posed to the whole class I am also offering feedback to the 
whole class that can guide and advance their learning. At 2:15 after students have talked with a partner about the 
image I projected, I labeled it as a compass rose. This served to validate the whole class’s ideas, while also giving 
feedback to the individual student who contributed to the whole class discussion. I then asked students if they 
disagreed, and as a class they said they didn’t, which I validated. I was able to give feedback to both individual 
students and the whole class during this time" (MO-PTA Library of Examples). 

7. Cite evidence from the video of how you used verbal and non-verbal communication 
techniques. How were those techniques effective in fostering student learning?  

Below is an example of a written response to Item 7. The response has not been corrected or changed from what was 
submitted. This information is being provided for illustrative purposes only.   

EXAMPLE FOR ITEM 7 

"In this lesson, I used verbal affirmations (seen at 14:15) and questioning (seen at 0:05) to foster student learning. 
By validating students’ ideas for the class, I was providing feedback and fostering the learning of both individuals 
and the group. My questioning allowed students to express and support their thinking, which advanced their 
learning on this topic as well. One nonverbal communication technique I used is facial expression. When a student 
gave an incorrect answer at 10:25, I redirected her and guided her learning" (MO-PTA Library of Examples). 

8. Cite evidence from the video that demonstrates how you used at least two 
classroom-management strategies in the lesson.  

Below is an example of a written response to Item 8. The response has not been corrected or changed from what was 
submitted. This information is being provided for illustrative purposes only. 

EXAMPLE FOR ITEM 8 

"One classroom management strategy I used was reminding students to raise their hands before posing a question. 
This can be seen in the video at 2:05 during the initial discussion and 10:05 during my quick check for 
understanding. I also used countdowns to bring students back to the whole group after talking with partners; this can 
be seen at 2:00. I used proximity and preferential seating for students I knew I would need to interact with during the 
lesson, based on the nature of my lesson plan. I can be seen working with these students at 0:40, 1:40, and 7:30. I 
used verbal reminders to manage behavior as well; these can be seen at 3:27 (“don’t blurt”), 5:11 (“turn around 
please”), and 8:09 (“can you raise your hand?”)"  (MO-PTA Library of Examples). 

9. In what ways did the classroom management strategies engage students and promote a 
positive learning environment? Cite at least two examples from the video to support your 
analysis.   

Below is an example of a written response to Item 9. The response has not been corrected or changed from what was 
submitted. This information is being provided for illustrative purposes only.  

EXAMPLE FOR ITEM 9 

"Using a reminder for students to raise their hands at 2:05 and 10:05 allowed the subsequent discussion to run 
smoothly. Students were able to express their thoughts, hear the thoughts of others, and learn from each other, all 
contributing to a positive environment for learning. The countdown I used at 2:00 allowed students to finish their 
thought with their partner and prepare themselves to come back to the whole group. This can be seen in their 
smooth transition from partner work to whole group discussion at 2:03. Proximity and preferential seating allowed 
me to work closely with students that may disrupt the learning environment and engage students who tend to get off 
task. At 0:40, I was able to engage a student that I saw was disengaged, and at 1:40 and 7:30 I was able to address 
a student’s behavior quietly without interrupting our learning. These strategies helped to keep the lesson running 
smoothly and prevent disruptions. My verbal reminders were immediately effective in addressing behaviors that 
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could have stopped the learning for a student or group of students. These reminders were short ways to keep my 
learning environment positive and productive" (MO-PTA Library of Examples). 

Name:_______________________________________ 

 
Questions for Reflection on Week ______ 

(Due on Friday or Monday—reflecting on the prior week of teaching) 
Dates lessons were taught:__________________________ 

 
Please review your lesson plans and think about your teaching, then answer the following questions. 
 
1.  Reflect on your objective for each lesson.  Briefly list your key objective for each day.  Was it 
clear? Did all students meet the objective (state, “__ out of __ students met objective”). How do you 
know?  (2 points possible) 
 
Monday –  
 
 
 
Tuesday –  
 
 
 
Thursday -  
 
 
 
Friday -  
 
 
 
 
2.  What changes did you make in the week’s lesson plans and why were those changes made? 
(2 points possible) 
 
 
 
 
 
 
 
 
3.  What was the weakest part of each lesson?  Why was it weak?  What changes could have 
improved each lesson?  (4 pts. possible)  
Monday – 
 
 
 
Tuesday – 
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Thursday-  
 
 
 
Friday - 
 
 
4.  What was the best part of each lesson?  Why?   (2 points possible) 
Monday –  
 
 
Tuesday –  
 
 
Thursday –  
 
 
Friday –  
 
 
 
5.  What did you gain professionally from teaching this week?  What did you learn about reading? 
writing?  students at this grade?  teaching?   yourself as a teacher?  Address at least 3 areas each 
week.  (3 points possible) 
Reading – 
 
 
Writing – 
 
 
Students – 
 
 
Teaching – 
 
 
Yourself as a teacher – 
 
 
 
 
6. What skills did you pre-test?  What literacy assessments did you collect during this week?  How 
did you use assessments to inform/influence your instruction?  (2 pts. possible) 
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Scoring Guide for Literacy Practicum 
HLG Teacher’s Name:_____________________________________ 
Evaluated by:_____________________________________________ 
Date:____________________________________________________  
                                                     5                    4                   3                   2                    1  
                                            (Expectation)                (Moving Toward                   (Significant  
                                                                                    Expectation)               Improvement Required) 
Ratings between categories can be marked, and a 0 can be given if extremely low performance or 
very limited effort was shown. 
 
Appropriate task for     Tasks on students’       Tasks a little too difficult         Tasks not on  
___  grade students     ability level                   or too easy for some,             students’ level 
                                                                              but okay for some students 
 
Teaching preparedness      Teacher was well-        Teacher was usually              Teacher was often  

    prepared with all                 prepared, but                  unprepared prior to 
                                        materials organized,       transitions were weak                 teaching time 

    smooth transition  
                            between lesson parts 

 
Lesson Plans                    Lesson plans were              Lesson plans needed           Lesson plans were 
Content                           detailed and substitutive     more details or lacked           not satisfactory  
                                                                                            substance 
 
Lesson Plans  Weekly plans were            Most weekly plans             Teaching plans  
Timeliness                  submitted to the               were submitted on               were consistently 

 classroom teacher via         Monday, prior to                 turned in later than 
  email or in person                       teaching                       Monday prior to 
   prior to teaching                                                              the week taught 

                                 on Monday (or as arranged)  
  
Student time on task       Almost all students             At least 80% of students          Few students 
(active involvement)             on task for                         on task for at least             on task for most  
  majority of the class               three-fourth of the                 of the class 
          period                                 class period                            period 
 
Student Engagement     Students consistently             Students are positive,            Students appear 

   show enthusiasm                     but no outward                  bored and some-  
        for lesson.                         enthusiasm shown.                times negative. 

 
Teaching effectiveness    Clear presentation                   Presentation was                     Lesson was 

 of material, presented             confusing in some                very difficult to  
  in an effective and                     parts, lack of                         understand 

                                            interesting way                          motivation 
 
Early Finisher                 Planned, appropriate                 Early finisher                     No early finisher  
Activity                      activity related-to-lesson            activity, not related               activity planned, 
                                  content/skill for students who       to content or skill             students not working 

                      who complete tasks early                                                       when finished early 
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Monitoring of                 Teacher circulated           Teacher attended to                      Teacher was  
students (requests            around the group and         most student needs                      not aware of  
for help & questioning)  attended to all student         and misbehaviors                        many student  
                                                    needs                                                                      needs or behaviors 
 
Response to  Positively accepted    Positively accepted or             Frequently ignored 
Feedback                          and successfully                     implemented                      suggestions, could 

    implemented                     suggestions from                 not successfully  
                                         suggestions from       teacher/professor                          implement  
                                         teacher/professor                                                                   suggestions or  
                                                                                                                                      negative attitude  
 
Literacy Continually assessed             Completed some                  Little or no literacy  
Assessment students’ literacy ability     literacy assessments,            assessment completed 

(running records, fluency     but not continual;                 and given to teacher. 
 rates, checklists, etc.),          literacy grades or 

             and adequate grades or             reports were  
reports given to teacher                limited 

 
Application of Consistently used literacy         Occasionally used         Did not use literacy 
Assessments assessments to implement        literacy assessments            assessments 

    instructional change                  as the basis for 
           instructional change  

 
Withitness and  Teacher was aware of             Teacher was aware            Teacher was not 
behavior control               what was going on in                of most student                aware of many 
                                     all parts of the classrooms,            behavior, good            student misbehaviors 
                                            skillfully managed                 behavior control             or off-task students 

      student behavior 
 
Oral communication      Voice was enthusiastic,             Three of the five                One or two of the 
skills volume was easy to hear,           listed previously                   items listed  

clear articulation, correct                                                          previously 
   grammar, proper pace 

 
Personal  Good rapport with                     Interacted                           Some negative  
Communication                    students and                  appropriately but on                interactions with 

              classroom teacher                  a limited basis                      students or others 
 
Teacher’s Literacy     Demonstrated                     Activities were                      Lacks knowledge 
Knowledge                     awareness of sound          appropriate, but growth                 of key literacy 
                                         literacy concepts                 is needed in some                          concepts 
                                                                                     literacy areas 
  
 
 
 
 
Points earned:_____/80  
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Average length of time for reading group is/was: ___too short, ____ on target, ___too long 
______________________________________________________________________________ 
 
Teacher’s strengths in the area of literacy instruction (be specific): 
______________________________________________________________________________  
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________  
 
______________________________________________________________________________ 
 
 
Teacher’s next steps (growth areas) in literacy instruction: 
______________________________________________________________________________ 

 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________  

 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
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Lesson Plan Scoring Guide for Week’s 4 - 7 
(30 points possible) copy as needed for each week’s plan 

 
(Handed in each Monday of the week you will be teaching the lessons.) 

 
Name:______________________________ 
 

 
Criteria 

 
Points 

Possible 

Teaching 
Experience 

week __ 
(points 
earned) 

 
Materials and Supplies listed for each day 

 
4 

 

 
Clear lesson objective 
 

 
4 

 

 
Clear and grade appropriate CCSS cited  
 

 
4 

 

 
Anticipatory Set 
 

 
2 

 

 
Logical and grade-appropriate lesson input 
clearly sequenced and specific for 4 days in one 
week.  (If appropriate for lesson include: direct 
instruction, guided practice, independent 
practice) 
 

 
8 

 

 
Assessment for each lesson—attach instrument. 
 

 
4 

 

 
Identify the reading strategies you are using in 
the lessons and identify the area of reading 
addressed. (i.e., repeated reading—increase 
fluency) 

 
 

4 

 

 
Writing conventions (one-half point will be 
subtracted for each error pattern in spelling, 
grammar, punctuation, etc.) 
 

  

 
If scoring guide is not included 

 
-2 
 

 

 
Total Points  

 
30 

4 lessons 
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Summary of Student Learning Expectations 

(20 points possible) 
 
Name:_______________________________  Grade level: _________ 
 
Go to: 
https://dese.mo.gov/college-career-readiness/assessment#mini-panel-as
sessment4.  
Click: 
DESE  
Educators 
Assessment 
Item Specifications 
English Language Arts 
Select your Literacy Practicum grade level 
Reading and Reading Foundations) 

Points 
possible 

Points 
earned 

 
List all of the Reading skills that are to be taught at your designated 
grade level.  While you are listing the skills, think of ways that you 
can teach or reinforce them in your Literacy Practicum classroom. 
 

 
10 

 

 
List all of the Reading Foundation skills that are to be taught are 
your designated grade level. While you are listing the skills, think of 
ways that you can teach of reinforce them in your Literacy 
Practicum classroom. 
 

10  

Conventions (spelling, punctuation, sentence structure, word 
usage, grammar, etc., subtract ½ point per error type) 

 

  

 20  
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Literature Circle Guide Assignment 

(36 points possible) 
 

Name:_________________________________________ 
 

 Points 
Possible 

Points 
Earned 

 
4 dated predictions (written on back of paper)  If student has read 
book, at least 2 labeled examples of figurative language for each 
reading section (2 pts. possible per prediction or examples) 
 

 
8 

 

 
5 quality entries in each of 4 different roles (Discussion Director, 
Fact Finder, Word Investigator, Passage Master, Summarizer—if 6 
members in group, Illustrator and Journal Writer) (5 pts. possible 
per role) 
  

 
20 

 

 
Active participation in Literature Discussions with materials 
prepared and reading accomplished  (2 pts. possible per 
discussion) 
 

 
8 

 

 
 

  

 
Total 

 
36 
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Literacy Game for Guided Reading Scoring Guide 

(25 points possible) 
 

Name:_______________________________  
Typed one-page handout includes: Points 

Possible 
Points 
Earned 

 
Name of game that could be used in a guided reading group, literacy 
center, or focus lesson to motivate students to read.  
 

 
1 

 

 
Missouri Learning Standard that is addressed through this activity.  
a. Example: 2.R.2.b.  Grade (2) Reading (R), Develop and apply skills and 

strategies to comprehend, analyze, and evaluate fiction, poetry, and drama 
from a variety of cultures and times (2)  describe the main characters in works 
of fiction, including their traits, motivations, and feelings (b) 

 

 
3 

 

 
Clearly explain the activity (easy to understand directions).  
Include examples to clarify the concept.  
  

 
5 

 

 
Include a book title and demonstrate how reading could be motivated 
through the game.  Bring a book or copies of text to class to demonstrate. 
 

 
2 

 

 
Source of the game – reference of book, journal, website, self, etc.  
 

 
2 

 

 
Clear oral presentation to the class; is there any other information about  
this activity or source that would be beneficial for the students to know? 
Clearly and accurately answered questions.  
 

 
3 

 

 
Actively involve all class members in doing the activity. 
 

 
3 

 

 
Give one copy of the game (5 pts.) and directions (2 pts.) to each person in 
the class. 
 

 
7 

 

 
One-half point per error type will be deducted for grammatical error 
 

  

 
Two points will be deducted if the scoring guide is not handed in with this 
assignment. 
 

  

                                                                                                      Total 25  
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            Quincy Conference Professional Development 

(20 points possible) 
 
Name:____________________________ 
 

Attend at least 4 sessions on Friday, October 5, 2018. 
Professional behavior and dress is expected as you represent 

Hannibal-LaGrange’s Teacher Education Program. 

Points 
Possible 

Points 
Earned 

 
List Session Title, Name(s) of Presenter(s) and Time of each session 
 

 
4 

 

 
Concise summary of each session’s content.  Include 1 – 2 
well-developed paragraphs for each session. (3 pts. per session 
summary) 
 

 
12 

 

 

 
What 2 concepts/strategies/ideas will you apply in your future teaching? 
Explain each and its application. 
 

 
4 

 

Conventions (spelling, punctuation, sentence structure, word usage, 
grammar, etc., subtract ½ point per error type) 

 

  

Subtract 2 points if scoring guide is not submitted with assignment. 

 

-2  

                                                                                           Total 20  
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Graphic Organizer of Reading Components and Approaches 

(20 points possible)  
 
 

Name: __________________________________________ 
 

You may want to tape together two 8½ by 11 pieces of paper  
for this assignment to make words easily readable. 

Points 
Possible 

Points 
Earned 

 
Select and draw (you may use Draw Island) a creative item that graphically 
represents what we have been learning about reading components and 
approaches. 
 

 
3 

 

 
Include the “Big 5” reading components as the foundation. 
 

 
5 

 

 
Include the Balanced Reading Components appropriately in the diagram. 
 

 
3 

 

 
Three major sections of your drawing are three major approaches used in 
teaching reading. For each reading approach, include specific details/ 
components that are unique to that approach.  Refer to your comparison 
chart for information. 
 

 
9 

 

 
Writing conventions (one-half point will be subtracted for each error pattern 
in spelling, grammar, punctuation, etc.) 
 

  

 
If scoring guide is not included subtract two points. 
 

 
-2 

 

  
                                                                                             Total 
  

 
20 
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Shared Reading Lesson Scoring Guide 

(28 points possible) 
Name_____________________________________    Literacy Practicum Grade Level:_______ 
 

You will use the HLGU Lesson Plan Format for this lesson. Points 
possible 

Points 
Earned 

 
Before selecting a book, review all of the Missouri Learning 
Standards for the grade level you will teach in Literacy 
Practicum. 
 

 
 

 

 
Locate a big book (and/or make a copy of text or project the 
text using PowerPoint—include one copy of slides) that you 
will use for a Shared Reading Lesson.  The text must be 
viewable by all students.  A story from a CORE/basal series 
could also be used. 

 
2 

 

 
Select the skill based on the Missouri Learning Standards and 
the content of the book that you will teach through this lesson.  

 
3 

 

 
Prepare an activity that a whole class could do to learn and 
apply the skill you are teaching.  (In class, you will present the 
activity to your peers.)  
 

 
5 

 

 
In the HLGU lesson plan format, clearly explain all applicable 
parts of the lesson.  List approximate times for a 20- to 30- 
minute Shared Reading Lesson.  
 

 
 

12 
 
 

 
 
 
 

 
Below the HLGU lesson plan, list 4 additional skills and 
activities that could be taught using the same text in four 
subsequent days of Shared Reading Lesson. (i.e., a week of 
lesson ideas for your grade level based on one Shared Reading 
book)  
 

 
4 

 

 
Give a 1-page overview of your lesson plan, Missouri Learning 
Standards, objective, lesson sequence, and activity, as well as 
4-days follow-up ideas to each class member.   You may use or 
adapt peers’ lesson ideas in your Literacy Practicum or 
student teaching classroom. 
 

 
2 

 

Writing conventions (one-half point will be subtracted for each 
error pattern in spelling, grammar, punctuation, etc.) 

  

If scoring guide is not included -2  
         28  
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Scoring Guide for Classroom Observation Summary 

(16 points possible) 
 

Closely observe the children and teacher to see the types of 
activities they are doing.  Record the materials you see in the 
classroom, how the room is organized, and what materials are used, 
etc. to answer the questions below.  

Points 
Possible 

Points 
Earned 

 
Your name, classroom teacher’s name, school, grade level, number 
of students in room during reading, length of time observed. 
 

 
2 

 

 
Log length of time and describe what is happening in the 
classroom.  If the teacher is meeting with a small group of students, 
put the number of the students and describe what happens in the 
group.  Also, describe what the other students are doing (circulate 
around to see if students are on task, etc.). 
 

 
4 
 
 

 

 

 
Look around the room and record anything posted that is related to 
reading and what the students are doing in that area. Include any 
visual reminders about their reading procedures. 
 

 
2 

 

 
Use what you know about the reading approaches, and label the 
different activities that you observe (i.e., guided reading groups, 
literature study groups, independent reading, specific part of the 
Daily 5, skills from the Reading CAFÉ, etc.) 
. 

 
2 

 

 
If students have reading folders/notebooks/logs/journals, look at the 
contents of several students’ folders and describe what you find.  If 
no folders are used in this classroom, describe how students are 
held accountable for their work.  Look at the literacy centers in the 
classroom or activities.  Describe what students do at these 
activities and how their work is documented. 

 
2 

 

 
Look at the levels of books that students read (shared supply may 
be in the hall or in a closet – ask the teacher).  Write what you 
notice about the content of the books (fiction, nonfiction, length, 
etc.) and the span of students’ reading abilities in the classroom. 
 

 
2 

 

 
Examine the room and classroom library.  How is the room 
organized?   Describe the books (amount and kinds) that are 
available for independent reading.  How are these books organized? 
 

 
2 

 

                                              Total points possible 16  
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CORE/Basal Lesson Plans 

Name:______________________________________ 
 

Go to the Roland Library to complete this assignment using the 
MacMillan/McGraw-Hill Treasures CORE/basal reading series. 

Points 
Possible 

Points 
Earned 

 
1. Select the grade level you hope to teach and put it at the 

top of your assignment under your name. 

 
2 

 

 
2. Make a list of all the materials that can be a part of the 

Treasures CORE/basal reading series, in addition to the 
teacher’s manual and student anthology.  Only 1st and 4th 
grades have supplemental material sets in the library, so 
list the materials in the grade closest to yours, as well as 
any others listed in the teacher’s manual of your selected 
grade. 

 
 
 
5 

 

 
3. Look carefully at the teacher’s manual and student 

anthology for the grade level you selected.  Based on the 
suggestions in the teacher’s manual write an outline with 
a detailed description of each component for three 
consecutive days of reading instruction. Your reading 
block is 90 minutes, so plan age-appropriate instruction to 
fill that time period. Include clear measureable objectives 
(2pts.) (tied to Missouri Learning Standards), lesson 
sequence (5 pts.), materials needed (1 pt.), approximate 
time for each activity (1 pt.), grouping (1 pt.), etc. (10 
points per each day’s lessons) 

 
 
 

30 

 

 
4. Consult the Missouri Learning Standards for reading for 

your grade level.  Identify the Missouri Learning 
Standards that will be taught or reinforced in the lessons 
you outline. (2 pts. per lesson) 

 
 
6 
 

 

 
5. Identify the type of reading experiences you are providing 

in the three days of instruction (choral reading, guided 
reading groups, independent reading, shared reading, etc.) 
for each part of your outline. (3 points possible, per day) 

 
 
9 

 

 
6. Identify the reading skill that is being taught or reinforced 

in each part of the three lessons (remember the Big 5). 

 
9 
 

 

Writing conventions (one-half point will be subtracted for each error 
pattern in spelling, grammar, punctuation, etc.) 

  

If scoring guide is not included -2  
                                                                     Total 61  
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