
 EDU 373 

Literacy and Communication in the Adapted Curriculum  

Spring 2021 3/18/21-4/29/21 

Days and Time:  Thursdays 6:00pm - 9:15pm 

 

Instructor  

Name: Dr. Amanda Bock 

Email: akbock@peace.edu 

 

Textbook  

There is no textbook for this course. Assigned readings will be posted in Moodle.  

 

Course Description  

In this course, teacher candidates will examine research-based practices for language 

development and literacy development for K-12 students in the adapted curriculum. Teacher 

candidates will match student needs to appropriate intervention strategies in reading, writing, 

listening and speaking. 

 

Objectives  

Teacher candidates will be able to: 

1. Apply the critical components of comprehensive reading instruction (phonemic awareness, letter-

sound associations, word identification, fluency, vocabulary, and comprehension) to lesson and 

unit planning based on the NC Extended Content Standards. 

2. Assess students’ reading performance by obtaining measures of phonemic awareness, letter-

sound association skills, word identification skills, fluency, vocabulary and comprehension. 

3. Assess students’ written language performance by gaining measures of fine motor skills, 

mechanics of writing, writing fluency and written expression. 

4. Select, adapt, and create age-appropriate, high-interest reading materials for students based on (1) 

student interests, (2) targeted literacy skills, and (3) alignment to grade-level texts being read by 

nondisabled peers. 

5. Understand and provide instruction in the essential components of written language instruction 

(composition and conventions). 

6. Build communication skills through literacy instruction, and design literacy instruction to build 

communication skills. 

7. Design augmentative and alternative communication systems that (1) meet the individual needs of 

the student, (2) provide access to the curriculum, and (3) are designed with expansion in mind.  

8. Create individualized writing tools as needed to ensure every student has access to independent 

writing opportunities throughout the day. 

 

 



NCDPI Specialty Area Standards 

Standard 2: Special Education: Adapted Curriculum teacher candidates have the knowledge and skills to 

use a variety of assessment techniques to plan and implement instruction, monitor student progress, and 

document learning. 

 

Standard 3: Special Education: Adapted Curriculum teacher candidates have knowledge of the 

North Carolina Standard Course of Study: Extended Content Standards. 

 

Standard 6: Special Education: Adapted Curriculum teacher candidates have the knowledge and skills to 

use systematic, explicit, multi-sensory methods to promote communicative competence and teach and 

facilitate generalization of reading, written expression, and mathematics. 

 

Course Grading 

 

Reading Responses      20% 

Weekly Assignments      20% 

Language Instruction Presentation    15% 

Simplifying Text      15% 

Literacy Unit       30% 

 

Grading Scale  

A= 90-100  

B= 80-89  

C= 70-79  

D= 60-69  

F= 59 and below  

 

PLEASE NOTE THE FOLLOWING: 

 

Professional Conduct 

Professionalism is expected in all aspects of this course. Expectations include, but are not limited 

to, (1) attending to the speaker who has the floor and refraining from side conversations; (2) 

contributing meaningfully to group discussions and group work; (3) staying on topic during 

class; (4) emails that include a greeting, formal writing, and a signature; (5) supporting, and 

seeking support from, classmates; (6) maintaining a welcoming and respectful learning 

environment for everyone.  

 

Late Assignments 

Successful classroom teachers are effective time managers. The instructor may issue partial or no 

credit for late assignments at their discretion. 

 



Writing Expectations 

The WPU Education Department requires all students to use the writing guidelines establish by 

the American Psychological Association (APA). The rules of the APA style are designed to 

ensure clear and consistent presentation of written material. Students may access information on 

the APA style from the Publication Manual of the American Psychological Association, Sixth 

Edition or using Purdue University’s APA Formatting and Style Guide found at 

https://owl.purdue.edu/owl/research_and_citation/apa6_style/apa_formatting_and_style_guide/g

eneral_format.html 

 

Attendance 

Attendance and participation are essential for learning. You are expected to be punctual and fully 

present for the duration of each class session. Arriving more than 5 minutes late or leaving more 

than 5 minutes early will result in being marked absent for the class session. If an illness or 

emergency arises, please contact your professor as soon as you know that you will be absent 

from class, arrive late, or need to leave early. For excused absences, you will be given an 

opportunity to make up missed work. If an absence is unexcused, no late work will be accepted.  

Absence from more than one class session will result in automatic failure of the course.  

 

Laptops and Tablets 

It will be extremely helpful for you to bring a laptop or tablet to class each week. You will 

engage in research and access online resources during class. If you do not have a laptop or tablet, 

please inform your instructor so that hard copies of resources can be provided for you.  

 

Cell Phones 

Please keep cell phones silent and put away during class. We will take structured breaks during 

class; please check your phones during these breaks.  

 

Academic Integrity Policy 

 

Academic Integrity 

William Peace University takes academic integrity seriously. It is expected that students are 

familiar with the University Honor Code and that they strive to embody its principles in their 

work. Students should be aware that there is a process by which violations of academic integrity 

are adjudicated. 

 

WPU’s Academic Integrity Policy 

Academic integrity requires that all members of the University community pursue learning with 

honesty and responsibility.  Violations of academic integrity include: 

https://owl.purdue.edu/owl/research_and_citation/apa6_style/apa_formatting_and_style_guide/general_format.html
https://owl.purdue.edu/owl/research_and_citation/apa6_style/apa_formatting_and_style_guide/general_format.html
https://owl.purdue.edu/owl/research_and_citation/apa6_style/apa_formatting_and_style_guide/general_format.html
https://owl.purdue.edu/owl/research_and_citation/apa6_style/apa_formatting_and_style_guide/general_format.html


● Cheating (using or attempting to use unauthorized materials, information, or study aids 

in academic work or in working with others on academic requirements (tests, 

assignments, etc.). 

● Plagiarism (representing the words or ideas of another as one’s own in any academic 

work). 

● Falsification (falsification or invention of any information or citation in academic work). 

● Facilitating academic dishonesty (helping or attempting to help another student to 

commit an act of academic dishonesty as noted above). 

● Lying (misrepresenting information that is relevant to the classroom or academic 

performance. 

Procedure for Handling Violations 

The instructor will meet with the student(s) involved, send an email response, or note the matter on a 

graded assignment and clearly state the nature of the charge. Each professor has the option to institute 

sanctions for a first offense but is also required to submit a report to the Vice President for Academic 

Affairs. The type of infraction (e.g. unintentional plagiarism versus blatant cheating on a test) will 

determine the severity of the sanction. A professor’s course syllabus will explain his or her penalties for a 

violation of academic integrity, such as a zero or “F” for a specific assignment or an automatic “F” for the 

entire course. 

 

The student is under no pressure, overt or implied, to admit responsibility. A student cannot withdraw 

from a course in which a decision about the violation of academic integrity is pending. When a decision 

has been made, the accused student(s) may choose to appeal using the academic grade appeal process. 

 

The Vice President of Academic Affairs will keep records of all violations which remain a part of a 

student’s permanent record. For each violation the VPAA usually sends a letter to the student, which 

serves to note the infraction, remind about the importance of academic integrity, and warn about the 

consequences of future infractions. 

 

Violation Action by Faculty (Course 

Penalty) 

Action by V.P. for Academic Affairs 

(Academic Penalty) 

First Notifies student; assigns 

penalty as described in 

course syllabus; reports 

violation to VPAA 

Usually sends letter to student warning that 

another violation will result in suspension for the 

subsequent semester. 

Second Notifies student; assigns 

penalty as described in 

course syllabus; reports 

violation to VPAA 

Sends letter to student suspending him or her 

from WPU for the subsequent semester and 

warning that one more violation results in 

permanent expulsion from the university. 

Third Notifies student; assigns 

penalty as described in 

Sends letter to student permanently expelling him 

or her from WPU. 



course syllabus; reports 

violation to VPAA 

 

 

Disability Services 

Disability Services are available for students who require reasonable accommodations due to any 

cognitive, physical, or psychological disability, in order to provide equal access to the 

educational environment.  Students will need to be registered with the office and provide 

appropriate documentation, in accordance with local, state, and federal laws,  in order to receive 

an Academic Accommodation Plan. For more information or to register, contact Nicole Davis, 

Director of Counseling and Disability Services at (919) 508-2163 or Nicole.Davis@peace.edu.  

The Disability Services office is located on the  2nd Floor of Joyner House.  

 

Course Schedule 

subject to change as needed 

 

Meeting 

date 

Topics Readings/Videos/Modul

es for next week: 

Assignments for next week: 

  CLDS Monograph 

Chapters 1 and 2 

(pages 1-14) 

● Describe several 

problems in the field of 

significant disabilities 

(research and/or 

teaching) related to 

literacy instruction. 

Describe problems using 

your own words, without 

quoting the monograph. 

Week 1 

3/18 ● Introduction to 

literacy 

instructional 

strategies for 

students with 

severe 

disabilities. 

● Article: Literacy, 

Assistive 

Technology, and 

Students with 

Significant 

Disabilities 

● Article: “So 

● Literacy, Assistive 

Technology, and 

Students with Significant 

Disabilities guided 

response. 

● Watch video: 

Introduction to literacy 



● Literacy 

instructional 

strategies 

linked to 

general 

education 

instructional 

strategies. 

Much Potential 

in Reading!” 
Developing 

Meaningful 

Literacy 

Routines for 

Students With 

Multiple 

Disabilities 

lesson planning in 

adapted curriculum 

Week 2 

3/25 ● Picture-

supported text 

● Decoding and 

Word 

Identification 

● Developing 

reading 

interest 

surveys for 

students and 

families 

● Introduction to 

literacy unit 

planning in 

adapted 

curriculum 

● CLDS 

Monograph 

Chapter 6 

(pages 34-46) 

Emergent 

Literacy 

● CLDS Monograph 

Chapter 6 guided 

response. 

● Student and Family 

Reading Surveys 

(create)  

● Begin planning for 

literacy unit 

Week 3 

4/01 ● Teaching 

language 

● Shared 

reading 

strategies 

● Overview of 

Literacy Unit 

Booklet: Five 

Components of 

Effective Oral 

Language Instruction 

● Plan Language 

Instruction group 

presentation. 

● Complete one lesson 

plan for literacy unit for 

feedback 

 



Week 4 

4/08 ● Language 

Instruction 

Group 

Presentations/

Activities 

● Writing 

● Alternative 

Pencils 

● Shared 

Writing, LEA 

 
● Complete second lesson 

plan for literacy unit for 

feedback 

Week 5 

4/15 ● Conventional 

literacy 

assessment  

● Qualitative 

Reading 

Inventory 

● Reading 

comprehensio

n instruction 

● Anchor-Read-

Apply 

structure 

Article: Reading 

Comprehension in AAC 

Article: Whole-Part-

Whole Framework 

● Write an Anchor-Read-

Apply lesson 

● Reading Comprehension 

in AAC reading response 

● Whole-Part-Whole 

Framework reading 

response 

Week 6 

4/22 ● Selecting, 

adapting, and 

creating 

reading 

materials 

● Simplifying 

text 

 
● Complete remaining 

lessons for literacy unit 

● Simplify a middle school 

or high school level text 

to reading level between 

2.5 and 3.6 

Week 7 

4/29 ● The Bridge 

Assessment 

  

 

 



 

CLDS Monograph: Research-Based Practices for Creating Access to the General Curriculum in 

Reading and Literacy for Students with Significant Intellectual Disabilities can be found in the 

“Additional Resources” folder.  

 

Literacy Unit: Teacher candidates will plan a five-day unit using the NC Extended Content 

Standards and students’ individual IEP goals related to literacy and communication (provided). 

Unit planning will ensure (a) comprehensive reading instruction using best practices and 

research-based strategies, (b) full access for every student to a mode of communication that 

meets their individual needs, (c) full access for every student to a mode of writing that meets 

their individual needs, and (d) full access for every student to age-appropriate high-interest 

reading materials. 30% of final grade.  

 

Language Instruction Group Presentations 

 

Form groups of 2 or 3 people. Each group will present on one of the 5 components of effective 

language instruction (see booklet).  

 

Presentations will include: 

1. An overview of several recommendations that were presented in your section. (between 5 

and 7, depending on depth required for explanation) 

2. An explanation for how each recommendation applies to students who use alternative 

means of communication (picture exchange, communication boards, voice output 

devices, sign language, writing with conventional or alternative pencils). 

3. An activity to help develop the skills highlighted in your section. The activity should take 

at least 6 minutes but no more than 10 minutes. You will present the activity as if your 

classmates are students with severe disabilities. Classmates are to model appropriate and 

realistic communications, responses, interactions, etc. Classmates should present minor 

challenges in student understanding, NOT behavioral challenges.  

Many activities are presented within each section. You may modify activities as you see fit to 

ensure students with severe disabilities and complex communication needs can fully participate. 

Your activity MUST come from your assigned section of the booklet.  

 

You must debrief after your activity is complete to discuss how the activity contributed to 

meaningful language learning and practice for students with severe disabilities. Solicit 

contributions from your classmates about their experiences during the activity and their ideas for 

applying the activity with their own students.  

 

 



Simplifying Middle and High School Text 

 

Select a passage from a middle-school or high-school level text. It may be literature or 

informative text, but it must be a text that is used in general education at grade levels 7-12. You 

may select a chapter or section from a book. Your original text should not be less than 700 words 

long, and your modified text should not be less than 450 words long.  

 

The content of the text should be written for, and interesting to, students in grades 7-12. If you 

work in a high school or middle school, find out which book or text general education students 

are currently reading and adapt that text. If you work in an elementary school, select a text that is 

considered high-quality for middle or high school. You may wish to consult "No Fear Literature" 

to find quality texts.  

 

Using the document "How to Simplify Text" and your own judgment, modify the text so that it is 

on the reading level of 2nd or 3rd grade. Your modified text must maintain the meaning of the 

original text; only the readability of the text should be modified. Read back over your text to 

ensure that it (a) accurately reflects the information and meaning contained in the original, (b) is 

written clearly using simple and straightforward language, and (c) conveys the important themes 

and main ideas of the original text. 

 

For your modified version, aim for a Flesch-Kincaid grade level between 2.5 and 3.6 (you can 

calculate the readability of your text at https://readability-score.com/). Aim for a Flesch Reading 

Ease score of 80 or higher (higher scores = easier to read).  

 

Long character names (Mercutio, Montague, Desdemona, Brabanzio) will artificially inflate your 

grade level and lower your readability score. Check your scores using substitute character names 

(Mer, Mon, Des, Brab) for more accurate scores.  

 

Essential vocabulary (organism, molecules, membrane, Constitution) will also inflate your grade 

level and lower your readability score. However, students must learn essential vocabulary and it 

must remain in the text. Calculate your readability score with long vocabulary words removed. 

Then, put them back into the text and add a page of definitions that are in student-friendly 

language. 

 

Turn in both the original text and your modified version with the Grade Level and Reading Ease 

scores documented.  

 


